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ABSTRACT

This study explored what some New Zealand familedieve constitutes the
successful management of unsupervised childcanadtdesigned to increase social
understanding and practitioner knowledge of theddsy exploring families’ beliefs,
practices and perspectives. A qualitative desempéipproach was used to obtain a
straight description of successful unsuperviseddchre, using the everyday
language of the participating families. Data wadlected in semi structured
interviews with five family groups, and subjecteddontent and thematic analysis.
Findings suggest unsupervised childcare is botlicehend solution, though parents
are fearful of the legal and social consequenceassifg it. Context of the care is
important, with the child’s preference, communipntext and availability of adults
through distal supervision critical components tefsuccess. Trust between parent
and child, the use of rules and boundaries to e¢guthild behaviour, the teaching
of skills and strategies to build child competenagd parental support of children
while unsupervised are identified by parents asofaclinked to success. Parents
identify increasing child independence and selpoesibility as positive outcomes
from the successful use of unsupervised childcadhe findings from this study,
while not conclusive, provide an insight into theevlN Zealand experience of
successful unsupervised childcare. This study kb§get to identify positive factors
resulting in good outcomes from which successftdrirentions could be developed,
provides information that will be of particular @mést to practitioners and policy
makers, and provides a platform to launch largediss into the issue of
unsupervised children.

Keywords: Child Care, Successful Unsupervised Childcare, li€ublealth,
Qualitative Description, Child and Family Healthockl Health, Family Group

Interviews, Semi Structured Interviews.
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GLOSSARY

Afterschool care: Arranged childcare provided in the afterschool lBoun New

Zealand, for parents to receive government chilsabsidies this childcare has to have

Child Youth and Family Services (CYFS) approval.

Beliefs: Ideas, practices and perspectives of an individuémily.

Childcare: Care and supervision of children whose parentsaard&ing, provided by a

child-minder or local authority (Makins, 1996). Eer different types of childcare

described in this study.

Supervised childcare: Childcare that is delivered by an adult, or adwitiso take
responsibility for the children in their care (Kelorock & Lewit, 1999; Ochiltree,
1992).

Unsupervised childcare: Childcare where children are caring for themselves
without any adult presence or direct adult supewmigKerrebrock & Lewit, 1999;
Ochiltree, 1992).

Successful unsupervised childcareDescribes the situation where children are
caring for themselves without any adult presencdiract adult supervision, and
where families are experiencing positive and sigfaésutcomes.

Successful unsupervised childcare (for the purpmfséhis study) involves the
following criteria: parents believe it is workingecessfully for their family, distal
supervision and boundaries are in place, it iscti@sen form of childcare of both
parents and children, parents believe childrerhappy and thriving in the context
of the unsupervised care, and the duration of tiselipervised episode is less than

three hours.
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Distal supervision: Supervision provided by an adult but occurring frardistance. This
can be in the form of a parent making contact bgpteone, a child having access to
another adult, i.e. neighbour or friend, or paretaising an interest in their child’'s

unsupervised time and discussing it with the child.

Home-alone: An emotive phrase to describe children who areupessised. Has a

negative overtone.

Latchkey children: A term used talescribe children going to school with a door kay o
a string around their neck. This phrase was fisstdun a 1944 British documentary about

unsupervised children (Belle, 1999)

Self-care: A positive phrase referring to children who areirmgufor themselves without

any adult presence, or direct adult supervision.

Supervisory neglect:Describes the situation where children are inadiedyisupervised
while in the care of an adult, or where a parentayegiver has failed to make adequate
provision for the safety or well being of the cinéd in their care (Coohey, 1998; Coohey,
2002; Kasida et al., 2001).



Chapter One: Introduction

This is a qualitative descriptive study about waamall number of New Zealand

families believe constitutes the successful managemf unsupervised childcare. |

have focused on several key areas as | exploredasdribe the New Zealand

experience of successful unsupervised childcaresdlkey areas are family beliefs
about successful unsupervised childcare, why famithoose to use unsupervised
childcare, what struggles and dilemmas they face r@sult of this choice, and what

they do to make unsupervised childcare work subais$or them.

BACKGROUND

The phenomenon of children returning home from stiie empty houses is not

new. In Britain, in 1944, the term ‘latchkey kidaw coined to describe children who
were going to school with a door key on a stringuad their neck or returning

home to find the key hidden under the doormat @elBR99). This was a common
scenario during and after World War 2 due to omentebeing enlisted and the other
working. Articles published at this time voiced cem at the number of children
who were unsupervised after school, and the efieist unsupervised time was
having on them (Belle, 1999).

Sweeping economic and social changes occurringhdrthe globe in the 1970s and
1980s resulted in many women re entering the wockfoand as well an increase in
the number of one parent families. The phenomerfiamsupervised children again
became a topical issue as working mothers jugdieddemands of work, children
and childcare (Galston, 1991; Hubbard, 1994; Reué€97; Stirling, 1997). Today
unsupervised childcare remains an issue of cond®ank hours that are inflexible
and incompatible with school hours means that fanyrworking parents childcare
becomes an issue (Ochiltree, 2002; Vandivere, Toapizzano & Zaslow, 2003a).
Arranging suitable childcare that is accessibldéordable, and acceptable to the

child is a problem for parents across the globe.



As a working mother | have always had an inteneghis topic. | married a farmer
and have lived in rural locations of varying degreé isolation ever since. | have
worked off the farm for most of my married life amdth four sons childcare was
always an issue. We had no immediate family membeisg nearby and our
neighbours were always a good distance down the: ¥&h no childcare facilities
available to us, at times my husband and | werevidh no choice but to use
unsupervised childcare for our sons. Our boys wefegme unsupervised, from the
time my husband left for the milking shed, untdrrived home from work about an
hour later. In this time they were expected to cleteptheir homework, and do any
chores their father had set them. Once these testescompleted they were allowed
to watch television. There were strict rules iagel to guide their behaviour. Our
sons had proven they could be trusted to follove¢hmiles. The boys always knew
where both their father and | were, and knew howdotact us if they had to. My
husband and | always believed our sons were fagr daf their familiar home
environment, than outside on the farm. Had theyegtinthe cowshed with my
husband they would have been exposed to the danferachinery, large animals,
and an uncontrolled farm environment, where it wlonbt have been possible for
my husband to supervise or monitor them closelytla time. For our family
unsupervised childcare was a highly successfuboptur sons all thrived from the
increased responsibility and expectations we hatesh.

Despite the fact that unsupervised care was suatdss our family | often felt
guilty that | had to leave my children. | worried/rahildren might in some way be
emotionally damaged by the fact that | left themnal There was also the terrible
fear that some harm might befall them while theyeveome alone. These fears
were heightened by sensational media reportingtamies of children being left
alone at home. Graphic portrayal of tragic conseqeg included chilling details of
fiery deaths, shocking accidents, deviant behaatat sexual molestation and abuse
(Garret, 2001; Hubbard, 1994; Revell, 1997).



Despite this negative portrayal of unsuperviseddchre the reality is that many
children of working parents will spend at leastaatf their day unsupervised. In
America it is estimated that 14.8% of children undlee age of 12 years are
unsupervised for part of their day (Vandivere et2003a). In New Zealand there is
a similar scenario, with an estimated nine peroérthildren aged between 10 and
14 years of age left unsupervised (Stirling, 19%hile it is fair to say this is a

minority of children, in 2007 this equated to 2Q3%ew Zealand children being
home unsupervised for at least a part of their dtaig. perhaps then not surprising
that there are increasing reports of unsuperviséddren being made by community
based practitioners, e.g. DHB community nurses l{Pubealth Nurses (PHN),

District Nurses, Paediatric Homecare Nurses, andsdPiool Nurses), Social

Workers, volunteers, etc, which in turn is raisavgareness of the issue.

As reports of unsupervised children increase, comiybased practitioners are

being asked to make judgments about families usimsypervised childcare. There
is very little supporting evidence to assist ptamtiers in these judgments. Parents
who leave their children unsupervised tend to lganded quite negatively by many

practitioners, the media and society in generale Do the negativity and bad

publicity associated with unsupervised children ynahild health agencies and

organisations require their workers to immediatelgort any case of unsupervised
childcare to either the police or CYFS, withoutaefto the circumstances of the
unsupervised episode.

However evidence suggests that unsupervised childes experience two very

different outcomes from the use of unsupervised.cBinese outcomes can be either
positive or negative. It is because children capeeence such different outcomes
that community based practitioners need to haveaa ginderstanding of the issue.
They also need to be supported with soundly deeelgmlicies and evidence based

protocols to guide their responses and decisioringak



My own experience using unsupervised childcare saow could be a positive
experience for children. This had also been thes das many of my friends.
However, accepting that some children experiengatnee outcomes from the use
of unsupervised childcare, made me begin to wontdénat is it that makes
unsupervised childcare such a negative experiemcedme families, yet proves a
rewarding and beneficial experience for others? Whd that families using this
form of childcare successfully do to make it so?Wdio families choose this form
of childcare when there is such a negative stigtteclaed to it, and when parents
leave themselves open to allegations of being oHglegarents? What strategies do
families employ to address the specific concermbrageds that arise from the use of
unsupervised childcare for their family? To anstiese questions | have chosen to
undertake a descriptive qualitative method of inguthat will explore the
experiences of New Zealand families who consideemdelves to be using

unsupervised childcare that is resulting in positutcomes for their children.

UNSUPERVISED CHILDCARE

There has been some debate amongst my fellow studed tutors about my use of
the term unsupervised childcare to describe childgtthome unsupervised. | make
no apologies for this. A review of the current fiire describes two forms of

childcare; supervised and unsupervised.

Supervised childcare is described as childcare evier adult is present and
responsible for the wellbeing of the child or chéd. This adult can be a parent,
family member, neighbour, friend or baby sitter.il@en in formal afterschool
programs, attending sport practice, music or chitlviiies are also considered to be
in supervised care, i.e. an adult is responsibi¢hfe child. This form of childcare is
perceived by society as responsible parenting arsgén as being positive for the
child.

In contrast, unsupervised childcare is where childrare for themselves without an

adult present or any immediate adult supervisidns Tinsupervised care can occur
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in the home or out in the community. Children haeeess to adults through distal
supervision (parental monitoring from a distance, phhone and through parents
showing an interest in the child’s unsupervisedegigmce), and experience self care
in a supported environment. This is a form of atale that is a choice of both
children and adults, and can result in very positand beneficial outcomes for

families.

Unsupervised childcare is a very separate issuéhdb of supervisory neglect.
Supervisory neglect describes the situation whéiklren experience inadequate
supervision while in the care of an adult, or wheegarent or caregiver has failed to
make adequate provision for the care and well beinthe children in their care
(Coohey, 1998; Coohey, 2002). As a result of supery neglect, media reports of
unsupervised children tend to be reported very theglg, often linking a lack of
direct parental supervision to poor outcomes faldobn (Garret, 2001; Hubbard,
1994; Revell, 1997). In media reports there is nstirtttion made between
supervisory neglect and the use of unsuperviselticgne that is proving very
successful and beneficial for families. However,ilelhbsupervisory neglect by
definition can occur in both supervised and unsuiped childcare, it cannot be

present in successful unsupervised childcare.

For unsupervised childcare to be deemed succesfiséulfollowing criteria are

required: it is the chosen form of childcare ofldtegn and parents; there are
successful and positive outcomes occurring for ¢hé#dren and family; distal

supervision and boundaries are in place; the fabglieve it is working successfully
for them; the parents believe the children arevihgi and happy; and, the duration
of the unsupervised episodes lasts less than thoees. By its very definition

supervisory neglect is exclusive of successful pastised childcare. The definition
of supervisory neglect is opposite in this studguocessful unsupervised childcare.
For the purpose of this study | have constructdehgram to depict the relationship
between supervised childcare, unsupervised chagcaupervisory neglect and

successful unsupervised childcare (See Figure Q6ég,



Figure One: Childcare Model Depicting Supervisory Nglect Relationship

Supervised

Childcare Unsupervised

Supervisory Childcare (UC)

Neglect

Despite the negative image attached to unsupercisiédiren, parents still choose to
make use of unsupervised care as opposed to athas fof childcare. For this
reason | choose to use the term unsupervised enddghen | describe the situation

of children at home unsupervised.

CHILDCARE OUTCOMES

For children who are left in unsupervised childcave very different outcomes are
described in the existing literature. While the mdtave used sensational headlines
to describe the negative consequences for childeénunsupervised, existing
research suggests that the outcomes for childfemnsupervised differ dependent
on the context in which the care occurs (GalambdSatbarino, 2001; Kerrebrock
& Lewit, 1990; Mertens, Flowers, & Mulhall, 2003;avdivere, Tout, Zaslow,
Calkins, & Capizzano, 2003b). For example, childidat live in supportive
environments, who have parents that show an iriténetiow they spend their
unsupervised time, and where the unsupervisedaeridis the child’s own choice,

are more likely to experience positive outcomes ll€Bel999; Galambos &



Garbarino, 2001). Positive outcomes described @ lilerature include high self

esteem, independence, self responsibility and &ogldemic achievement.

In contrast the negative outcomes linked to unsuged childcare include physical
and emotional developmental delay, poor academiteaement, behavioural
problems, social isolation, drug and alcohol abesely sexual experimentation and
sexual and physical abuse. These negative outcamesmore likely to be
experienced by younger children (under the ageOofears), children from lower
income homes where there are drug, alcohol or éme@th concerns with the
parents, and where children are experiencing l@rgp@s of unsupervised care on a
regular basis (Belle, 1999; Cooney, 1998; Kerrebi&d ewit, 1999; Vandivere et
al., 2003b).

The outcomes of unsupervised care can also difeggendding on where the
unsupervised care occurs. Overseas research cldmrtyrates that the risks
associated with unsupervised care differ betweead aind urban areas, and between
poorer and middle class communities (Belle, 1998la@bos & Garbarino, 2001).
Positive outcomes from the use of unsuperviseddcaie are more likely to be
experienced by children living in rural or wealth®uburban areas (Belle, 1999;
Galambos & Garbarino, 2001; Kerrebrock & Lewit, 29@chiltree, 1999).

The contrasting and contradictory findings desatibe the existing literature
illustrate the complexity of the issue of unsupsed childcare. Recurring themes in
this literature are that there is no one solutlat till suit all families, and there is a

need for more research.

CHILDCARE AND THE GOVERNMENT

The difficulties that parents encounter when tryiagrovide adequate supervision
for their school age children are well documentedhie existing research. These
difficulties include inflexible work hours that arecompatible with school hours,

work environments that have prohibitive rules rélgag family contact during work
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hours, employers that are indifferent to the proldgarents face in providing care
for their children outside school hours, the chldwn wishes about where they
spend their out of school hours and a lack of gmpmte childcare facilities that are

accessible, affordable and acceptable to the child.

These difficulties have been acknowledged by thboua Government in New
Zealand. In September 2008Caoices for Living, Caring and Workiraction plan
was announced (Choices for Living, Caring and Wagki2006). Two of its key
activities are to “ensure families have better asa® quality, affordable and age
appropriate out of school services for their schage children” and to “encourage
flexible work practices”. This action plan was imldiion to the Working for

Familiespackage (www.workingforfamilies.govt.nwhich was introduced in 2005.

This was an initiative developed by the New Zeald&avernment, Work and

Income and Inland Revenue. It is an ongoing inieatdesigned to assist low and
middle income wage earners. This package includeShiddcare Subsidy for

children under the age of five and an Out of Scl@are and Recreation (OSCAR)
subsidy for children aged five to thirteen yearsassist families with the costs of
before and after school care and care during theatdolidays. This subsidy is paid
for up to 20 hours per week during the school tarmmd up to 50 hours in school
holidays.

However to qualify for the OSCAR subsidy the chilak to be attending a childcare
facility that is approved by the Child Youth andnkly Service (CYFS). In
communities that are outside main centres a lackpproved childcare facilities
means that many families are unable to accessfittaacial assistance and have
limited choices in childcare available to them. sThblds especially true for rural
communities where the difficulties in providing gdate care and supervision for
children are exacerbated by distances involvedhatism and a lack of resources and
facilities within the community (Hobbs & Chang, B%tevens & Karns, 1996).



CHILDCARE AND THE LAW

Many parents choose to make use of unsupervisédcahe, allowing their children
to be alone at home for short periods of time withedult supervision. Children are
allowed to experience a degree of independenceaelhdesponsibility in their home
environment, with parents providing support throudjbtal supervision. In New
Zealand, parents choosing to use this form of child do so in the knowledge that
their legal position is uncertain. Section 10(Be#ling Child Without Reasonable
Supervision or Care) of The Summary Offences Aatiest “Every person is liable to
a fine not exceeding $1,000.00, who, being a paseguardian or a person for the
time being having the care of a child under the @fgé4 years of age, leaves that
child, without making reasonable provision for gupervision and care of the child,
for a time that is unreasonable having regardslittha circumstances” (Section
10B, Summary Offences Act, 1981). Put simply thesams that in New Zealand it is
not illegal for a child under the age of 14 yearsbe left at home alone but the

circumstances of the unsupervised episode mustds®onable.

In New Zealand CYFS are responsible for respondm@gnd investigating any
reports of unsupervised children. Incidents arg@adon a case by case basis (Tania
Hemara, CYFS Supervisor, personal communicatiofl, May, 2008). In
unsupervised cases involving children under theddE) years CYFS involve the
police to uplift the children to a place of saféty New Zealand only the police have
the statutory authority to uplift children and reraadhem from their home). CYFS
will then contact parents or caregivers to deteertimte reasons why the children
were left unsupervised. In cases where there isagonable explanation for the
unsupervised incident, e.g the parent’s caregigimgngements fell through, or the
parent's work hours created a problem, CYFS istee family with a formal
warning and the children are allowed to return honme cases of supervisory
neglect, e.g where parents are found to have baemraking, or where CYFS
records show families have a history of neglectidobn will not be immediately

returned to the family.



In unsupervised cases where children are older teanyears CYFS will not
necessarily have the children uplifted from theamfe. If an adult known to the
children (i.e. parent, adult relative, neighbourfamily friend) can be contacted, a
distal supervision arrangement is found to be ac@| and children are happy, safe
and secure with the arrangement, the CYFS socigkevanay decide to leave the
children in the home. However the parent will bekgn to about their childcare
arrangement and a warning will be issued. Thissigeiis made on a case by case

basis (Tania Hemara, CYFS Supervisor, personal aonivation, £ May, 2008).

The dilemma facing any professional person dealwigh an incident of

unsupervised childcare is in determining what ssomable. As my own personal
experience suggests, this type of childcare cam lvery positive experience for
children and families. For any professional pergoa, CYFS social worker, police,
community based nurse or other health professiommalpe able to make good
evidence based decisions on incidents of unsupetvishildcare a better

understanding of this issue is needed.

WHAT IS THE NEW ZEALAND EXPERIENCE OF UNSUPERVISED
CHILDCARE?

The existing overseas research into unsuperviseldcahe is notable for its

contradictory and conflicting findings. One recaogitheme is that the outcome for
children is very dependent on the context and oistances of the unsupervised
care. What is missing from the current resear@nisanalysis of the New Zealand
experience. Very few New Zealand articles on unsaped childcare could be

found; and those were essay and opinion articlaslijard, 1994; Revell, 1997;
Stirling, 1997). The transferability of researchdings from research conducted in
the ghettos of New York to suburban or rural aieasew Zealand is questionable
in its applicability or accuracy, given the veryffeient societies and physical

surroundings being compared.
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The contrasting and contradictory findings in theerseas research are intriguing.
Given the lack of New Zealand research availabdamted to find out what is the
New Zealand experience of unsupervised childcaréy W parents choose to use
this form of childcare and what are the dilemmas stnuggles they face as a result?
How do parents and children make this form of dat@ work for them? What are
the strategies they employ and why are they suftd@syvill the New Zealand
experience mirror the overseas findings? As yet thiestion cannot be answered,
which indicates to me that this research is neddedcrease our knowledge and

understanding of unsupervised childcare.

RESEARCHER'’S POSITION ON UNSUPERVISED CHILDCARE

This research into the successful management afpengised childcare arose from
my own interest in the topic generally, but alsoaasesult of the very opposite
viewpoints being expressed about its validity &sren of childcare. | was aware that
the development of ‘home alone’ policy and protsomkre being considered, and |
was concerned that policy and protocols were abmbe written that would result
in DHB community based nurses (i.e. PHNs, DistNatrses, Paediatric Homecare
Nurses, Preschool Nurses, Adolescent Health Nutsmshg to mandatorily report
any child under the age of 14 years found unsupedvior ‘home alone’. My

concern was that the very negative connotationeplamn unsupervised childcare
could influence those persons who would be respts$or the development of this
policy and protocols. This negativity was in direcntrast to my own position on

unsupervised childcare.

My own experience of successfully using unsupedvisghildcare, and the
knowledge | have gained from my general readinguaibite topic, suggests to me
that there are several key factors associated adgtheving positive outcomes for
children. | am curious as to what factors | wilidiin the stories my participants tell

me about successfully managing unsupervised chédca
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It is my intent to use descriptions of my particifg stories to increase social
understanding and practitioner knowledge aboutshige of successful unsupervised
childcare. While | acknowledge the small size a$ $tudy, my hope is that it may
lead to more research into the issue of unsupetviskildcare. With the

accumulation of more evidence, | would like to #eedevelopment of best practice
guidelines that can be used to assist familiechiese positive outcomes for their

children in unsupervised care.

Despite the small size of this study | am hopéial the findings from this study can
be used as evidence to support my argument thatncomy based nurses are in an
ideal position to support families using unsupesgi€hildcare to achieve positive
outcomes for their children. | believe it is impera that any policy or protocols

written for unsupervised childcare needs to gurttk support nurses to achieve this.

ORGANISATION OF THIS THESIS

In this thesis | describe, using the outcomes froynparticipants’ stories, what five
New Zealand families believe constitutes the swfoés management of
unsupervised childcare. | have presented my stndseven chapters, which detail
the background to this thesis, a literature revigh®,study design, research process,

findings, discussions, and a summary of the rekearc

In this first chapter | have commenced with anddtrction to the phenomenon of
unsupervised childcare, and the background todthidy. | differentiated between
supervised and unsupervised childcare, describliegcharacteristics of both and
talking about the two very different outcomes uresuised children can experience.
To finish | have described how my intrigue with tbentradictory findings of the

overseas research into unsupervised childcare leduwpth the lack of any analysis
of the New Zealand experience, has led me to warixplore and describe New

Zealand beliefs and practices of successful unsigaet childcare.
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In Chapter Two | review the existing literature abainsupervised childcare. |
describe my search strategy and the keywords | tseabtain the literature. |
discuss the merits and limitations of the literafuand identify six key research
studies which sought to predict, examine or proaetdrs associated with
unsupervised childcare. | build and expand on thdirigs from these key studies
using expert discussion articles, opinion articktadies that | believe are important
to the topic, and government releases. | conclodehapter with a discussion about

the implication these findings have for this resbar

Research methodology and design is the focus aflisgussions in Chapter Three. |
describe the aims and objectives of this study, disduss my rationale for using a
qualitative research design; acknowledging theuerite of Margarete Sandelowski
(2000) on the methodology chosen for this studyy Keatures of the study are
discussed, and | include a table of the study deigprovide readers with a visual
map of the research process. | conclude the chajiea report from the fieldwork

that includes a description of the study settingd & discussion about my

experiences during the research process.

Chapters Four, Five and Six present the researghnfis, and contain detailed
descriptions provided by the research participa®ésni-structured interviews with
family groups are the medium used to gather tHsrination, and the descriptions
provided by the participants give an insight inb@ tNew Zealand experience of
unsupervised childcare. In Chapter Four the fosumiwhat the families who were
interviewed believed makes unsupervised childcawnecessful. Chapter Five
explores why the families interviewed choose to ussupervised childcare, and
Chapter Six reports what the families talked almyuhow they managed the anxiety
and risk. At the end of each of these chaptersds@ussion about the themes and

key findings coming out of the research.

In Chapter Seven | summarise the findings, andudsthe implications of these for

families, practitioners and policy makers. | ameatol justify my use of a qualitative
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descriptive approach, and | discuss the value efitidings arising from this study.
As a result of the evidence presented in this stuaighlight the need for creative
legislative and policy changes, increased and arggeducation of practitioners, and
the need for more research. This study concludés my final thoughts on what

this study has achieved.
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Chapter Two: Literature Review

In the previous chapter | shared my interest irasshing the topic of unsupervised
childcare. To plan and undertake appropriate rekeatudy requires a thorough
examination and analysis of the existing knowletigeelation to the topic. In this

chapter | share the search strategy | used to cb@auinvestigation of the literature

and | share the findings from this process.

As this chapter reveals, the research that has legertaken in this general area is
predominantly from international sources and theeaech findings are contrasting
and contradictory. This is due not only to the ctempy of the issue being
researched, but also to the differing definitionghin the literature as to what
constitutes unsupervised childcare, and the diffege in how the reported research

studies were conducted.

What became apparent in this review of the litemtis that there are two very
different outcomes for children who are unsupexvigesitive or negative), and that
evidence suggests it is the context of the unsigeshepisode that is crucial to the

type of outcome the child experiences.

Most of the literature and research originates fidarth America and the United
Kingdom. New Zealand is conspicuously absent frbis international voice which
left me as a reader wondering about the New Zeatxipe@rience of unsupervised
childcare. | found myself wondering how familieshewe the positive outcomes
that make unsupervised childcare successful. Howattents and children in New
Zealand manage their use of unsupervised childoaaehieve successful outcomes?
What can be done to ensure New Zealand childrererexring unsupervised
childcare do so in a supported environment thalddhem to experience positive

outcomes?
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In this review of the current literature, researfomdings and discussions are
critically analysed to identify key factors in tlhese of unsupervised childcare in

general.

SEARCH STRATEGY

Most of the material used in this study was foumtigh Internet searches using
databases from both the Waikato Institute of Tetdgyw (WINTEC) and Victoria
University of Wellington (VUW) Libraries. A numbeaf articles were also found
using both the Google and Google Scholar searcinesigBoth WINTEC and
VUW libraries were sources of reference books, sorde of the journals used. Most
of the journal articles were located through daselsearches, and are representative
of a wide range of interests that include nursifagnily, parents, social work,
psychology, law, education, marketing, economia$ @rild welfare. There is a mix

of research and discussion articles referenced.

A discussion of the key terms used in the liteeagaarch occurs later in the chapter.
Unsupervised childcare was not a term used initéwature search as this term was

created by me after a review of the current litme@bn unsupervised children.

The literature search was conducted with an opée skilection due to the early
searches being unproductive. The majority of lite@ used in this review is less
than ten years old. However a number of interestles written in the very late
eighties (Cole & Rodman, 1987) and early ninetf@al¢ton, 1991; Hubbard, 1994,
Krazier & Witte, 1994; Ochiltree, 1992; Wilwerth993) are used, as they provide
good information relevant to this study. Databasmrches resulted in the
identification of approximately 90 articles thatpgpred to have some relevance to
the topic of unsupervised childcare. However, sah¢hese were double ups of
articles, some were irretrievable, and some wengalyg not pertinent to this study.
From the original 90 articles identified, 48 wemrdested and analysed for their
content, validity, and pertinence to this study.tk¥se 33 articles were selected to

be included in this review of the literature onwmsrvised childcare.
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What was missing from the literature data sets args systematic review or meta
analysis of the available evidence about unsupssivehildcare. Despite extensive
searches through internet data bases such as ttteaDe Library, Joanna Brigg
Institute, the VUW Journal Finder, CINAHL, Progueshd Ebscohost | was unable
to uncover any such reviews or analyses. Findiram systematic reviews or meta
analysis are considered by the scientific commuagythe most credible data,
because they are a statistical synthesis of ailadla evidence in a given field of
research (Gillis & Jackson, 2002).

While systematic reviews and meta analysis are ings@én the literature on

unsupervised childcare, six key research studiee Werind that sought to predict,
examine or prove factors associated with variopeets of unsupervised childcare
by quantifying findings and providing statisticaladysis of them. These six research
articles are referenced frequently throughout theature review. They are all

guantitative studies involving large numbers oftiggrants (Coohey, 1998; Coohey,
2002; Casper & Smith, 2004; Coley, Morris & Hernand2004; Vander Ven,

Cullen, Carrozza & Wright, 2001; Vandivere et &Q03b). These papers were
reviewed systematically and considered for theingae size, rigour of the research
and validity of their findings. Study designs véyt include preference and restraint
models (Casper & Smith, 2004), national surveysn@éa Ven et al., 2001;

Vandivere et al., 2003b), developmental systemsaagghes (Coley et al., 2004),
comparative studies (Coohey, 1998), and case datgsigns (Coohey, 2002). What
they all share in common is that findings are stitfj@ a rigorous statistical analysis,
which is available to the reader to check. The wadlogy of the research is also
clearly explained, which enables the reader to nsakese of the findings and follow
the arguments in the discussions provided. Theevaluthis research is that it

provides very strong statistical evidence of thg feints being discussed.

I have continued to build on and expand these @yt using a number of studies

| believe to be important that all investigate wvas aspects of unsupervised

17



childcare (Belle, 1999; Galambos & Garbarino, 206iobbs & Chang, 1996;
Kerrebrock & Lewit, 1999; Krazier & Witte, 1990; Mens, Flowers & Mulhall,
2003; Stevens & Karns, 1996). These studies anefaired to later in the chapter.
Surveys and questionnaires are the primary sowteta in these studies with
findings supported by some form of numerical analygich is made available to
the reader. | consider these studies to be imppntather than key studies, due to
missing or incomplete data presented within thearesh, making it more difficult to
interpret the study results. For example, Stevems$ Karns (1996), Hobbs and
Chang (1996), and Mertens et al. (2003), all preseir study results using graphs
and percentages. The actual numbers, or break diwhe responses are not
available to the reader, thus it is difficult tdampret the findings. In their study of
the adjustment of unsupervised children in a reedling, Galambos and Garbarino
(2001) describe their analysis, but do not inclashy data that can be checked.
Despite these limitations | believe these studiebd important as they all contain
robust discussions of their data which is well reficed. The value of these studies
is that their results combine with the statistieaidence of the key studies to build

up a very powerful picture of unsupervised chilécar

Throughout this literature review, key researchdifigs are argued in a number of
discussion articles written by experts in theirpexdive fields (Cole & Rodman,
1987; Galston, 1991; Garret, 2001; Ochiltree, 1%y & Steinberg, 2004; Scott,
2002; Vandivere et al., 2003a). The value of treegeert opinion articles is that key
points are argued with the support of numerouseafes (which can be checked by
the reader). The conclusions presented in thegdearicontinue to build onto the

knowledge of unsupervised childcare being genertateaigh the research findings.

While most of the material used is made up of ne$ear expert discussion articles,
a number of popular media and magazine articleslamereferenced. These include
items fromThe NZ Listener, Next, and Tir(teubbard, 1994; Revell, 1997; Stirling,
1997; Willwerth, 1993). These lay sources have heelnded as they provide very

powerful emotive perspectives indicative of populgsinion. The articles by
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Hubbard (1994), Revell (1997), and Stirling (19%tg of particular interest to this
study as they provide a New Zealand voice in thastof all the overseas research.

Government release€fjoices for Living, Caring and Working@006;Working for
Families, 2005) provide an additional source of information this review. The
government releases give a good indication of thportance the New Zealand
government attaches to the issue of childcare, thedneed to find a workable

solution for parents and families.

KEYWORDS

A large number of key words were used to searcHiteuature for this study. Many
of the words are notable for the negative image thertray. Initially the terms
‘unsupervised children’, ‘home alone’ and ‘parengalk of supervision’ were used
to start my database search. Due to the very m@ock result the search parameters
were widened. ‘Self care’, ‘latch key children’adk of supervision’, ‘supervisory
neglect’, ‘unsafe caregiving’, ‘inadequate supeaon§ and ‘children and accidental
injury’ were key words used to conduct databaseckes. Using articles found in
these early searches more searching was condudcied keywords such as
‘childcare needs’, ‘after school care’, ‘working thers’, ‘working parents and
childcare’, and ‘school age children’. When trying find articles pertaining
specifically to rural children in unsupervised c#re keyword ‘rural’ was added to

search terms.

LIMITATIONS

Reviewing the evidence, and research findings,dopnesented in the literature on
unsupervised childcare was made difficult by a nemmtf factors. These included
the widely varying definitions of unsupervised datére within the research, the age
range of the children being studied, a lack of ©iaacy in the patterns or duration
of unsupervised care being researched, the usataftiat varied widely depending
on whether adults or children were being interviewand the use of pre existing
national survey data sets (without a primary fooasunsupervised childcare), to
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extract data on unsupervised childcare. Each ofethfactors impacted on the
studies, resulting in contrasting and contradictorglings.

Widely varying definitions of unsupervised care mak difficult to accurately
compare research findings. As an example, Kerrébaod Lewit (1999), conducted
a study into the prevalence of unsupervised chilocaAmerica. A variable in their
study was the comparison of a survey that defineslpervised childcare as one
period of unsupervised care in the past month, afitbther study that defined it as
regular periods of unsupervised care that couldude children in afterschool

programs, or at home with older siblings.

The age of the child in unsupervised care is alsareble in the existing research.
The wide age range of the children in the studies-6chool to 17 years) makes data
comparison difficult. Obviously, the care needs dhd risks factors will differ
dramatically between a three-year-old and a 17-gp&hr(Belle, 1999; Kisida,
Holditch-Davis, Miles & Carlson, 2001; Mertens &t 2003). Therefore care must
be taken to identify the age groups of childrerhwithe research, and interpretation

of the research findings must be considered irt ifhhis knowledge.

It is difficult to accurately assess the patterrfs fequency or duration of
unsupervised care in the studies as only two of dtuglies are longitudinal -
involving repeated visits to the families occurrioeer a period of time (Belle, 1999;
Vander Ven et al., 2001). This factor is importaas, a number of the studies
conclude that the duration and frequency of theagf@s of unsupervised care have a
definite impact on the outcomes for the child (Qo&t al., 2004; Coohey, 2002;
Mertens et al., 2003).

A number of the studies that investigated the issluansupervised childcare use
existing national population data sets to extrast primary data (Casper & Smith,
2003; Kisida et al., 2001). There is no way of ¢eg back on the original data to

validate the research findings. As an example,déigt al. (2001) conducted a study
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into unsafe caring practices of parents. They explaowever, that unsafe caring
practices were not the foci of the original dataduby them for their study. In the
description of data collection methods it is pcsted that observers in the original
study were asked to describe all positive and megatteractions between mother
and child, so it was likely that all cases of inquigte supervision were recorded. As
a result it is difficult to judge the basis of tbeginal data collected, which then

makes it difficult to follow the conclusions in tearrent study.

Much of the data that were analysed in the reseassk collected from nationally
representative surveys (Hobbs & Chang, 1996; Kisidal., 2001; Mertens et al.,
2003; Stevens & Karns, 1996; Vandivere et al., 2)0B the reported findings it is
impossible to decipher how many of the familieseintewed were from rural or
urban communities. It is possible that these swevayl to identify the particular
strengths or difficulties that are characterisb€smaller communities. This would
also be true for rural communities (Hobbs & Ch&lff6; Stevens & Karns, 1996).

The data that was generated by the participantshén studies varied widely
depending on who was being interviewed about tleeofisinsupervised childcare. In
studies where both child and adult were interviewedre was a marked difference
in the description of the amount of time spentmsupervised care between the adult
and the child (Belle, 1999). This is thought tochee to adults under-reporting the
use of unsupervised childcare because they weréufeaf the social and legal
consequences, while children (and especially bogsdggerated the use of
unsupervised childcare as they see it as a statoisat (Hobbs, 1995; Kerrebrock &
Lewit, 1999; Krazier & Witte, 1990; Revell, 1997akdivere et al., 2003b).

The outcomes of unsupervised childcare varied widepending on the focus of the
research being conducted. The focus of the exisgsgarch falls into three broad
categories which are research that focuses on ohticbmes, research that looks at

why parents choose unsupervised childcare, andinedsdhat determines risk to
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children. Comparing research findings has been nmdee difficult due to the

differing foci and resulting outcomes of the vagdypes of research.

The limitations, identified in this review of théerature, contribute to contrasting
and contradictory research findings. Despite thiasiations, systematic reading of
the literature has resulted in a number of keyuiest of unsupervised childcare

being identified. These are reported in the reneind this chapter.

SUPERVISED AND UNSUPERVISED CHILDCARE

Childcare falls into two broad categories: supasiand unsupervised (Kerrebrock
& Lewit, 1999; Ochiltree, 1992; Vandivere et alQ03a). Despite unsupervised
childcare often being viewed quite negatively bgisty in general, families opt to
use this form of childcare. It is often a solutiora childcare problem, and is seen as

a developmental milestone for children.

Supervised childcare can be described as childbarteis delivered by an adult or
adults who take responsibility for the childrentieir care (Kerrebrock & Lewit,
1999; Ochiltree, 1992). The adult caretakers aspamesible for the general care of
the children and as well the activities undertakgrthe children during this time.
Examples of supervised childcare include care gibgrparents, grandparents or
other adult family members, care given in dedicatbddcare facilities or after
school programs and care provided by baby sitter® (in New Zealand must be
over the age of 14 years). Supervised childcare iatdudes children in the care of
older siblings; again who must be over the agedof/dars, and children attending
activities, such as sport practices, club actisitend music lessons. Supervised
childcare is perceived generally by society to bsponsible parenting and the

outcomes for the children are seen as positive.

Unsupervised childcare describes the situationhdflien who care for themselves
without any adult presence or direct supervisiorer(gbrock & Lewit, 1999;
Ochiltree, 1992; Vandivere et al., 2003b). Unsujsed childcare can occur in the
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child’s home or out in the community, and it isoanh of childcare that is the choice
of parent and/or child (Kerrebrock & Lewit, 1999teens & Karns, 1996;

Vandivere et al., 2003b). For many families, usingsupervised childcare is a
choice that is seen as a solution to the difficaityfinding accessible, affordable,
and acceptable childcare; as a means of advan@waglapmental milestones for
their children; and as a way of positively encourggtheir children’s self

responsibility, maturity and self esteem (Cole &Rwan, 1987; Coley et al., 2004;
Riley & Steinberg, 2004; Stirling, 1997; Vandivereal., 2003a).

Unsupervised childcare is a very different issuéhtat of supervisory neglect, for
which there is a large amount of literature avadalCoohey, 1998; Coohey 2002;
Kisida et al., 2001; Scott, 2002). Supervisory regkefers to the situation where
children are inadequately supervised while in thee ©f an adult, or where a parent
or caregiver has failed to make adequate proviothe care and well being of the
children in their care, (Coohey, 1998; Coohey, 20RBida et al., 2001; Scott,
2002). In the previous chapter it was shown thalensupervisory neglect can be
present in both supervised and unsupervised chdddy its definition supervisory
neglect is totally exclusive of successful unsupmed childcare (See Figure One, p
6).

Examples of supervisory neglect include childreanning the streets while parents
are at home, children left alone in shopping mallsle a parent shops, children
playing with hazardous items while unattended ickbgards, and children left alone
in cars while parents visit bars or casinos. Irs¢hsituations the parent is seen as
failing to provide the child with adequate proteatifrom harmful people or
situations. Supervisory neglect cases representlatgest proportion of child
maltreatment cases reported to authorities (CooB6@2; Scott, 2002). In the
research studies that explored this issue, sumeywigeglect was found to be more
likely to occur where the parent or parents hageitasstance abuse problem (which

can be due to alcohol, drugs or both), and whezeetare mental health issues with
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the parent (Coohey, 1998; Coohey, 2002; Vandived. £2003a; Vandivere et al.,
2003b).

In all the studies researching factors associated wnsupervised childcare, the
common correlate was parental employment. Unsugeaivehildcare is more likely

to occur in homes where both parents are workingn solo parent homes where
that parent is employed (Casper & Smith, 2004; Hok995; Hubbard, 1997,

Revell, 1997; Stirling, 1997; Vandivere et al., 3@0Vandivere et al., 2003b). This
reflects the complex problem of providing adequatagdcare that working parents
face worldwide. Childcare becomes a major probldug to inflexible work hours

that are incompatible with school hours and schotitlays, work environments that
have prohibitive rules regarding family contactidgrwork hours, employers who
are generally indifferent to the difficulties empées face in providing childcare
during out of school hours, and their child’s owefprence as to how they want to
spend their out of school hours. A lack of accelptabccessible, and affordable

childcare facilities compound the childcare probkiat parents face.

PARENTAL REASONS FOR CHOOSING UNSUPERVISED CHILDCAR E

While the reasons parents choose to use unsupereisédcare varied widely
throughout the literature, a number of common themmerged. The age of the
child, the parent’s perception of the child’s maguand sense of responsibility, and
safety of the environment, are all major factofligncing a parent’s decision to use
unsupervised childcare.

Younger children under the age of seven years @riénies more likely to be in a
supervised form of childcare than 11 and 12 yeds,@s they are seen by parents to
be more vulnerable to harm and in need of adukisigion (Casper & Smith, 2004;
Kerrebrock & Lewit, 1999; Vandivere et al., 2003Bpwever, the middle school
age years are seen as a time to teach childree tocbeasingly independent and
responsible for their own self care (Belle, 1998jeC& Rodman, 1987; Ochiltree,
1992; Riley & Steinberg, 2004). The opportunities ihcreasing autonomy and self

24



reliance that unsupervised care presents are seposdéive and beneficial towards
an older child’s development (Cole & Rodman, 19Bigy & Steinberg, 2004).

This is often reflected in the child’s own prefeterfor after school care.

Their children’s own preference as to how they wiolike to spend their out of
school hours influences a parent’s decision to wssupervised childcare (Belle,
1999; Kerrebrock & Lewit, 1999; Ochiltree, 1992;|d%i & Steinberg, 2004). For
older children the type of childcare that is aval#ain the community can be seen as
childish and inappropriate for them. In contrastsupervised childcare presents
them with opportunities for independence, whichleef the developmental
milestones of autonomy and self responsibility tae¢ characteristics of middle
childhood (Riley & Steinberg, 2004). Unsupervisduldcare is more likely to be
used when the child has chosen this option as temped method of childcare
(Belle, 1999; Kerrebrock & Lewit, 1999; OchiltreE992; Riley & Steinberg, 2004).

While unsupervised childcare is more likely to [sedi for older children who have
chosen this type of care, younger children are nikety to be unsupervised when
an older sibling is present in the house (Riley ®igherg, 2004; Vandivere et al.,
2003a; Vandivere et al., 2003b). The presenceddrdkenage siblings in the house
increases the likelihood that a parent will opuise unsupervised childcare for their
younger children. This is possibly due to youndaidecen arriving home first and
being allowed to be unsupervised for the shortogeoif time before the older sibling
arrives home from school. It is also suggested @hparent is more relaxed about
younger children caring for themselves when anrotdeld is available to either
care for or check in on the younger children (Réegteinberg, 2004; Vandivere et
al., 2003a; Vandivere et al., 2003b). Regardlesthefage of the child, the child’s
preference about childcare, or the presence of chiren, safety remains a major

concern for parents.

How a parent perceives the safety of the environrremhich a child will spend

their unsupervised time is a major factor influeigcia parent’s decision to use
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unsupervised childcare. Parents are more likelyclioose to use unsupervised
childcare if they consider they live in a cohesteenmunity (close knit with similar
values and beliefs as the family), and have supmomeighbours who will be
immediately accessible to the child should a probtecur (Casper & Smith, 2004;
Cole & Rodman, 1987; Coley et al., 2004; Galambo&&hbarino, 2001; Riley &
Steinberg, 2004; Vander Ven et al., 2001; Vandiwral., 2003b). This type of
community is more likely to be found in wealthier suburban areas or in rural
communities (Galambos & Garbarino, 2001).

The age of the child, the child’s preference, thesence of older siblings and the
safety of the environment are all strong correlatesa parent’'s choice to use
unsupervised childcare. However, a contrasting boflyesearch suggests that
children from lower income families, where thereaisistory of drug, alcohol or
mental health problems with the parent(s), are rikeéy to be unsupervised, and at
a younger age (Coohey, 1998; Coohey 2003; Vangligerl., 2003a; Vandivere et
al., 2003b). In their study that explored out dfical care and problem behaviour,
Coley et al. (2004) suggest that it is the adoletscéom the most ‘disadvantaged
homes’ who are most likely to be in unsupervise ctside the home. They use
the term ‘disadvantaged home’ to describe a lovwonme family with a ‘poorly
educated’ solo mother, who is not working. It iggested that these mothers are the
least able to structure their adolescents out lobaictime due to a lack of personal

and financial resources.

INCOME AND UNSUPERVISED CHILDCARE

There is no agreement in the existing researchunsupervised childcare about a
link between a parent’s ability to pay for childeaand their choice to use
unsupervised childcare. In fact it is more likdtat children from wealthier families

will be in unsupervised childcare.

Poverty is seen as a factor in the decision todeaghild unsupervised in some, but

not all, of the research with a focus on parergakons for choosing unsupervised
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childcare (Coohey, 1998; Davis, Wood & Wilson, 20G8ibbard, 1994). Other
studies looking at parental reasons behind theotisasupervised childcare suggest
that low income parents, living in poor urban areésw their communities as high
risk because of factors such as traffic, strangex$ crime. Children from these
poorer areas are more likely to be supervised afteool because parents are fearful
of the danger these risk factors pose to them @a&pSmith, 2004; Galambos &
Garbarino, 2001; Vandivere et al., 2003b).

Contradicting a link between poverty and the useun$upervised childcare is

evidence from research that looks at child outcomdsch suggests that

unsupervised childcare is more prevalent amongsteniincome families (Casper &

Smith, 2004; Krazier & Witte, 1990; Mertens et &003; Vandivere et al., 2003a;
Vandivere et al., 2003b). Possible reasons forahasthat wealthier families live in

neighbourhoods that are considered safe, paremtsngahigh incomes due to

having established careers also have older childmed higher income parents tend
to be better educated and embrace a parenting teisieplaces more emphasis on
independence and self reliance; hence the usesopervised childcare (Kerrebrock
& Lewit, 1999).

In research looking specifically at the childcaeeds of rural communities; while
cost was an issue for rural families in providirdequate and suitable childcare for
their children, it was not identified as a majdifuence in a parent’s decision to use
unsupervised childcare. Families where both paneete fully employed were just
as likely to be using unsupervised childcare asvi@milies where parents were not
fully employed (Hobbs & Chang, 1996; Stevens & Kari996). While cost did not
play a key role in a rural parent’s decision to ussupervised childcare, it was
suggested it was identified as a childcare issuerdml families because of the
lower socioeconomic status of many rural familteg, additional costs to them such
as the distance to the nearest childcare facthiyhours care is required for, and the
type of childcare needed (Hobbs & Chang, 1996;8tew Karns, 1996).
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While cost may be a factor in the decision to ussupervised childcare for some
families, it is not seen as a major influence ia tise of unsupervised childcare.
Children from wealthier homes are more likely toibeinsupervised childcare and

the outcome for these children more likely to bsifpee.

CHILD OUTCOMES AND UNSUPERVISED CHILDCARE

Outcomes for children in unsupervised childcarelmaeither positive or negative in
terms of development, behaviour, and academic wemment. The outcome
experienced by the child is dependent on the cowtfiethe unsupervised episode. It
is important that community based practitionersenathnd the factors that create
the positive context that allows children to expede positive outcomes from
unsupervised childcare. We cannot hope to assisiliés to achieve positive

outcomes for their children without this knowledge.

Positive outcomes described in the literature ielinigh levels of self esteem,
increased independence, increased motivation, agid &cademic achievement.
Children thriving in unsupervised care demonsthégber self regulatory behaviours
and increased levels of maturity than their fulpervised peers. This is thought to
be due to the increased opportunities for persgnawth and development that
unsupervised childcare provides (Belle, 1999; (el 1992; Riley & Steinberg,

2004). In contrast, negative outcomes linked toupesvised childcare include

developmental delays, social isolation, poor academchievement, behavioural
problems, drug and alcohol use, early sexual expariation and physical and
sexual abuse (Belle, 1999; Casper & Smith, 2004arGlaos & Garbarino, 2001;

Kerrebrock & Lewit, 1999; Riley & Steinberg, 200¥andivere et al., 2003b).

Children experiencing negative outcomes are mdeylito be disengaged from
school, and be participating in risk taking behavso The outcome experienced by
the child was found to be linked to the contexiMinich the unsupervised episode

occurred.
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A major theme to emerge from this literature reviemw unsupervised childcare is
that the outcomes for the child differ, depending tbe context in which the
unsupervised care occurs. Research findings alggesti the risks and outcomes
associated with unsupervised childcare differ betwarban and rural areas, and
also between poorer and middle class communitieigB1999; Cole & Rodman,
1987; Coley et al., 2004; Galambos & Garbarino,120Crrebrock & Lewit, 1999;
Mertens et al., 2003; Ochiltree, 1999; Riley & 8hberg, 2004; Vandivere et al.,
2003a, Vandivere et al, 2003b). Strong correladssociated with children
experiencing positive outcomes are the communitynteed in which the
unsupervised childcare occurs and the degree @ntmrmonitoring. A positive
outcome for a child is more likely when the chigdunsupervised in a community
where there is access to supportive adults suchemgbours, teachers, or local
business owners (Cole & Rodman, 1987; Coley eP@0;l; Galambos & Garbarino,
2001; Riley & Steinberg, 2004), where there iswa tisk environment, i.e. suburban
streets, low crime area, population is known to anether (Belle, 1999; Galambos
& Garbarino, 2001, Vandivere et al., 2003b) and nettbe child is unsupervised in
their home (Kerrebrock & Lewit, 1999; Mertens et aD03).

Parents that show an interest in how their chilehsis their unsupervised time, who
are able to communicate openly with their child @hiheir activities, and who are
able to influence their child’s behavior, are mlkely to create an environment that
supports their child to experience a positive ooteofrom being unsupervised
(Casper & Smith, 2004; Cole & Rodman, 1987; Keroekr& Lewit, 1999). Several
authors suggested this style of parenting, whiatoerages child participation in a
more equal manner, is characteristic of ‘bettercathkd’ parents, who value
independence, motivation and self reliance in tiokitd (Casper & Smith, 2004,
Cole & Rodman, 1987; Kerrebrock & Lewit, 1999). $hype of positive parental
monitoring is thought to be particularly protectif@ unsupervised adolescents;
moderating the effect of peer pressure and influngnappropriate behavior choices
(Coley et al., 2004, Riley & Steinberg, 2004). @hgin from higher income families,

living in wealthier suburban and rural communitea® more likely to experience
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this supported unsupervised childcare which redultpositive outcomes for the
child.

In contrast, children from lower income familiedgoor urban areas are less likely
to experience this type of supported unsuperviseldaare; and the consequences
are more likely to be negative (Belle, 1999; ColeR®»dman, 1987; Riley &
Steinberg, 2004; Vandivere et al., 2003b). Thes&rem are more likely to be
living in poorer urban areas, where there is atgrdielihood that social networks
have broken down, and where neighbour supportserdgbParents are more likely
to be less educated and working in low wage jobsesearch exploring the impact
of maternal employment on delinquency, results sagthat work conditions affect
parenting styles (Vander Ven et al., 2001). Theroftoercive nature of the work
available to uneducated and low wage workers caultrn parents enforcing a very
controlling pattern of parenting. As a result, dnéin are more likely to have
difficulties in their relationship with their paren In addition, low wage parents are
more likely to be working longer hours and lessilatée to monitor or support their
children. These vulnerable children, therefore ndp®nger periods unsupervised,
have greater exposure to peer pressure, and iecregsportunities to engage in
problem behaviours; all factors which influence atdége outcomes (Cole &
Rodman, 1987; Coley et al.,, 2004; Vander Ven et 2001; Vandivere et al.,
2003b).

Existing research into unsupervised childcare s that the duration of the
unsupervised episode is linked to the outcometferchild. A study conducted by
Mertens et al. (2003) which examined the effectsun$upervised childcare on
children, reported that children left alone forsldhan three hours per day rated
almost identically to children who were fully supised. This was a very large study
involving 121,000 students who completed a suresy. fThe survey was designed
to investigate student reports of self-esteem, ewéd achievement, behaviour and
depression, and found that students were mosttaffdry the amount of time spent

unsupervised rather than the frequency. Childreno wdxperienced regular
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unsupervised childcare, for periods of longer tthaee hours at a time, all reported
higher levels of depression and low self-esteeneyTdiso rated poorly in terms of
academic achievement and demonstrated higher lexfelgroblem behaviours.
Poverty was not seen as a factor, as children foath high and low income
families reported similar findings. Long periods ohsupervised care provide
susceptible children with increased opportuniteebe negatively influenced by peer
pressure, disengage from school, and experimerdelimquent and risk taking
behaviours (Belle, 1999; Coley et al., 2004; Kermoek & Lewit, 1999; Riley &
Steinberg, 2004; Stirling, 1997; Vandivere et 2003a; Vandivere et al., 2003b).
Outcomes for children are influenced not only bg thuration of the unsupervised

episode but also by who has decided on the usesnipervised childcare.

A factor associated with positive outcomes for at@h is when the use of
unsupervised childcare is the child’s own choicell@ 1999; Kerrebrock & Lewit,
1999; Ochiltree, 1992; Riley & Steinberg, 2004).e¥& researchers agree that a
child who chooses to be in unsupervised care ssliksly to be distressed at being
home alone, and is more likely to have demonstradatieir parent that they have
the maturity and skills to cope with being unsupssd. Older children are more
likely to lobby for the use of unsupervised childeas they strive to be more
independent and self reliant. However, childrent lefsupervised before they are
emotionally ready to be left alone are more likelysuffer negative consequences
from the experience (Kerrebrock & Lewit, 1999; Kimaz& Witte, 1990; Vandivere
et al., 2003b). Younger children are more likely le adversely affected by
unsupervised childcare across all settings (Ca&p&mith, 2004; Kasida et al.,
2001; Wilwerth, 1993). Constant parental supervisgoseen as the most significant

factor in protecting younger children from harm.

Outcomes for rural children experiencing unsupedishildcare are more likely to
be positive. Research looking specifically at rutaldren found that rural children
in regular unsupervised childcare did not performespond any differently to their

fully supervised peers (Galambos and Garbarino, 1 20Dhis study looked at the
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characteristics of unsupervised children, patterhschool adjustment, academic
achievement and fear levels. It is suggested thata environment is a relatively
safe and crime free area that presents little tiskan unsupervised child. The
cohesive nature of a rural community, and the pnityi to familiar neighbours,

provides an unsupervised child with a protectivecima@ism that allows them to

experience unsupervised care in a positive andasecanner.

DISCUSSION

A critical review of the literature on unsupervisetildcare was undertaken to
analyse existing research and discussion aboussiie. Systematic reading of the
literature has produced evidence that there are vy different outcomes for
unsupervised children, and that the outcome forcthilel is strongly influenced by

the context in which the unsupervised childcaraioc

Comparison and analysis of the research was diffite to the limitations created
by the differing definitions of unsupervised chide, the wide age range of children
studied, the use of national data sets for dateaetidbn, and the varying foci of the
research. In spite of these limitations, the stiierd the evidence generated in this
review of the literature stems from the commonabtythe themes identified across
the various research studies. The result is maltgttands of evidence emerging

through the literature creating an evidence basehwtan inform this study.

This review of the literature produced evidence dswpport the concept of
unsupervised childcare as a distinctive form ofddare. Successful unsupervised
childcare is an entirely different issue to thasopervisory neglect. As argued in the
previous chapter supervisory neglect, by its veefinition, cannot be present in
successful unsupervised childcare. While the ougsofrom unsupervised childcare
can be very positive for children in terms of depshent, behaviour and academic
achievement, there can also be a very differentreagative outcome for children

experiencing unsupervised childcare.
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What is revealed in this analysis of the literatusethat the context of the
unsupervised care is instrumental in determinirg datcome for the child. The
community context and the demographics of the famie key factors influencing
how a child will be affected by the use of unsujses childcare. Children thriving
in successfully managed unsupervised care demtmstigher levels of maturity,
self-esteem and academic achievement than theérgspd peers. Evidence in the
existing research suggests that unsupervised @néddbat is the child’s own choice,
a high degree of parental monitoring and involvethand unsupervised episodes
that are less than three hours duration, are itaigaf successful outcomes for

children.

Identification of these factors associated with ifpgs outcomes for children

provides an emerging account of what creates ssftdesnsupervised childcare.
However, all the existing research that was revitewas conducted outside New
Zealand, therefore the transferability of theselifigs to the New Zealand context is
unknown. For example, results from research corductn low income

neighbourhoods in San Antonio, Boston and Chic&gudy et al., 2004), may not
be applicable to suburban, urban or rural commes)itin New Zealand. They also
may not be applicable to particular cultural orisbdemographic groups in New

Zealand

There appears to be no New Zealand research aeailaio the phenomenon of
unsupervised childcare, which is being seen inanghsby nurses working in New

Zealand communities.

Given the lack of New Zealand research it begsghestion “What is the New

Zealand experience of successful unsupervisedcard®” Does the New Zealand
experience in any way mirror overseas findings? Whakes New Zealand parents
opt to use unsupervised childcare? What are thggles and dilemmas facing New
Zealand families who choose to use unsupervisegt eand how do they make this

form of childcare work? What strategies do they lydo achieve successful
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outcomes? | am intrigued by both the evidence emgigom this literature review,
and the lack of any New Zealand voice within tlesaarch.

The literature review has demonstrated the needafstudy into New Zealand
families’ beliefs about what constitutes successiuupervised childcare. This is

important to increase social understanding andtificaer knowledge of the issue
In the next chapter | present the design and raleofor a qualitative descriptive

study into New Zealand families’ beliefs about witainstitutes the successful

management of unsupervised childcare
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Chapter Three: Research Methodology and Design

In this chapter | discuss key features of the sulelsign, pay attention to how | plan
to achieve congruence between the research queatidnaims, and the data
collection and analysis. The inclusion of a talulepicting the congruence of the
study with the methodological approach, providesaal path for readers to follow,

and outlines the study design.

| detail the aim and the objectives of this quélt descriptive research into what
New Zealand families believe constitutes the swfoés management of
unsupervised childcare. | describe my research oagpt explaining how my
research methodology has been influenced by th& wbMargarete Sandelowski
(2000).

A detailed discussion is provided of the study digtand the chapter concludes with
a discussion from the study field. This includedescription of the study setting,

and my experiences with the participants as | cotatlthe research.

RESEARCH AIM AND OBJECTIVES

The general purpose of this study was to increassals understanding and
practitioner knowledge about New Zealand familiegperiences of successfully

using unsupervised childcare.

The research aimed to describe and capture whadtthat New Zealand families

believe constitutes the successful managementsefpanvised childcare.

The objectives were to explore and describe thiefseberspectives and practices of

some New Zealand based families in four key ai®@pscifically to:

1) Explore and describe what families believe consgusuccessful unsupervised
childcare.

2) Explore and describe why these families opt tourseipervised childcare.
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3) Explore and describe what struggles and dilemmesettiamilies face as a result
of making this choice.
4)Explore and describe what it is that these famililes (practices) to make

unsupervised childcare work successfully for them.

For the purpose of this study successful unsupsshvihildcare is characterised by

the following features:

» Parents believe this form of childcare works susftgly for them and their
children.

» Parents have made provision for distal supervisaow, rules and boundaries
are in place for their children.

» Unsupervised childcare is the chosen form of childcof both parent and
children.

» Parents believe their children are thriving andpyam the context of the
unsupervised childcare.

e The duration of the unsupervised episodes is betv88eminutes and three
hours.

These features were all identified, through reviefv existing literature on
unsupervised children, as being associated witltiyp®sand successful outcomes.
Selecting families, using unsupervised childcararatterised by these features,

enabled this study to focus on success.

RESEARCH APPROACH

The lack of any New Zealand voice had been idedifn the review of existing
literature about unsupervised childcare. | wantedekxplore the New Zealand
experience because of the lack of any empiricamkedge of it. A qualitative
descriptive research approach was used to assigbroapture and describe the
participants’ ideas, practices and perspectivesutalguccessfully managing
unsupervised childcare. Qualitative descriptiveaesh is described as the approach

36



of choice when what is required is a straightfodvdescription of the phenomenon
being studied (Gillis & Jackson, 2002; SandelowgKiQ0). It is also recognised as
an effective method for identifying factors thasul in positive outcomes, and in
doing so provides a foundation on which successtalventions can be developed
(Grypdonck, 2006). It is a method ideally suitegtoviding information relevant to

policy makers and practitioners (Sandelowski, 2000)

The goal of qualitative descriptive research iptoduce a detailed and accurate
summary of the event being researched, with a foouanswering the questions of
what and why in relation to the event being stud{&dllis & Jackson, 2002,
Grypdonck, 2006; Sandelowski, 2000). This qualmatiescriptive study does not
intend to provide solutions to unsupervised chitdcaut to increase understanding
of the issue by describing what is happening inesdfew Zealand families using
the participants’ accounts. A qualitative descvptapproach enables the researcher
to stay close to the data, and is less interprehiga other qualitative research such
as phenomenology, grounded theory and ethnogra@gndgelowski, 2000).
Sandelowski argues that the strength of the apprisathat the features of the event
being described are presented in the everyday sgggof the event in a manner
which makes it easy for readers to concur with dlescription being presented.
Qualitative descriptive research is the least thigcal of all the qualitative
approaches, in that the researcher is the leasttreamed by any theoretical or
philosophical positioning (Sandelowski, 2000). Rmshers may use theory,
methods or techniques from other qualitative apghea to enable them to produce

the most natural and pure description of the eleirtg studied as possible.

RESEARCH DESIGN

Drawing on the key principles of qualitative deptikie research, a design for this
study was constructed. In this section detailshefdesign are presented. Initially, |
outline key features of the design in a table fdrniefore moving into a more

detailed discussion about each of these features.
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Overview of the Research

An important aspect in research design is achiewolgerence and congruence
between the research question and aims, and thediéction and analysis. This is
important as issues with these interfere with thality and strength of the research.
As well, the measures of validity and scientifigauir enhance the strength of the
analytic processes; in this study these are estwuli around trustworthiness,
credibility, and confirmability. In this section present a summary of the key

features so that the relationship between thesectspf the study is shown.

The aim of this study was to increase social undeding and practitioner
knowledge of what New Zealand families believe ¢itumgs successful
management of unsupervised childcare. A qualitatescriptive approach was
chosen because there is an established lack ofledges about the New Zealand
experience, and the goal of this research appreadh produce a detailed and
accurate summary of the event being studied answéhie questions of what and

why that relate to the event.

An overview of the key features design are sumsedriin Table One which is
shown on the next page (p.39). Methodological fetof the design are explained,
and the congruence, rationale and theoretical aoiv of the study explained to

demonstrate the congruence of the study with th@edelogical approach.

The table provides a visual path of the study thatreader can follow and links the

features of the method with the study plan.
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Table One: Key Features of the Study Design

Heading

Methodological features & design o
the study

f Congruence, rationale, theoretical

derivation

Research Aim & Objectives

Increase understandinlg an
knowledge about successful
unsupervised childcare (UC).

1) Explore why families choose UC.
2) Explore what dilemmas and
struggles families face.

3) Explore what strategies families
employ to make it successful.

There is an established gap in NZ
research.

We know NZ families are using UC,
but little attention has been paid to
what constitutes successful care and
management.

This study seeks to listen and learn
from families about their perspectives,
experiences and practices.

Research Approach

Qualitative Description
Framework: Sandelowski (2000)

Research findings are a straight
description of successful UC presented
in the everyday language of the
participating families.

It is an effective method for identifying
positive factors that result in good
outcomes & provide a platform to

develop successful interventions.

This approach especially suited to
providing answers to questions of
interest to practitioners and policy
makers.

Rationale for research focus

Little attention pgaidvhat creates
success in UC

Research findings unpack what NZ
families believe constitutes success in
managing UC.

Data Sources & Methods

5 families. Single intervigith each
family group; children & adults
together. Follow up as necessary.
Semi structured interview with
prompt questions.

Interview recorded and transcribed.
Field journal entries.

Purposeful sampling to obtain families
rich in knowledge of successful UC.
Small numbers to keep data generatipn
manageable while ensuring adequate
information collected.
Data collection aimed at exploring the
why and what in relation to UC .

Criteria for Inclusion

Families with children undage of
14 years.
Regular use of UC (30 mins-3hrs at
least once a week).
Parents believe family managing UC
successfully.

Identify ‘like group’ so that UC
episode being described by families
matches study definition of UC.
Successful management of UC is stu@ly
focus.

Obtaining Families as
Participants

Recruited by newsletter/
advertisements/direct approach to
Maori families as directed by
Kaumatua advisors.

Urban and rural families from local
area.

Families choose to participate because
of their experience of successful UC.
Cultural participation and safety
ensured.

Comprehensive description of UC
obtained.

Ethical Considerations

Participant safety paramount
Family anonymity maintained.
Family and child participation
voluntary-no coercion.

Information sheet for adults and for
children.

Research guided by principals of
autonomy, beneficence & non
maleficence.

No identifiable information used.
Risks and benefits of study explained,
Sufficient information given to
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Informed consent process for both
adults and children.

participants to allow an informed
decision to participate.

Treaty of Waitangi Principles

Principles of partst@p, protection,
participation honoured.

Study question, design and research participating families and researcher

guided and supported by local
Kaumatua .

Copy of study findings to be gifted tq
local Runanga and to Kaumatua
advisors.

Guiding principles of Treaty.
Cultural safety and integrity of

safeguarded.
Families stories and research findings
are held by Ngati Manawa for the

ongoing benefit and use of their peop

Data Analysis

Systematic review of transcripts &
field notes.
Review of data in relation to researc
question & context of data gathering
in field.
Content analysis.
Thematic analysis.

No intent other than to present data i
everyday language of the event.
hCyclic process where collection and
analysis of data shape each other.
Analysis concerned with summarising
the informational contents of the data

D

le.

Assumptions & Limitations of
Research

Assumptions

Family stories can be told together i
fair & reasonable manner.

Selection criteria reflects successful
uUC.

Limitations

Small number of participants in stud
Emphasis on successful manageme
of UC.

Children and adults interviewed
together.

Selection criteria.

The key to understanding UC lies in t

n descriptions provided by participating

families.

Factors creating success identified in

literature review will be replicated in

data generated by families.

yNo data saturation but results will

ninform further studies into UC.
Family experiences captured.
Conditions set for study provides tast
of data- sets platform for larger study

hne

Addressing Scientific Rigour

Systematic methodezfding and
working text.
Credibility-participants verify
findings an accurate portrayal. Use
field journal.
Transferability-addressed in
description and detail of study desig
Dependability and Confirmability -
audit trail provided.

Readers are able to follow decision
making trail.

Families recognise their story in
bfresearch findings.

Readers are able to transfer findings
into meaningful context for them
noutside study setting.

Study findings provide a view of UC
while identifying other aspects that

would benefit from further research.

Rationale for the Study Focus

The decision to focus this study on the successfahagement of unsupervised

childcare was due to the fact that in the literattitere is a huge emphasis on

supervisory neglect and negative outcomes for dmldeft home unsupervised.

Much less attention has been paid to what createsessful outcomes for these

children. While | acknowledge that there can beatigg outcomes for unsupervised

children, in this small study there is a deliberat®idance of consideration or

exploration into issues of supervisory neglect. &mse little is known about
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successful unsupervised childcare this study facuse unpacking the factors
constituting success. The small number of fampiagicipating in this study means
there can be no generalisability to all familiesNew Zealand; but the outcomes
from this study will be able to inform further lang studies into unsupervised

childcare in the future.

Data Sources and Methods

Five families were recruited by invitation, for shemall exploratory descriptive
study. This was done with the expectation thataim®unt of data generated would
be manageable yet give enough information to peddbasis for further larger
studies in the future. This small sample size wassen because qualitative research
interviewing generates large amounts of data @&liJackson, 2002; Streubert &
Carpenter, 1999; Taylor, 1994). Due to the limitesburces available for this study

it was not possible to analyse data generated &tange group of participants.

Data were collected from participating families ane unstructured interview of
approximately one hour. Follow up phone calls acdssions were used to clarify
any unclear points. The advantage of using unstredtinterviews is that it enables
the participants to tell their own story in thewrmowords, verbalising the issues that
are important to them (Gillis & Jackson, 2002; Shert & Carpenter, 1999). Each
family group was interviewed with parents and at@fd present at the interview.
Family members were interviewed together and wesked to describe their
experiences of using unsupervised childcare. Keystipns were asked about why
they chose unsupervised childcare, what dilemmasroggles they face as a result
of this choice, and how they make unsuperviseddcaie work successfully for
them. Prompt questions in these key areas werewised necessary. All interviews
were tape recorded and transcribed at the conalusiothe interview. Tape
recording each interview helped ensure all the datscribed were collected, but
also provided an instrument to capture the intomgtiand emphasis of the
participant’s words which becomes part of the datalysis (Taylor, Kermode &
Roberts, 2006).
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In addition to taping each interview | also kepjoarnal to record my thoughts,
impressions, observations and emotions followinghemterview. This provided
data for me to reflect on, as | explored and dbscrihe participants’ descriptions of
unsupervised childcare. These reflections form pHrtthe research findings;
providing detail of the choices and decisions | enad the research process. This
allows readers to follow my thinking in the resda(Gillis & Jackson, 2002; Koch,
2006).

Criteria for Inclusion
Families were selected for inclusion in this stuflthey had school age children
under the age of 14 years, used regular periodsnetipervised childcare, and
believed their family was successfully managing wpesvised childcare. As
identified in Chapter One, and as supported byfitttengs of the literature review,
criteria for inclusion in this study were developadd implemented. These are
reiterated as:
Children must be under the age of 14 years fornailyato be included in this
study, as this is the age at which New Zealand feeognises a child can be
allowed to babysit or be left unsupervised.
For the purposes of this study the definition afular unsupervised childcare is
an episode of unsupervised childcare of no less tB@& minutes duration
occurring at least once a week. This was to ensamparability of the
unsupervised childcare being described.
The focus of this study was on the successful memagt of unsupervised
childcare. This is because very little attentiors leen paid to what makes
unsupervised childcare successful (yet there isargel amount of literature
available with a focus on supervisory neglect ardative outcomes). For this
study, families were recruited who were happy wvihikir use of this form of
childcare and who could share their success staiitbsthe researcher.
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Families were excluded from the study if siblingser the age of 14 years or any
other adults were present in the house during tinsupervised episode,
unsupervised care was irregular (less than onceekwor ‘one off’ incidents, or if
any member of the family was struggling or unhapgth the use of unsupervised
childcare. These exclusions from the study wereetsure the unsupervised
childcare being described by participants matched definition of unsupervised

childcare for this study.

Recruiting Families as Study Participants

This exploratory descriptive study involved fivenfdies who believed they use
unsupervised childcare successfully. These familiese recruited from the town
and farming communities through advertisements gulacn school and local
newsletters, or by direct approaches as recommeygléede Kaumatua supporting
this study. Families from the area’s remote settets were not included. The
convenience sampling of families from just the toavd farming communities was
necessary due to the restrictions on my abilityréwel outside my local area and
also for cultural safety considerations. The Kawmaajuiding the cultural aspects of
this study are of Ngati Manawa descent. To avoig iasult or injury to other
Maori, | needed to restrict recruitment for my stud the area that is home to the
Ngati Manawa people. An invitation to take partths study was offered to both
rural and urban families, and included both sold amo parent families. Parents
could be self employed, employees or unemployecesdhbroad criteria were
important to ensure a comprehensive descriptiom®New Zealand experience of

successful unsupervised childcare for these fasnili@s obtained.

Ethical Principles

Participant safety was paramount throughout thataur of this study. Prior to any
data collection occurring, ethical approval was gédu Consultation with Ngati
Manawa Kaumatua took place, the Northern Y Ethicsn@ittee of the Human
Research Council gave full ethical approval (sepeiglix One, p.117), and this was

duly noted by the Human Ethics Committee of Vidouniversity of Wellington.
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All research was conducted using the guiding ppilesi of autonomy (self
determination), beneficence (doing good), and natefitence (doing no harm) to

protect both the participants and myself as theaieher.

Participant confidentiality was maintained at athé¢s. No information was used in
the study that could identify any family or indivial. Participating families were
asked to choose a pseudonym to preserve theirtylamd all tape recordings and
transcripts were identified by this name only. Tiapes were returned to the
participating families at the conclusion of thedstuThe original data contained in
the transcripts were destroyed by me when the staly completed. The research
discussion at the end of the study was not writteany way that could identify
participants, but was written to increase sociatlarstanding and practitioner
knowledge of unsupervised childcare.

No child or family was coerced to take part in ghedy. No reward or inducement
was offered for taking part. However, an explamabbthe purpose of the study was
included in the newsletter advertisements to eragrirparticipation. Information

sheets were given to both children and adults ngi the study prior to any

information being sought. A detailed explanationtiod possible benefits and risks
of the research was given and it was made cleaticipation was voluntary.

Possible benefits of participating will be the mased knowledge the family gain
about what is happening within their family dueuttsupervised childcare, and the
satisfaction of knowing their stories are helpingricrease knowledge of the issue.
Possible risks include disclosure of unsafe pamgniractices that put a child at risk
or disclosure by a child of undesirable behaviomnie unsupervised. Participants
were given a week to decide if they would like t® & part of the study. The
safeguards that have been described were put @e pbaprotect the participants; to
optimise the principles of beneficence and non-fizdece. These assist to

minimise the possibility of unwittingly causing nar
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If the family decided to take part written consesats obtained from both adults and
children. This was a very formal process of infod@®nsent, where it was again
emphasised that participation was voluntary ang te the right to withdraw at

any time. The key element inherent in the informmmhsent process is the
expectation that participants have been givenaafft information about the study,
in a format they can understand, that will enabént to make an informed decision
to participate or not. Participation is alwaysta tiscretion of the participant (Gillis

& Jackson, 2002). During this formal consent precas explanation was given to
the children that they could withdraw at anytimehout fear of repercussion from

their parents or from me.

Treaty of Waitangi Principles

A major aim of health research in New Zealand iaddress the health inequalities
for Maori. Central to this is adherence to the kminciples of the Treaty of
Waitangi: partnership, protection and participati@urie, 1998). This study was
conducted in an area that is home to the Ngati Marfzeople. Local Ngati Manawa
Kaumatua were consulted throughout the planningestaf this study to ensure that
the guiding principles of the Treaty of Waitangireaipheld and honoured. Their
knowledge and wisdom guided the development ofréisearch question and study
design to ensure it was of benefit to the Ngati 8Maa people, and that it was
culturally appropriate. The Kaumatua also pledgkdirt ongoing support and
guidance to both me and the participating famifasthe duration of the study. It
was their intent that either they or a represergaie present at all interviews with
Maori families participating in this study. This svéo ensure the cultural safety of

the participants, researcher and the research.

The wisdom of the Kaumatua has also guided howdbkearch findings are to be
disseminated. It is of huge importance that thecrgsons of the participating
families stories are not exploited in any way dmat they are available as part of the

history of the Ngati Manawa people. For this reaaotopy of this study is to be
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gifted to the local Runanga where it can be acckeasd used by and for the Ngati
Manawa people.

Data Analysis

Qualitative content analysis was the method of datalysis used on the data
collected to generate the description of some Nealahd families’ experiences of
successful unsupervised childcare. This methoddsgnised as the one of choice in
qualitative descriptive studies, as it is concerwdt summarising the informational
contents of data (Sandelowski, 2000). Transcripesewread and the contents
analysed for common words and meanings. Common ébeim the data were
identified and coded according to what was comihgugh in the text, i.e.
community context, distal supervision. A featureqofalitative content analysis is
that it is a dynamic process during which the resdes works to continuously
modify their treatment of the data in responseh®ihformation emerging from the
data. It is a cyclic process where the collectibmata and the analysis of it shape
and form each other (Gillis & Jackson 2002; Sandsky, 2000). Qualitative
content analysis does include an element of iné¢sgion in that a numerical
analysis is done to identify the patterns occurringthe data to assist with
understanding the content. However, it is the leatstrpretive of the qualitative
analysis approaches in that there is no intentrdtien to present the data in the

everyday terms of the event (Sandelowski, 2000).

The end result of this qualitative content analysas a descriptive summary of
successful unsupervised childcare in New Zealarekgmted in a way that best fits
the data collected, and in a manner that accuratelyeys the participants’

accounts.

Assumptions and Limitations of the Research
This qualitative descriptive study assumes thatkdyeto understanding successful
unsupervised childcare lies in the descriptionviplexl by the participating families.

It also assumes that the family stories, sharechilgren and adults together, can be
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told in a fair and reasonable manner which willtaeg the experience of successful
unsupervised childcare. The definition of succdsasfisupervised childcare used in
this study is based on the assumption that the dkeyacteristics (described as
creating success in the existing literature) wdlreflected in the stories told by the

participating families.

The focus of this study is on the successful mamage of unsupervised childcare,
rather than looking at the general area of unsugenivchildcare. This has been a
deliberate choice, due to the lack of knowledgehimm New Zealand context as to
what factors create positive outcomes for unsupedvichildren. Project resources
were insufficient to undertake a general study iatbaspects of unsupervised
childcare. However; it was possible to unpack, fibmm data collected, those factors

which contribute to successful outcomes for childdno are unsupervised.

Five families, who believed they were successfukyng unsupervised childcare,
participated in this study. These families were pogefully selected for the
knowledge they could share about their use of ssfakunsupervised childcare.
The inclusion of five families allowed adequateadtd be collected while ensuring
the amount of data collected was manageable. Dtigetsmall size of this study it
was not possible to reach any saturation of tha.ddbwever, the results of this
study provide an insight into this aspect of unsuged childcare, and will inform

further studies into the issue of unsupervisedicéii.

| have chosen to interview adults and children tiogieas | gather data that seeks to
identify those factors contributing to successfuanagement of unsupervised
childcare. This is a deliberate choice on my parhie study design as | wanted to
promote sharing of the unsupervised experience detviamily members, but also
to aid managing the amount of data | would expedie generated in the interview
process. There is a possibility, however, thatcthited’s voice may have been lost in
this study because of this. Being interviewed tbgetnay result in children saying

what they think their parents want them to sayheathan telling how it is for them.
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Lastly, the selection criteria used for inclusiom ihis study were carefully
considered to ensure a ‘like group’ was recruit€tlis was to ensure that the
unsupervised childcare being described was siradawss all participating families.
It was recognised that this may also result in stem@lies not being able to fit the
definition of successful unsupervised childcaredufs® this study. The conditions
set in the design of this study, will however, pdavresults that give an insight into
what is happening with unsupervised children armavide a platform for further

studies.

Addressing Scientific Rigour

The rigour or trustworthiness of this study candssessed using the qualitative
research concepts of credibility (authenticity),ansferability (fittingness),
dependability (auditability), and confirmability ctivity) (Gillis & Jackson,
2002; Streubert & Carpenter, 1999).

To ensure the credibility of the research findiatigarticipants were asked to verify
the transcripts and findings as an accurate pairay their experiences, as
described by them. This included returning all thenscripts of conversations to
participants for verification that | had heard theorrectly. Asking participants to
check that the descriptions and research findingsomtheir experiences is one
method of determining credibility of research fings (Gillis & Jackson, 2002;
Koch, 2006).

To enhance the credibility of the research | kejpawuanal throughout the research
process. This was so that I, as the researchdd oexord my thoughts, impressions,
emotions and interactions with the project and ghdicipants. Research findings
are deemed to be more credible if the researcltadlésto describe their experiences
as a researcher, and in doing so make the reséadihgs more plausible to the

reader (Koch, 2006). In this study | have usediesiirom my journal to signal to
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readers my position in the research findings. Whaladers may not always agree
with the research findings, they will be able tbde how | reached them.

Transferability or fittingness of the study findgwwill be limited in that there is no
saturation of the data due to the small size ofsthey. A study is deemed to fit or
be transferable when readers can transfer the robsdandings into contexts
meaningful to them outside the study setting (&i#i Jackson, 2002; Koch, 2006).
While particular attention has been given to déscg the participants, study
setting, and the context of the unsupervised caikddn this study so that readers
can assess the appropriateness of the findingthés settings, it is more likely that

the findings will provide an opening for furtheregtions and study.

The dependability of this study can be assessesughr the audit trail | have
provided of the research process. This includesieatation of all the research
stages, data collection methods, data analysisidesj research notes and journal
entries. This audit trail will assist the reader flow my decision trail and
conclusions. Dependability of research refers ® dbnsistency or stability of the
research findings. A study is thought to be depbledavhen independent
researchers are able to follow the audit trail gled by the researcher and arrive at
similar conclusions (Gillis & Jackson, 2000; Ko@006).

Confirmability of a study relates to how researahdihgs can be shown to be
accurate so that other researchers would be abdgree with the meanings that
have come from the data (Gillis & Jackson, 2002).study is considered
confirmable when the researcher has shown howeearch findings were arrived
at in the study (Koch, 2006). In this qualitativesdriptive study into successful
unsupervised childcare | have endeavoured to demad@sconfirmability of the
study in the highly visible audit trail | have cted to highlight my position and
decision making in the research findings.
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Across the study design, attention is given to @ghg congruence and coherence
between the study question and the data colleciwh analysis. The audit trail
created to highlight my decisions and position tigtftout the research process
demonstrates the reasonableness of the data analydi my interpretations. The
focus of the study on successful management ofpamsised childcare will enable
me to explore what it is families do to make unsuised childcare a success. The
findings from this study will provide one view ohsupervised childcare, while

identifying other aspects that would benefit framtter research.

REPORT FROM THE FIELD

This report from the field is written in two partB the first part | present a
description of the study setting, providing enoutgail to enable readers to assess
the transferability of the study findings to a @itmeaningful to them. The second
part of this report is given to describing my expeces in the field with the
participating families. | describe the participgtifamilies and discuss the family

interviews, sharing my thoughts about how the inésvs progressed.

The Study Setting

The setting for this qualitative descriptive stuslya rural region in the central North
Island. The majority of the area is forestry pléiotas or part of a large National
Park in native bush, but there is also a large ifagncommunity. One rural town
with a population of 1800 forms the main servicentce for the region. The
population of the town is predominantly Maori (tin@jority being of Ngati Manawa
descent), while the farming community is made u@lmajority of Pakeha families.
It is the closest town to several remote settles)emhere the majority of people are
of Tuhoe origin (known also as “Children of the Kjsin these settlements Te Reo
Maori is spoken as first language. The nearestigsity forty five minute drive from
the town. With the exception of the farming comntyrihe region is considered a
low socioeconomic area. Employment in the regiomprisdominately forestry or
farming, with the associated long and irregular kMoours these occupations entail.

However unemployment levels in the town and rensetdements are high.
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There are three schools in the town. A mainstreamasy school caters for new
Entrant to Year 8 students while the mainstreantegel caters for Year 9 to Year
13. A Kura Kaupapa (Maori immersion) school catersNew Entrant to Year 13
students. The combined roll of these schools is tlean 500 students. The farming
community has a primary school that caters for Nwrant to Year 8 students. The
roll in this school fluctuates around 100 studeifitee remote settlements each have
a Kura Kaupapa school that caters for New Entran¥é¢ar 13 students. These
schools all have rolls under 100 students. Theeefaur Kohanga Reo (preschool
Maori language nest) facilities, a play centre groand a kindergarten in the town.
The remote settlements each have a Kohanga Relityfaghile the farming
community has access to a local play centre grdopiever there are no afterschool

childcare facilities or afterschool programmes kalde in the region.

The Participants

The five families participating in this study werecruited from the town and
neighbouring rural community. Two were families withose to live a rural
lifestyle, though the parents worked outside th@lrcommunity. Two were farming
families, and one family lived in the town. Duritige course of this study one of the
rural lifestyle families moved into the town. Dugithe family interview the children
from this family spoke of their unsupervised tinmethe context of both rural and

town community.

Four of the families were two parent families, wehihe other family was headed by
a solo Mum. Two husbands chose to take an actikteipshe family interview. In
one family the husband was not present duringritexview. In another family the
husband was too shy to take part; he was, howpresent during the interview and

signaled agreement with what was being said withsramd smiles.

The successful unsupervised childcare discussethignstudy involved thirteen

children. The ages of the children ranged from fivehirteen years, with an even
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mix of boys and girls. Eight of these children waiae years or older. This age
range was identified in the literature review as thiddle school age years. This is
noteworthy as the developmental milestones of autgnand self responsibility are
characteristic of this age group (Riley & Steinhe2§04). The five children who
were younger than nine were in the care of thedteolsiblings when the
unsupervised childcare took place. One family heagngle child, while the other
four families had between two and five children.orfamilies had a child over the
age of fourteen, but these older children were preisent at home during the

unsupervised periods this study referred to.

Four of the families were European and one famisvwof Maori descent. This
family opted to not have Kaumatua representatiotihatfamily interview. Each of
the interviews was conducted in the family homeildZén in four of the families
chose to take part in the interviews. The childrem the town family were too shy
to speak but remained in the room with their parexg the interview took place.
While they did not speak, they shared many looks wWieir parents, laughing and

nodding their agreement to what was being saichby Mum.

The Interviews

Generally speaking, | found it very difficult to tgthe children to speak of their
experiences in a manner that gave me usable data.children from different

families, a boy aged nine and a girl aged twelverenable to answer my prompt
questions in a structured and coherent manner.r Tihput into this study was

invaluable in that the children’s perspective wamegd.

The depth and value of the interview data increasigtdl each family interview. In

the early interviews my inexperience in interviegitechniques may have resulted
in missed cues and opportunities to pursue sone idanore depth. As the study
progressed, and | was more aware of the issuesidamiere raising and sharing in

their stories, | was able to draw more informaiorn.
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The completed transcripts from the interviews, weeefied by each family as a
true and accurate record of what they said prioartg analysis occurring. And
finally, each family was also given the opportunityread the findings from this

study and verify them as an accurate portrayah@if experiences.

In the next three chapters | introduce the findin§shis research into what New
Zealand families believe constitutes the successfahagement of unsupervised
childcare. Detailed descriptions, provided by thartipipating families, are

presented, and key findings are pulled through ftbm data as | explore family
beliefs and practices.
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Chapter Four: Making Unsupervised Childcare Succedsl -
Families’ Beliefs and Practices.

The focus of this chapter is on what families dartake their use of unsupervised
childcare successful. Four key themes were ideqtiffom the data obtained during
the interviews with the families. The families hilieved in the importance of trust
and responsibility; agreeing and staying within thdes and boundaries; the
completion of tasks and chores; and, the importasfcenaking provisions to be

available to each other.

In the following sections of this chapter | presdmse themes, and in keeping with
the qualitative descriptive method | have selecpeadtes from each of the families to
illustrate their beliefs and practices. To concltite chapter, | offer a brief discussion

of the findings and link these back to the literatteview.

SUCCESSFUL UNSUPERVISED CHILDCARE

Each of the families interviewed believed their wdeunsupervised childcare was
working successfully. It was their chosen form dfildcare which was having
positive outcomes for both the children and theept. The children were seen to be
becoming increasingly responsible and independeatrasult of being unsupervised,
and parents were able to fulfill their work obligets. While the families themselves
were quite different when compared directly to @mother (i.e. ethnicity, parental
occupation, numbers in family, age and gender dflien, etc), there were striking

similarities in their viewpoints about what madesupervised childcare successful.

Trust and Responsibility

In each of the family interviews, a very trustinglationship between parents and
children was highlighted. Parents described thdilden as trustworthy and
responsible. It was these characteristics whiclbledaparents to consider the use of
unsupervised care for their children, and were idened critical factors in making

the use of unsupervised childcare a success faliéam
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“Well one of the main things for me is just thetftwat (child) is the
boy he is, and he’s responsible and we feel coatitatleaving him on
his own because we trust him and we know that Hedwiwhat he’s
been asked to do and not do what he’s been asketbrin. Yes we
trust him completely and think he’s responsible awlll do the right

thing.” (Parent, Family 2, p.1)

“We don’t think there’s a problem with it. Yeaheyt(the children)are
quite responsible. They know what not to touch,twtha@ouch. There’s
rules when they come home...I think it's the way'tkegiways had

that trust, that responsibility.{(Parent, Family 4, p.1)

“Trusting our kids. That's probably the biggestrigifor me is having
trust. That the kids trust us and we trust themkba@ah that would be
the biggest thing.[Parent, Family 5, p.6)

It was felt that children wanted to please theirepgs. They wanted to be seen as
capable and mature, and responded positively toglteiisted. As parents gave them
the opportunity to care for themselves, the childstrove to show that trust was
justified by doing as they were asked and behavagponsibly as their parents

expected.

“It starts about seven years of age...then they warfé¢el a bit special
and capable of doing things. Iti€hild) that starts. He’s seven now.
You can tell him it is just short term and to stere. As long as he’s
not distracted by older ones he’s actually very djode quite likes to
do the right thing...cos he’s naturally at the agewants to sort of do
the right things, | think. Seven years of age ebis that age when they

want to please the parentgParent, Family 1, p.4)

Parents explain that this trust and responsihiléyelops as a result of how they have
brought their children up. Children are taught iffedentiate between right and
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wrong, and to make responsible decisions. It isabse of this that children are
considered capable of managing unsupervised.

“Probably the way we’ve brought them up, we've téhem what
they're allowed to do and they know what's rightlamrong. If they’re
allowed to be doing that or they’re not allowedd® doing that, so that
they're quite responsible... Just more to the poiat pobably trust
them more than anything(Parent, Family 5, p.1)

“Yes, but I still think it comes down to their upiging. You know, how
you bring your children up. My girls are responsibl They are
sensible. | mean they do dumb things like all chiid but really at the
end of the day | know they’re not tnaughty)kids. | know they’re not
there lighting matches because they want to see Wlwoks like when
you flick one on the paper. They're not tutu claldr They will listen.

And if they don't, they get groundedParent, Family 3, p.2)

Trust and responsibility were seen by families ascial factors in making

unsupervised childcare a success. The trust betwamnts and children, coupled
with the responsible nature of the children, alldvparents to make the decision to
use unsupervised childcare. As children were goygportunities to be unsupervised,
the children responded positively by behaving gseeted and doing as they were
asked, to prove the trust put in them was justifiedrents were able to leave their
children unsupervised due to their responsiblereatnd the fact that they could be

trusted to remain within the rules and boundaraemts set to keep them safe.

Rules and Boundaries

Rules and boundary setting are methods used bfathidies to provide a consistent
framework in which the children and family existwIBs were put in place to ensure
safe behavioural practices, and boundaries wemtosensure a safe environment for
children. They play an important role in ensuritge tunsupervised childcare is

successful for the family. In each of the familieese rules and boundaries were the

56



same regardless of whether parents were presemtobr An example of this
consistency in the rules and boundaries occurredr go the study interview
commencing with Family Two. | was talking with tfeemily about my research when
the nine year old son, who was listening to theveosation, spoke up and told me it
was no different for him if his Mum and Dad weregent or not. Nothing changed.

During the interview his mother referred to thisieersation.

“You know we spelt a few things out but generallykimows what is
expected. It's just the normal household rules badndaries. It’s like
(child) said. It's no different from when he’s here aldnewhen he’s
here with us..."(Parent, Family 2, p.4)

The fact that children operated under the samesratel boundaries continued to
feature in the family interviews. Parents spoket dfeing easier when the rules and
boundaries were consistent. It meant there wasoméusion or misunderstanding.

Children knew what it is they were or were notwakal to do.

“The rules are still the same when we get homet Tekes it easier |
think.” (Parent, Family 4, p.1)

“Pretty much (rules and boundaries the sam@jobably not quite as
extreme. Theythe children) know what they’re allowed and not
allowed.” (Parent, Family 5, p.2)

The children interviewed were able to confirm thhey knew the rules and
boundaries, and that they were no different whewenia were present or not present.
There was an acceptance that this was the way sthiveye done, and minimal

guestioning or challenging of these rules or boueda

“Pretty much the same rules when Mum and Dad arendnoNot
allowed to wreck things of course. Not allowed ¢oréally destructive.
No fighting but that happens quite a bit. And jostke sure they’re
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(siblings) keeping out of trouble and doing what we’re suggo® be
doing.” (Girl aged 12, Parent, Family 1, p.1)

One boy was at a loss to explain to me how he dhaith his parents what he did at
home unsupervised. It was so normal it was notwatiny at all. His parents knew
what he was doing as it was what he always didarcdgss of whether they were
home or not.

“Because | usually, if | have to tell them a vemstalled sentence, I'd
usually just tell them about school because I've neally been doing
anything at home. It's just the usual stuff whickhbuld be doing.”

(Boy aged nine, Parent, Family 2, p.4)

The consistency of the rules and boundaries gavgrehildren’s behaviour and

safety contributes to the success of the unsupervepisodes for these families.
Children know what behaviour is expected of themq ahat it is they can and

cannot do. Because there are no exceptions to dlyethve rules and boundaries are
enforced, children appear comfortable and acceptinthem. There was an open
acknowledgement by both parents and children tiet knew what the boundaries
and rules were, and they worked co-operatively emage these. The completion of
tasks and chores is part of the expectations pahave of their children’s behaviour,

and behaviour considered quite normal and acceptabthildren.

Tasks and Chores

Children are given tasks and chores to complefemgsof their responsibilities when
unsupervised. This helps parents keep their cmldrecupied in the time they are
unsupervised, but also encourages independenaespahsibility.

“They get a few jobs to do which sort of keeps tloeiof trouble for a
while. Mostly they want to watch TV... so | know whéey are. You
tell them they are doing things well....go feed tlogsd feed the
chickens and otherwise watch the channel on Thinktthey stick with

it.” (Parent, Family 1, p.3)
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“You know they had animals that they had to attemdA lamb | can
remember getting that — and the girls were quitkest! with that. But
they pretty much just have something to eat, peit thags away, put
their lunch boxes away or they're meant to. If eded washing or
something brought in, I'd usually leave a note e morning. When
they got home that afternoon to do the dishes oretbing, and they’d
do it. (Child) would help with the little ones(Parent, Family 3, p.3)

When discussing the issue of tasks with the childrgained the impression that the
children were very accepting of the tasks set fmnt. They were not seen as a
problem and there was no objection voiced at theather they were considered a
normal part of their everyday life, and their resgbility when they were home

unsupervised.

“One of them(chores)is taking the dog for a walk, doing my
homework, watching a TV program, and doing whaté&em and Dad
have asked me to do. It's good that the dog’s Heke when Dad takes
her out on his work, I'm a bit lonely and bored dbe main thing
which is something | do is taking the dog for a kyalhich is

something | spend a little bit of time doingBoy aged nine, Family 2,
p.4)

“We just have to do our homework. Clean our roorfegd the
chickens, feed the dogs and things like that. Drteewatch for them
(siblings) doing fights and stuff, and make sure they're caising
mayhem.”(Girl aged 12, Family 1, p.2)

Parents use tasks and chores to encourage setinggsility and independence in
children, but also to help them fill their childterunsupervised time. The tasks and
chores are seen by the children as a normal pattedf unsupervised time. This

acceptance of the responsibility that comes witimgpérusted to be unsupervised
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ensures that children do what is asked of themauitlobjection, and contributes to

the success of their unsupervised care.

Children are left unsupervised in a context wheaeepts have high expectations of
their behaviour and responsibility. Tasks and chomre set to encourage
independence and self responsibility. Rules anchtdary setting are used to ensure
child safety, and these remain constant regardiégsarents being present or not.
However while children are unsupervised, parentssicier it extremely important

that they, or another adult, are still availablérteir children if needed.

Being Available - Distal Supervision

None of the parents interviewed ignored or forgobwd their children when they
were home unsupervised. Instead they were verycorss of where their children
were, and what they were doing. It was extremelyartant to parents that they were
available to their children if they were neededisTavailability took the form of
distal supervision, i.e. parents, or another aduiiding and supporting their children

from a distance.

“I worry. | sort of sit there and in fact | quiteften ring (child) every

day. ‘Sponge Bob’ time. And he’s not good at tdast to check that
he’s OK, if he’s got any issues and that he’s gohé alright and has
taken the dog and stuff like that. Sort of touchiage with him all the
time.” (Parent, Family 2, p.2)

“I have rung from church. When | first did(@nsupervised childcargl)

sneaked out up the pathway, and asked ‘what’s hapg®e Oh it’s fine

Mum’. Cellphones have made it a lot easier to dé @don’t know how
people did it before really. | think it's quite iimpant to have a little bit
of... you know a little bit of what's happening. ppase there’s a lot of
things | don’t know that I'm sure happened while/ds not here, but
generally it gives you a bit more confidence if ymow what’s going

on.” (Parent, Family 1, p.5)
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Children were always made aware of where parents am@d provision was made for
children to be able to contact them if necessaryedch of the family interviews, at
some point the children’s telephone or cellphonéssiwere mentioned by parents.
The children interviewed spoke about phoning thviim if they needed to speak to
her, and were also knowledgeable about where plagénts would be. Where parents

weren’t immediately available to the children, tlesured some other adult was.

“And we just tell them where we are, so they kndver& we are and
roughly how long we’re going to be. That's probabitg biggest part.
They always know exactly where we are. And likemf down the
paddock down there, they know I'm there and if vento another
paddock | always tell them first that I've gone rtheAnd that's
probably the big thing is they do know exactly where are at that
time...She knows what the number is and she knowsdaose the
phone. Like she could ring me on my cellphone duafgily.” (Parent,
Family 5, p.2)

“I'd given my kids guidelines. They knew where Iswdhey had a
contact number. They knew if there was trouble ¢o agross to
(neighbour)cos we didn’'t have a landline either. | only hashtact

through mobile phones(Parent, Family 3, p.1)

While children were allowed to care for themseluasupervised at home, there was
always a parent, or another adult, available tantsbhould a need for assistance arise.
In this way children experienced independence aglfl responsibility with the
security that adult help was available to them &khdbey need it. The use of
unsupervised childcare was only acceptable to pasehen they could ensure their

own availability to their children, or the availty of another adult.
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“We wouldn’t have travelled away...gone further aviagn staying in
(community)if we went anywhere, to know that we can be baatkty

if we needed to.”Rarent, Family 1, p.4)

“But if we go out on the road anywhere, if we amng out and we’re
going somewhere, they have to come. They havenie com matter
what. Even if we're going to the run off they cowith us. Yeah or
going to the shops. They come with us. Somewheeeewhe can'’t
control. Or can’t see the house or haven't gotdfia view on it, then
they do, they have to come. We won't leave thehome...” (Parent,

Family 5, p.5)

“There’s always a main houga house belonging to a family member
with an adult presentyhere theytfie children always meet. Yeah they
come back from. There’'s always someoare &dulf there and then

from there they decide(Parent, Family 4, p.3)

It is important to parents that not only are thegikable to their children, but that
they are also involved with them. This include&itad with them, sharing the child’s
experience of being unsupervised, and being engagactivities with them. Despite
the fact that work demands meant parents werelwala able to be at home for their
children, they tried to ensure that in every othvay they were available to their
children. The close and trusting relationship tisbgred with their children helped

make the time they were able to spend togetheab#duor the family.

“Probably because they are like they are, they al& to us very well.
Like I can go down there and | can actually sit doan the bed and
actually talk. And they tell me; they’ll talk to meite freely about the
things they’re not happy with and their probleméParent, Family 5,

p.7)

“And then we do a lot of things with them, eh, ees go fishing.

Everywhere we go our kids go with us. We go fishiveg go hunting,
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we go on the boat. Yeah and they come with usyitere we go they
go.” (Parent, Family 4, p.1)

Parents considered being available to their childne absolute necessity when their
children were unsupervised. When a parent could beotavailable they ensured
another adult was. This availability took the foaihdistal supervision, but ensured
children experienced their unsupervised care irery supported environment. An
adult was always available to the children if thegre needed. This availability was
seen as crucial to ensuring success with unsupereisildcare. While parents’ work
commitments meant they could not always be withr tbleildren, parents involved
themselves with their children by showing an indéra them, talking with them, and
ensuring their time together was quality time. Timgolvement with their children

contributed to the success of unsupervised chiédcar

DISCUSSION

The families who participated in this study all ibeéd they were achieving
successful unsupervised childcare, and they atébthis to four key practices: the
importance of everyone having trust and exercisiagponsibility; the use of
consistent rules and boundaries; the setting &ktaad chores; and, the use of distal
supervision. The simplicity of the practices whtble families linked to their success
was quite stunning, and encouraged me to feelittsitould be possible for many
families to use these practices and similarly ahiesuccessful outcomes in

unsupervised childcare.

The close and trusting relationship between parants children was highlighted
throughout the interviews and in the stories tojdte participating families as they
described what they believed made their use of persised childcare successful.
The parents explained their confidence and trughéir children to behave, to do
what is asked of them, and to be responsible. Thidren wanted to please their
parents, and reported that they responded positivehe knowledge they are trusted

by behaving responsibly and showing initiative ampleting tasks and chores.
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Reflecting on these themes, it makes sense thdtukieand responsibility earned by
these children is probably aligned to the values pmactices occurring in the wider
family context. It is logical that consistency imetrules and boundaries used within
the family to ensure acceptable standards of bebgviand to encourage
responsibility, should help children to move seasie between supervised and
unsupervised care. Also, that the use of tasks dmwdes as illustrated by these
families, encourages self responsibility and indelemce, and helps children to fill
their unsupervised time. The children in this studgre all supported in their
unsupervised time. The parents all made themsedweslable to their children
through the use of distal supervision, which alldvileem to monitor their children’s

activities and be closely involved in their childi® unsupervised time.

The key themes emerging from the data, in relat@mwhat these families believe
constitutes successful unsupervised childcare,eflect the findings found in the
literature review conducted for this study. Fortamee, the very close relationship
shared between parents and children was a notecdaature in each of the family
interviews for this study. Throughout my researedfjournal | commented on the
‘good’, ‘close’, and ‘solid’ relationships that beerved as | spoke with the adults and
children (Field Journal, p.4, p.7, p.11, p.14).|@&n were described as being very
responsible and trustworthy, and this was attridbusg the parents to the ways in
which they were bringing up their children. The fl@s reported that from an early
age the children had been taught to differentiagavéen right and wrong, and
encouraged to make their own decisions. Tasks aodes were set to encourage
children to be independent and take responsibftity their own actions. These
factors, and style of parenting which values indelemce and self responsibility in
children, have been linked with the use of unsupedvchildcare in existing research
that looks into the issue of unsupervised childi€ole & Rodman, 1987; Coley et
al., 2004).
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While children were encouraged to be responsibteiatependent, it was done in an
environment where the rules and boundaries guidkpected behaviour remained
absolutely consistent. There were no exceptiongaaations to the behaviour that
was expected from the children. Children knew that behaviour acceptable when
parents were present was exactly what was acceptabhen they were home
unsupervised. As reported by the families, parant$ children worked together to
live within, and manage the rules and boundarieglwivere a normal part of their
family life. The consistency of these rules andrmaries also meant that there was
no confusion or misunderstanding between parents dmdren as to what was
acceptable and what was not. Children were trutidoe unsupervised but parents
made sure the children experienced their unsuptvisme in a supported
environment. Parents trusted their children to iamathin the rules and boundaries
set for them, but ensured they were available ¢o tthildren to provide guidance or
assistance if it was needed. These themes areadynileported by Riley and
Steinberg (2004) and Coley et al., (2004) in thdiscussions about how the
parent/child relationship, use of rules and bouiedarand the type of parental

monitoring all influence the unsupervised child&hhviour.

In this study, during the periods of unsupervishidcare, the parents and children
all had contact arrangements and confidence in etiwr’s availability should it be
needed. This availability mainly took the form astdl supervision, and provided
parents with the opportunity to be involved witheithchildren while they were
unsupervised. Parents considered it imperative they were available to their
children, and could not countenance the use of persised childcare without this
availability. Parental use of distal supervisiorsged children experienced their
unsupervised time in a supported manner, whichwaged them to develop in both
responsibility and independence. In existing owesseesearch into unsupervised
children, it is suggested that positive outcomesrore likely to be experienced in
environments where children are more equal paditg and where parents take an
active role (Cole & Rodman, 1987; Kerrebrock & Lewl999; Casper & Smith,
2004). It is also suggested that the type of pasitarental monitoring described by
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the families in this study, is particularly proteet for unsupervised children,
moderating peer pressure and influencing child iela (Coley et al., 2004; Riley &
Steinberg, 2004).

These key findings presented in this chapter aflected in the existing overseas
research. However it is exciting to see two theeraerging strongly from this New
Zealand data, which are only alluded to in thetexgdliterature. The use of rules and
boundaries to provide a consistent framework withimch the families operated, and
the setting of tasks and chores to encourage imdigmee and self responsibility were
recurring themes amongst all five participating iflees. The emphasis placed on
these factors as being associated with successfcbmes for children, and the
strength with which they came through the data m#iem worthy of further

consideration and research.

In this chapter | have identified and described twtha families who participated in

this study believed makes unsupervised childcaceessful. A close parent/child

relationship, based on trust and responsibilitys waeen as a key factor in creating
success. The consistency of the rules and boumsdarievhich the children and

families operate was also seen as crucial. Thadlrelni understand and accept the
high expectations parents have of them, and segkettse and prove their parents
trust in them was also identified as a feature ftisatrucial to the success of
unsupervised childcare. Further, parents believedwas important that the

unsupervised care occurred in a very supported@mwient, where the children had
access to them or another supportive adult thrabghuse of distal supervision. It

was considered equally important that children mémanselves available to their
parents while they were unsupervised. The involvemgarents had in their

children’s unsupervised time was identified as imgjppo ensure that the outcomes for
their children were positive.

However, what makes a family decide to use unsugesvchildcare, given that the
law is ambiguous and that parents may leave themse&lide open to accusations of

neglect or worse? In the next chapter | exploreréasons that families had behind
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their decisions to use unsupervised childcare,dmstribe the context in which this

care takes place.
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Chapter Five: Using Unsupervised Childcare - A Fanty Choice

In this chapter | continue to explore New Zealaadifies’ beliefs and practices
about successful unsupervised childcare, but witfoaus on the circumstances
behind the decision to use this form of childcaree complexity of the issue of
childcare is highlighted in the variety of reasangn by families for choosing to use
unsupervised childcare. However, while the reasonssing unsupervised childcare
vary, strikingly similar themes emerged in the i&®rtold by the participating
families.

Work hours dictating parent availability; communitgontext influencing
unsupervised childcare; an evolving form of childcahe continuing evaluation of
their choice of childcare; and, positive outcomasdhildren are themes presented in
this chapter. As in the previous chapter | use egidtom each of the families to
illustrate these themes and describe family belifisl practices. The chapter
concludes with a discussion of the themes, whigctticoes to build onto the findings
from the previous chapter to increase understandiguccessful unsupervised

childcare.

UNSUPERVISED CHILDCARE - CHOICE AND SOLUTION
For the families interviewed in this study unsupesd childcare was either a choice

and/or a solution to the dilemma of providing aitdive care for their children.

“We decided that the kids were responsible enoutgtki do what we
did. We felt that they didn’t need someone to comand supervise

them.” (Parent, Family 5, p.1)

Parents, who were trying to forge a future for thiamily, and with no other

childcare option available to them, made a decithah seemed right for their family.
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“It was either we get ahead or...It was either | didake that job and |
didn’'t leave my children unsupervised or we stagedhe benefit and

got nowhere fast. That's where we were goir{@arent, Family 3, p.1)

What was very striking in the conversations witesé families was the consistent
soul searching that they had done prior to anysi@mtibeing made to allow children

to be unsupervised. It was not an easy decisiompé&oents. A lot of thought and

deliberation went into the decision to leave tlodildren at home unsupervised. But
ultimately it was a choice families made becausklit right for their family, and

suited their circumstances.

Choosing Unsupervised Childcare

The reasons behind a family’s decision to use wersiged childcare varied from
family to family, and highlight the very complextnee of the issue of unsupervised
children. No family interviewed in this study hatetsame reason for choosing this
form of childcare. Cost, child choice, lack of cldéare resources, and parenting styles

all featured in the decisions made by parents.

The cost of childcare for one family meant it wagpossible for the solo Mum to

even consider any other alternative care.

“I couldn’t afford, and that’s what it came down, tocouldn’t afford to
pay a baby sitter out of my wagdParent, Family 3, p.1)

She was unable to afford a private nanny or a Isatbgr for her children, and there
were no childcare facilities in her area. This neotfelt she had no other option

available to her as there was no childcare sulmsidyable to her.

“It felt like no options because if you're goingget childcare cheaper,
i.e. somebody was already on a benefit and theytaslato earn cash
money, you couldn’t get help for that kind of cbdce. You could get
help from WINZ(Work & Income New Zealandfor a certified

educational place. There was none of those arowand.There was no
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day care centres to suit working hours for Mumstiyr much. And |
couldn’t afford to pay like a Nanny to look afteuf children. That was

just out of the question(Parent, Family 3, p.1)

For this low income family, it seemed very unfdiat because of where they were
living, they were unable to access any governmssistance for childcare. Had they
been living in a city, with a CYFS approved childedacility nearby, they would
have easily qualified for this assistance. This ikanfelt disadvantaged because
financial assistance available to other low incofamilies like them, was not
available to them due to there being no CYFS apmmtashildcare facilities in the
area. This limited their options, with the use ofsupervised childcare being a

solution to the dilemma of childcare.

In contrast, it was the children’s own prefereritat featured in the decisions made
by parents in three of the families intervieweduse unsupervised childcare. For
these families it was a conscious choice. Howeverrationale behind allowing their

children to choose this form of care was very dédfe for each family.

The close presence of whanau (family) members nmbdechildren’s choice of
unsupervised care acceptable for one family. Treamhthat there were always adult
family members available to the children if neededd the children could be

unsupervised in a supported context.

“Cos usually all the boys go to my mother’s houfteraschool, cos she
finishes the earliest. And if she’s not there theasm arrangement - one
of my brothers is on four days on, four days afil ¢he other one, so
there’s always someone there for them. That's h@N works. There’s
always someone there for them at the main housdrandthere then if
they don’'t want to stay there the kids will comekbaere. It's them

(the children)They run the show.(Parent, Family 4, p.3)

Finding a childcare solution that worked for bothrgnts and children was the

deciding factor for another family. The childrenre@nhappy, and misbehaved when
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kept with the parents in their work environmentisltreated stress and unhappiness
for both children and parents. The children warttede at home and independent, so

being allowed to care for themselves at home wasetical solution that worked for
this family.

“So suddenly we started to leave them a bit heibse they wanted
to be here and they promised all sorts of thing$.was probably just
easier on everybody to leave them here watching/apigram or
finishing homework than dragging them off to thedstvhere they were
just naughty then cos they didn’t want to be théresort of started
there...it seemed a bit more practical...easier comalug.” (Parent,
Family 1, p.4)

For a third family the decision to use unsupervishiddcare was as much about a
parenting style that encourages independence apdnsibility in their children as it
was their children’s own choice.

“It's become more what they want to do, than adjuddaving them at
home, you could say. Quite oft@on)will say ‘oh yeah I'll come’ and
(daughterwill say ‘oh no I'll stay at home’. Whatever shésing, she
wants to carry on. They decide what they want toMNow we don’t
pressure them, just saying you’re coming with usnadter what. You
know - especially if we’re not going to be long. idkhave to be left to
do a few things by themselves, it's quite goodtiem in a way. They
just learn to be responsible. Like there’s a biffedtence between kids
who've got no responsibility and kids that have gotlot of
responsibility. They become quite different peopteckon. | think that
the biggest thing is that a lot of people in thdenl days were left quite
a bit more alone and you know they had to do thifigey had jobs to
do, and like our kids....they don't really have jobslo. | suppose their
job is coming home and doing a bit of homework aotlially being

good here | suppose(Parent, Family 5, p.4)
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Because unsupervised childcare was working suadbssfr these families, the use
of unsupervised childcare would remain the choggiiow of care regardless of the

availability of any alternative form of childcare.

“Here | probably wouldn’t(make use of any other options of
childcare).Here it's (cowshed)not that far away, you're sort of on the
pulse a bit more. Kids have to be left to do a tiewgs for themselves,

it's good for them in a way.(Parent, Family 5, p.4)

“Oh, yeah | would(choose unsupervised care even if other options of
care were availableYhe boys are just at the shed anyway...| have tried
young girls. | found actually that young girls aaetually worse. They
are probably the wordbaby sitters you can really get | think. It works

better than having young girls(Parent, Family 1, p.5)

“In all honesty | probably would have still usedsupervised care to
save more money. Even though you get subsidised,tbere’s still
hours that you need to pay out of your paparent, Family 3, p.3)

These families had either tried other alternativenis of childcare that had proven
unsuccessful, had house and working environmerds Were ideally suited to
monitoring children who were unsupervised, or hgokeeienced the positive benefits
of being able to save money, while also enjoyirgy shccessful use of unsupervised
childcare. The families were experiencing succésstiicomes from their use of
unsupervised childcare, and felt that even had tey an option for alternative

childcare it would not be considered.

However, for another family there did not seem ¢oabchoice at all. There were no
other options of childcare available to them. Hhdythad a choice of alternative

childcare their preference would have been to nueleeof it.

“And what I've said before, just the fact it's naally a choice. We

didn’t know many people here so in the past I'weagls used friends
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actually, and it's been like a barter system if yiwe. You know, if I've
had to ask(child) to go to their house, then I've always had their
children and things like that. This time we try do that in the
weekends, but during the week we can’t and | feslomnfortable
asking people on a regular basis if he can go ®rthouse, so it's just
a ...lack of choices. If there was something at tteoal, a holiday
program or an after school program atital school) | would rather he
spent time there and then came home. Even if hestillasome alone,
but it cut the hours down that he was here. Likéf Ba hour as
opposed to an hour and a half to two. Because shlagpt up as well.”

(Parent, Family 2, p.2)

For this family the use of unsupervised childcaes\a default position, because there
was no other choice. They would have liked to haael a choice of options.
Unsupervised childcare was working well for themt b was the amount of time
their child spent alone that was a problem for théhey would have liked to have
been able to mix some use of unsupervised childeatte afterschool programs
where their child would have social contact.

In all the families interviewed, the age of a chidds not seen as a major deciding
factor in the decision to use unsupervised chiklc&ather it was how responsible

and trustworthy the child was to be left alone.

“I don’t think there is an age. It depends on thela. Whether you find
the child is responsible enough to be left alongi®mselves or not.”

(Parent, Family 5, p.4)

“The age...that is a tricky one to answgChild) was perhaps seven - it
didn’t happen much then | think. And as he got ighteor nine, it
slowly got more often and longer periods of timehatTs hard. | mean
| think it is OK now for(child). (Child)is the only child that | have that
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sort of experience with. | suspect if | was askeddneralise, the age

would be much older.{Parent, Family 2, p.2)

For one family it was a parent’'s own family histoand experience of using
unsupervised childcare that guided their decislmougwhen a child was ready to be

unsupervised at home.

“Well depending on the child, but I can remember payents both
working and | was ten...it certainly didn’t do meyaharm. | didn’'t do

any tutuing.”(Parent, Family 3, p.2)

This parent was guided by their own memory of hbwas for them as a child being
unsupervised. They could remember being quite happking after themselves at
age ten, and it was this positive experience thiédegl their own decision to allow

their children to be at home unsupervised.

The presence of older siblings was seen as botantalye and disadvantage. While
older children were able to assist younger siblitigsre was also the worry of sibling

rivalry and fighting.

(Homework) ‘Was a challengg/Child) would help with the little ones.
| found it quite time consuming, coming home froorkwor doing
shopping and having to organise them...Oh God itsaasy being a
single Mum and bringing up a family and trying tork” (Parent,

Family 3, p.3)

“My main worry is when they start great big fightdMore than
anything, | think. They have been known to do tAat it can be quite
sort of physical at times, the fightfParent, Family 1, p.3)

“You know if its one child at home alone it's diéfet | think from

siblings and sibling rivalry and fighting. And iegends on how well
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they get on as well. And whether they actually etxfiee older one to
make a judgment call and go, yep that's what wddl” (Parent,
Family 2, p.2)

What did not become clear, in the answers famgege when talking about the age
children were considered old enough to be unsugedyiwas if having older siblings
present made it easier for families to use unsugeuvchildcare. Evidence in the
literature review suggested this would be so, hig does not emerge in the stories
told by the families interviewed for this study. Wever, families were not asked
specifically if the presence of older siblings udghced the decision to use

unsupervised childcare which could account for émiemaly.

While the diversity of reasons for using unsupedighildcare suggests that there
will be no “one off” solution for dealing with unparvised children, there were some
common themes that appeared in the stories ofdtteipants describing their family

use of unsupervised childcare. These themes aresdisd in the rest of this chapter.

Work Hours Dictate Parent Availability

In each of the five families interviewed, the dewhanade on parents by their work
hours was highlighted when parents were asked lkoataout using unsupervised
childcare.

“Cos we're not home. We both work, and that's o@imrthing. We're
not home. We both get home just after 4.00pm.<$Sorily like they get
home. The bus comes in at twenty past three. Byirtieethey walk
down here they’re only home half an hour at the tnifowe’re a bit
late.” (Parent, Family 4, p.1)

“Just the need that with the jobs we were doingt tlve couldn’t be
here to supervise the kids. | was milkingugbandl was contracting, so
that's how it came about. The kids being left uesuged.” (Parent,
Family 5, p.1)
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The expectation or requirement of employers foreper to work longer hours

compounded childcare issues for families. Work bahat were extended out past
what initially suited parents of young childreneated difficulties for parents wanting
to be available to their children.

“And with the kids at different ages and that | got hour a day job
which | didn’t think was too shit hot, but a le#@sivas a start, and after
about six weeks - and it was cool as the hour awiay when the kids
were at school. Then it progressed to five houdag work in €ity)

which | couldn’t turn down. It was too good an oppaity, too good a
job, a really good learning experience. But in saythat, | was in debt

from living on a benefit for so long(Parent, Family 3, p.1)

“l stayed at home full time until he was six, aheén | went tqname)
college. And always incity) | organised people that he stayed with
whilst | was in college. Moved up hefausband)Xhen had six months
out of work whilst | got into my job and sorted mlfyout and felt
comfortable. And then like he said any work whihsjnesswas quite
strictly ‘oh yeah but I've got to be home by sdrtloee’. And then it
did creep up to 3.30. And as they've offered himkvawer the time |
think some of them have forgotten that work isthetbe all and end

all, and this is the priority...him being homégParent, Family 2, p.2)

For farming families the need for both parentséarba cow shed twice a day created

childcare difficulties, as the children did not wam have to be at the shed at all.

“We would both be at the shed milking and the ¢kitddidn’t always
want to come along. And sometimes we would takea #ieng and it

didn’t always work that well really.{Parent, Family 1, p.3)

However the use of unsupervised childcare was dersil suitable due to the
presence of a parent on the farm. Care was notust thought of as unsupervised as

it was supervision from a distance.
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“The boys are just at the shed anyway, milking ¢bers. | mean the
shed’s not that far. They're not entirely on theiwn. Somebody’s at
the shed.”(Parent, Family 1, p.4)

“I suppose | don't class it realistically, | don’tclass it as
unsupervision. | mean to me they are supervised, fajust not within

twenty metres of them.Parent, Family 5, p.5)

Work demands on the parents featured in the stofiessupervised childcare for all
five families interviewed for this study. Work heuthat were incompatible with
school hours resulted in short periods of time gfaents were unable to physically
be present with their children. A lack of childcdeeilities reduced the childcare
options for families. Unsupervised childcare becdoth a choice and a solution for

the families.

While the demands of work hours affected a pareattisty to be available for their
children all the time, this on its own was not egloto influence the decision to use
unsupervised childcare. Work hours create the farechildcare but it is the type of
community they live in that permits a parent to teomplate the use of unsupervised

childcare.

Community Influencing Choice of Unsupervised Childare

The context of the community a family lives in, @ndparticular the perceived safety
of it, is a major consideration for parents chogsito leave their children
unsupervised at home. In each of the families wegered the parent’s perception of
the safety of their community directly influencédtkir decision to use unsupervised
childcare.

A rural community was seen as a safer community tthet of a city by those
families living in rural areas. This was due to tlbeals all being known to one
another, and the community being considered low dge to the lack of traffic,

strangers and other urban hazards.
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“l actually, in terms of bad people out there ovilig where we live |
feel quite comfortable. It's just the fact that are out in the country in
a very small village. What strikes me as beingfa saea as opposed to
in a city with a lot more people around and potaitfi a lot more bad
people round. You know, | often go out and leavecies unlocked,
and doors unlocked and things like that, rightlyvarongly. And so |
guess that feeling is there with our property adl teea certain extent,

that things are OK because of the location we’ lif€arent, Family 2,
p-3)

“l felt safer leaving them in the country wherewas not a lot of
houses. | felt more comfortable knowing that theyewthere rather
than in say suburbia where there’s... Oh | mean,r’tdknow. It was
just easy out there.(Parent, Family 3, p.2)

This view contrasted sharply with a family living the town who felt it was the close
presence of neighbours, whanau and people knowthetaehildren that made their

community a safer place to leave children unsupedui

“We used to live down the other end(tdfwn). But it’s this area that's
a lot safer for them and then the family’s justtiire. You can look out
the doorway and their uncle lives up here. We'veagbest friend that
lives just next door over there. So yeah - overhés quite safe.

There’s always people and family aroundParent, Family 4, p.1)

The children interviewed for this study had cortires views about what felt safer.
For one rural child it was the knowledge that hewreveryone around him that

meant he did not feel alone.

“There’s people around who | know, around the avdaere we live. |

don’t feel alone.”(Boy aged nine, Family 2, p.1)
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But for one girl it was the lack of nearby peofilattmade her feel afraid. This child
had moved with her family into the town in the cgiof this study. She speaks about
her experience being unsupervised with her oldamgis when living in the rural

area.

“| felt unsafe....especially when | was iarél community cos there’s
lots of farms and there’s hardly any houses. Theege hardly no

houses close to us.Gfrl aged seven, Family 3, p.3)

When speaking of her experiences unsuperviseddndtvn area, this same child
confessed to having fun, enjoying riding her bi&ed playing outside in the section
while waiting for her Mum to get home. There wasmention of any fear. She was
quite happy at home but would like to be able tagd play with her friends. For her
this was not an option, as she and her sisters magrallowed to bring anyone home
or leave the section while they were at home unsige.

“It's kind of fun (being unsupervisedWe play and ride around here
(in the sectionputI'd rather go to a friends house(Girl aged seven,

Family 3, p.3)

When parents were asked what made it feasible tsider using unsupervised
childcare, it was the presence of supportive neghdbthat would be available to the
children.”Just the fact thatrfamg has his pusinessnext door and is always there.”
(Parent, Family 2, p.3Yknowing that fiame)was not to far away. | mean she was
still a bit of a run if the house caught on fire ssmething ridiculous, but it was good
to know she was there(Parent, Family 3, p.2), arfdt would be quite alright of
course There’s always the neighbours here if you haveablpm.” (Parent, Family
1, p.5)

The perceived safety of the community, both in gwntext of the physical
environment and the inhabitants, was critical farailies’ peace of mind in choosing

to use unsupervised childcare. The presence ofostiy® neighbours, and the
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knowledge that the local adults were known andlabt to the children, made it

easier to let children be at home unsupervised.

The community context, and child preference havenbédentified as major

influences in a parents decision to choose to nsepervised childcare. However it
is a decision that is not static, and one that aslencarefully. Children must prove
they are capable to be unsupervised, and pareni@ways watching and evaluating

the outcome of this decision.

Evolving Childcare but Always Evaluated

The use of unsupervised childcare for each of tindysfamilies evolved gradually as
parents became confident in their children’s abiiit cope with being unsupervised.
Children were not just left at home for long pesgp8ut rather introduced to being

unsupervised for short periods.

“You started off slowly with just ten minutes atime or so, and then
you can extend to an hour. | don’t think we ever went out fowaole
evening or so. Can’'t remember us doing that. Maybeshould have
cos its working quite nicely but we’ve never ddred.t (Parent, Family
1, p.4)

As the children were seen to be coping with beitghe parents were able to
gradually extend the boundaries and duration ofuth&ipervised episodes. It was a

careful process that was monitored carefully by pts.

“Well (daughter)started off with five minutes and ten minutes. She
started off when we were milking with sitting ie tar. We were both
milking and then it would come to the stage wheraight have been
just out of range and so she might have been gayirthe shed, next
door to the shed. The boundaries just slowly gatr the years, slowly
just got to the stage where she was comfortablegiisng at home
drawing on pieces of paper and colouring in andthlt sort of jazz.
And then we sort of get to the stage... at first wghtrpop back every
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ten minutes, every quarter of an hour or so. Angust got to the
boundaries where now they’re quite often, where ttmuld be sitting
at home here for an hour or so. Quite comfortabith ithemselves.”

(Parent, Family 5, p.2)

In the families interviewed the use of unsupervisdgdldcare was not a static
decision. Each of the parents interviewed was emrist watching and evaluating the

impact that being unsupervised was having on tieidren.

“Yeah you’re always watching. You're always watchito see how
they’re going and what’s happening and you're alaaylike if it's not
working out you try and do something else to makeork. Yeah, if
they were uncomfortable with us leaving them higven we would look

at something alternative.(Parent, Family 5, p.7)

“And then my job hours were strictly one till threed they’ve slowly
been pushed out, so its perhaps evolved and weh&dered as we've
gone along ‘is this still working? is this still wong?’ and each time
we’ve sort of thought well it seems to be so wetr@inued with it but
it has evolved from strictly 9.00am till 3.00pml] thow virtually
9.00am till 5.00pm or 8.30am till 5.00pm... And welyat more

comfortable as he’s got older too, | suppog@arent, Family 2, p.1)

Unsupervised childcare is an evolving form of ctélce. Parents do not appear to just
foist it onto unprepared children, rather it evalas children prove themselves ready
and capable of caring for themselves while unsupedv The outcomes, for children,
from the use of this form of childcare are cargfuthonitored by parents. The
decision to use unsupervised childcare is not acstme for families. Parents are
continually watching and evaluating the effects amldren, and are prepared to

consider alternative care if outcomes are not pesit
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Outcomes for children are continually monitored asdhluated by parents. The
outcomes being observed by parents in this stude \&a# positive, and reinforced

their belief that their decision to allow their lcien to be unsupervised was right.

Describing Positive Outcomes

Each of the participating families was able to diéscpositive outcomes they saw in
their children as a result of using unsuperviseddcare. These outcomes were
measured in the increasing responsibility and nitgitthrey saw in their children, and
in the new skills they developed as a result oh¢peallowed to be independent.
Parents noted that with the increasing trust asgamsibility the children were given,

there was a corresponding response from the chitldrevant to please their parents.

“They know that it helps us if they're responsiblere and we don’t
have to worry about them then it helps us get dh what we have to
get done, and get it done. They quite often dathilike they’ll go and
get the washing in, or sometimes you’ll come hont(daughter)will

have talkedson)into cleaning the houggéaugh)they don’t go over the
top. They just learn different skills | think. Thagt seem to look after

themselves.(Parent, Family 5, p.)

“Can | just add something we’ve both noticed actpah the last few
weeks, between the end of last term and now, iqrtaae)is starting

to look and see what needs doing. You know werflecbome a few
times and he’s done jobs that he knows needed tdobe. Yeah

without being asked which has been awesortiatent, Family 2, p.5)

The desire to prove their parent’s trust in therd smplease was also evident in the
participating children’s stories of being unsupsed.“They think | can be trusted so

| should be.”(Boy aged nine, Family 2, p.2). When asked hovelit knowing her
parents trusted her to be unsupervised and to belane young girl responded
“special” (Girl aged 12, Family 1, p.2). During this partiaulmoment in the
interview | observed the interaction between motied daughter. | note the child
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appears to glow and smiles beatifically at her rao(frield Journal, p.5). In another
family interview, two young children, when askednahthey felt knowing Mummy
and Daddy were happy they had done their chorgeoneled“good”. Asked if it
meant did they want to do more jobs for their ptgethey answeretyes.” (Boy

aged six, Girl aged nine, Family 5, p.8).

The children in this study are seen to thrive ia tinsupervised environment. The
more trust and responsibility they are given, &me the more the children strive to
show that trust is justified and how responsiblythan be. The children learn to look
for jobs that need to be done, and seem to enjogrising their parents by

completing jobs without being asked to do so. Ashrents react positively to their
children’s behaviours, the children appear to warlease them more. The positive

outcome for the children is increasing independemzeself responsibility.

In addition to the increasing independence andoresipility noticed in the children,

parents observe a similar result in their childsescademic performance.

“My girls are responsible. They are mature for thage in ways, as in
responsibility. My daughtem@éme)even though she was the eldest one
at home, she was a straight A student. She gatbofhstudy award at
(name) school at the time, and you know | knew that thveyen't

suffering cos their schoolwork was very goo@Rarent, Family 3, p.2)

“Academically they’re quite good. They're in thegher range. They're
above their average school age so it must be wgrKithey haven’t

deteriorated in school.(Parent, Family 4, p.3)

It appears that children, who are allowed to caretliemselves while unsupervised,
learn and practice the skills of being independemt self reliant. These same skills,
practiced in the school environment, result in af@h who are self motivated and

high achieving students.
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The positive outcomes that the parents particigatinthis study are seeing in their
children make it easer for the use of unsuperviseitlcare to continue. Their

children are seen to be thriving and happy. Theysaen to be becoming increasingly
independent and self reliant. Academically thedrleih are achieving at a higher level
than their peers. Unsupervised childcare is benoggn to be a successful option of

childcare, with very good outcomes for both thddren and the families.

DISCUSSION

Emerging from the interviews and stories told be tharticipating families, is a

picture of caring parents who describe how theydmieg the very best they can to
provide and care for their families. These paresig, to their work commitments, are
unable to physically be available to their childadhthe time. Parents explain that
residing in an area with extremely limited optidos childcare, the decision to use
unsupervised childcare is both a choice and aisaluEach family tells a similar

story of work hours dictating the amount of timegrds can be with their children,
and how the perceived safety of the community tha&yin influences their decision

to use unsupervised childcare. The families altdiee how their use of unsupervised
childcare evolves and how it is always being ev&ldiaand of the positive outcomes
they see in the children. These themes, emergomg the interviews and stories of
the participating families, provide an insight inlee New Zealand experience of

successful unsupervised childcare.

The reasons behind the decision to use unsupereiskttare varied widely between
the participating families. However a common faat@s that in each of the families
interviewed, either one or both parents were enmgaay some form of work outside
the home which reduced parental availability. Parelescribed how the inflexibility
of their work hours resulted in periods of time wheahey were unable to be
physically present with their children. Work hoersded up being incompatible with
children’s school hours. This finding mirrors oweas research which indicates that
parental employment is a common correlate to thee afsunsupervised childcare.

Children are more likely to be in unsupervised atare when one or both parents
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work (Revell, 1997; Stirling, 1997; Kerrebrock & W, 1999; Vandivere et al.,
2003b; Casper & Smith, 2004).

The lack of childcare facilities, or any form otexkchool programme in the region,
compounded the childcare problem that these worgengnts faced. While cost of
childcare appeared not to be a consideration fer riajority of the families
participating in this study, for one low income figmit was a huge barrier that
prevented the mother from seeking any form of aftgve childcare. She explained
that she was unable to afford any form of childcarel because of where she lived
was unable to access any financial assistanceeim Realand restrictive legislation
prevents childcare subsidies being paid to anyOMES approved childcare facilities

(www.workandincome.govt.nz/support-communities/OSCARding.htm). This

denies low income families, living in areas withtluese approved facilities, access to
financial assistance for childcare. This holds ipalarly true for rural and low
income communities that tend to be disadvantagéerms of childcare resources and
facilities (Stevens & Karns, 1996).

Reflecting on the families’ stories about their usfe unsupervised childcare, it
becomes apparent that unsupervised childcare m®wdsolution to the childcare
dilemma created by a lack of childcare facilitiesl anflexible parental work hours.
The decision to use unsupervised childcare is remelightly. All the families are
influenced by the perceived safety of communityyttiee in. The children’s own
preference for unsupervised care is a major coraide of parents choosing to use
this form of childcare, but the children have towsttheir parents that they are ready
and capable of being unsupervised. The use of engispd childcare evolves as the
children are able to demonstrate and prove theirpetency to their parents. Parents
continually evaluate the effects on the childrend ahe family decision to use
unsupervised childcare is not a static one. Thé&ipesutcomes seen in the children
reinforces the family belief that the use of unsued childcare is the right decision
for their family, and ensures its continued use.
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The key themes emerging from the data, in relatmnhe family decision to use
unsupervised childcare, reflect the findings foumdhe literature review conducted
for this study. For instance, as they talked oirte&periences each of the parents
interviewed discussed how their knowledge abouir tlieeal community influenced
their decision to use unsupervised childcare. Téregption of their community as a
safe and cohesive community enabled them to cangige use of unsupervised
childcare. Child safety was the paramount concerrafl the parents in this study.
Parents explained how the lack of ‘bad people’, dahd proximity of good
neighbours; who were known to their children andwilould be available to them if
needed, was a critical factor in their decisioruse unsupervised childcare. Whether
it was a rural family or an urban family being iniewed, it was the nearby presence
of familiar adults available to the children thatefmined how safe parents saw their
community. In the overseas research that lookedfaators associated with
unsupervised childcare, the community context weasrg strong correlate to the use
of this form of childcare. Communities that wererseas cohesive (close knit), and
the presence of reliable neighbours were indicatordhe use of unsupervised
childcare (Cole & Rodman, 1987; Galambos & Garlmr001; Vander Ven et al.,
2001; Vandivere et al., 2003b; Casper & Smith, 200dley et al., 2004; Riley &
Steinberg, 2004). However, while the community eghtvas a major influence in a
parents’ decision to use unsupervised childcarejag their child’s own preference

for care that had a deciding role in the decision.

In the majority of the families interviewed childa@ce was the deciding factor in the
use of unsupervised childcare. In the families wtibe use of unsupervised childcare
was a solution rather than a choice, parents desttheir children as being happy to
be at home alone, and the children affirmed thlss Teflects findings in existing
overseas research that suggests unsupervisedaskildomore likely to be used when
the child has indicated they prefer, or are happybe at home unsupervised
(Ochiltree, 1992; Belle, 1999; Kerrebrock & Lewif99; Riley & Steinberg, 2004).

In contrast to the existing research, the presenadder children did not appear to
have a major influence on the use of unsuperviseldaare in the New Zealand
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families interviewed for this study. This variatiam probably due to the fact that
parents were not asked specifically if older clitdrmade a difference to their
decision to use unsupervised childcare. Insteay Were asked at what age they
thought it was acceptable to use unsupervised cdridd However, as these
comments/themes emerged in this small study astarfan two of the families, it is
worthy of consideration and further study. Whilerén were variations in the replies
given to the question of what age parents thoughtdeptable for children to be
unsupervised, the general agreement was childreveba the ages of seven and ten
were ready to shoulder more responsibility, andtero be trusted. This reflects
existing research findings that indicate the dgwelental milestones for children in
the middle school years (ages seven to twelve yaaesncreasing independence and
self responsibility (Belle, 1999; Cole & Rodman,8¥9 Ochiltree, 1992; Riley &
Steinberg, 2004).

The children participating in this study all indied they were quite happy to be at
home unsupervised. Frequently they initiated theuparvised care, even when they
had a choice of being with family or with their pats at work. However, when asked
if they had a preference as to how they spent tmie when parents worked, a
number of the children indicated they would preterhave friends to play with.
Despite this, being unsupervised was not an issu¢hem and they were OK with
being at home alone (Field Journal, p.8, p.12, )p.E¥en when unsupervised
childcare was the child’s choice, they were newgst jleft for a long period
unsupervised. A common theme that arose from tirgestfamilies told was that the
children had to show their parents that they wexeply being left alone, capable of
managing their unsupervised time responsibly, dnhel @ cope with being alone. The
use of unsupervised childcare evolved slowly aklodm proved they could manage,

but always parents were watching and evaluatingoooes.

In each of the family interviews, families explaihéhow they started using
unsupervised care in a very gradual manner. Ihitiahsupervised episodes were
very short, and parents described how they cheoketheir children frequently to

ensure they were safe, happy and behaving as exhbets the children were able to
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demonstrate their comfort and competency at beilogeathe duration of the
unsupervised episodes gradually was extended.gfaial and careful expanding of
children’s responsibility and freedom has been shdw be a good predictor of
developing competence in children as they grow attolescence (Riley & Steinberg,
2004).

However, all the parents interviewed discussed tiwy were always watching and
assessing the impact that being unsupervised wesichan their children. The

decision to use unsupervised childcare was naitec sine. The affect of this care on
their children is carefully monitored by parentdl. tAhe parents in the study explained
that any adverse affects on their children woulsultein the use of unsupervised
childcare being re-evaluated. The wellbeing of rttodiildren is the most important
consideration for these parents. As long as th&rmem continued to be happy at
being home unsupervised, and no negative outcorses leing experienced by the
children, the continued use of unsupervised chikloaas considered acceptable.
While parents carefully monitored their childrem 8y negative outcomes from the
use of unsupervised childcare, it was positive @utes that were identified and

described in the stories they told.

Consistent throughout all the family interviews wthag opinion that parents were
seeing only positive outcomes for their childrenaasesult of unsupervised care.
Parents described their children as growing in nitgtand responsibility. New skills
were being taught and learnt, and the children wtaging to see and complete tasks
that required doing without prompting. As the chelid became more independent and
self reliant, parents noted there was a correspgngiositive impact on their
academic achievement. All the children in this gtuere achieving at a level higher
than their age group peers. The parents all destrditow they saw their children
responding to the trust placed in them with aneased desire to help and please, and
the children in this study all confirmed this. BxXig overseas research suggests the
outcomes described by these parents arise fronmtheased opportunities for self
responsibility and autonomy that unsupervised child provides, and reflects a
child’s need for both support and challenge to tgveptimally (Cole & Rodman,
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1987; Riley & Steinberg, 2004). For the childrerddamilies participating in this

study unsupervised childcare was proving a sucgkastl beneficial option for them.

In this chapter | have used descriptions gainedhftbe participating families to
illustrate why families in this study choose to wsesupervised childcare. The use of
a qualitative descriptive study design has enabiedo stay very close to the words
of the participants as | seek to increase undetstgnabout why New Zealand
families choose this form of childcare. What hasesged from the data is that
unsupervised childcare is both a choice of famified a solution, when parents are
unable to be with their children. Inflexible worlodrs and a lack of childcare
resources create a dilemma for parents which ungigpd childcare addresses. A
safe and close knit community is essential to fdaresonsidering the use of
unsupervised childcare, and in particular the abdity of good neighbours who can
be available to their children. The use of unsuigeds childcare can only be
countenanced when the children have this suppattieim unsupervised time. Their
children’s own preference of care determines finalhether unsupervised childcare
is used. It is introduced slowly, and as childreove to their parents they are capable
and competent to be unsupervised, it is graduattgneled. Children are seen to
mature, become more responsible and achieve vghyyhacademically as a result of
being unsupervised, but parents are always evalyds effect; with their children’s

wellbeing the paramount consideration.

While the themes that have emerged from the NewaAdadata in this chapter do
reflect the findings of the overseas literature/esal additional factors have emerged
that appear worthy of consideration as perhapsgbemque to the New Zealand
context. For instance, one family in this study wasble to access a government
childcare subsidy as in New Zealand this subsidyinked to CYFS approved
childcare centres only. It is possible that lowome families in poorly or under
resourced communities are being disadvantaged Hynding formula that is

dependent on specifically rated resources beingepte
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The presence of older siblings was not shown tlinied to a parents decision to use
unsupervised childcare which is a variation to tiverseas literature and possibly

unique to New Zealand.

One parent in this study suggests it was their ewperience of being unsupervised
as a child which influenced their decision to ussupervised childcare. Therefore,
exploring how parents’ experiences of unsupervisbddcare as children has
influenced their own use of unsupervised childecaey prove very insightful into the

New Zealand experience.

The evolving nature of the use of unsuperviseddchile in the New Zealand
families, and the family descriptions of how chddrmust prove their competencies
for this form of childcare to be used and extendede new themes that emerged

strongly from the data in this study.

And lastly, the continual observation and evaluatiy parents of the effects and
outcomes of unsupervised childcare on their childveas a consistent finding
amongst the families participating in this studiie$e are all new findings that would
benefit from further investigation if increased isbainderstanding and practitioner
knowledge of the New Zealand experience of sucakssisupervised childcare is to
be achieved.

The parents in this study did not make the decisoomse unsupervised childcare
lightly. None of the parents interviewed was withoancerns or worries. In the next
chapter | explore the struggles and dilemmas psiface when making the choice to

use unsupervised care, and describe family bediedspractices to manage these.
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Chapter Six: Family Struggles and Dilemmas - Managig Anxiety
and Risk

Parental anxiety and concern about risk are thesfof this chapter, as | continue to
explore New Zealand families’ beliefs and practiadssuccessful unsupervised
childcare. Allowing children to be at home unsupsxd creates dilemmas for
parents, who are acutely aware of the possible gbkdren may face while they are
unsupervised. Emerging from the interviews andietoof the participating families
are two key themes: parental understanding of dlaedbout unsupervised children
and the pressure this puts on the family, and aléty concerns and the strategies

families employ to manage them.

In the following sections of this chapter | explohese themes, and as in the previous
two chapters | use quotes from the families to waptand describe the families’
beliefs and practices. | conclude the chapter witirief discussion on these themes,
linking the findings back to the literature reviesonducted for this study. The
findings from this chapter continue to build onte tfindings of the previous two
chapters, further increasing our understandinghef Nlew Zealand experience of

successful unsupervised childcare.

MANAGING ANXIETY AND RISK

All the parents participating in this study wereeisg positive outcomes for their
children from the use of unsupervised childcarel alh believed it to be successful
for their family. However, none of the parents mitewed for this study were without
concerns or worries at leaving their children hameupervised. The stories, told by
participating families, highlight two major dilemsdacing parents who choose to
leave their children unsupervised. These are thkk guod/or pressure that parents
experience as a result of their understanding ef Nlew Zealand law regarding
leaving children unsupervised, and the concernnpgrbave about managing and

maintaining the safety of their children while themg unsupervised at home.
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Parental Understanding of the Law
All the parents interviewed believed they were kg the law leaving their children
under the age of 14 at home unsupervised. Thisawasult of their misunderstanding

of the current law. For some parents this createg famounts of guilt and pressure.

“It played with my conscience, because in my hédeit | was doing
the right thing. | didn’t have any other way of dgiit, and that’s what
| thought was the best way but still | had littikechmas of oh my God,
you know, I'm not meant to be doing this. If | guib trouble with
CYFS...”(Parent, Family 3, p.1)

“Legally, well it is an issue | suppose so thatisother reason why |

don’t advertise it. Something to be wary dParent, Family 2, p.3)

Despite believing they were breaking the law anthglssomething illegal, these
parents felt that choosing to use unsupervisedicdie was the right decision for
their family. The parents could see the positivacomes their children were
experiencing, and felt that the use of unsupervigdddcare was working
successfully for them. However, for some parentsyvabout their legal position left
them feeling anxious and guilty, which created tadbextra pressure and stopped

them from seeking any sort of assistance from diseor outside agencies.

The parents were able to justify their use of uesuped childcare because they
knew that a lot of other people used it. For fassilliving rurally, the fact that the
parents knew farmers used unsupervised childcame ntaeasier to justify their

decision to do the same.

“Yeah | know. Kids are under sixteen, or is it ftmén are not supposed
to be home alone by themselves...yeah, doesn’t boierhere’s a lot
of people that do it, you know. No, | don’'t seerabfem with it.”

(Parent, Family 4, p.2)
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“Then | realised that, well, other people did itotoWhy did | get
shocked about it? It was not that bad and it seetoedork.” (Parent,

Family 1, p.4)

“But | certainly wouldn’'t have been the first persto have done it. |
mean | heard a lot of farmers had to do things tikat too, cos that’s

what they have to do(Parent, Family 3, p.2)

‘In fact | think it is (unsupervised childcargjuite normal round this
valley and more normal that | would have realisedthihk a lot of

people don’t really mind.{Parent, Family 2, p.3)

Believing that lots of other families in the area&re using unsupervised childcare
appeared to make it easier for parents to justigyrtown family use of this form of
childcare. It was felt that unsupervised childcases very common in the area, and
that people didn’t mind because it was an OK thimglo. This need to justify their
decision stemmed from parental concern about hew thoice to use unsupervised
childcare might be viewed by other people.

The fact that the use of unsupervised childcare wak related made it a more
acceptable decision than if children were being uekupervised while parents were

out for leisure activities.

“I had a girlfriend in Invercargill that was tellig me once that she left
two children, three children alone, and her daugtgethat stage was
twelve as the eldest. And she would go to the gymight time, and |
was very concerned. Especially as she was off toheo leisure
activity.” (Parent, Family 2, p.3)

“Their (friends)view was positive that | was working and leavingnth
(the children). They knew that | wasn’'t out getting boozed or
something. Or down at the pul{Parent, Family 3, p.3)
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The use of unsupervised childcare was justifiabl@drents when it was related to
their work activities. Children were not being lbficause they wanted to be involved
in social or leisure pursuits, but because workréalictated parental availability.
This was considered a legitimate reason for chgoginuse unsupervised childcare,
and made the decision acceptable. This contradtadoly with the disapproval
voiced by parents at leaving children unsupervisedhe purpose of leisure or social

activities, which was considered morally wrong.

The use of unsupervised childcare was not genattatussed outside the family. For
a number of families this was because it was censdlsuch a normal form of care
that it didn’'t warrant discussion.

“No, no not really. It's just something that nevaames up. Yeah it's no
big deal. Because their kids are pretty much likesd (Parent, Family
4, p.3)

“Probably the odd person that we know that theirildten are
unsupervised, and they know ours is | suppose.nyigtat talk every
now and then. Might come up in conversation, ntdalty brought up,
it more just comes up in conversation. Don’t redalyk about it. It's

just something that we do with our kid¢Parent, Family 5, p.6)

For others however, it was more about not bringittgntion to themselves due to
their concern about the legality of what they wdoéng, and also for the safety of
their children.

“But being around here, I've questioned that abautself as whether
it's the right thing for me to be doing. | thinlsitnore safety, purely
safety for me. | think a lot of people don't reaiiynd...Legally...well it
is an issue | suppose so that's another reasonmn'tdadvertise it.”
(Parent, Family 2, p.3)
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The use of unsupervised childcare was such a nquarélof everyday life for some
families that it was never discussed. This was lee# was not considered as a topic
worthy of any conversation at all. For other fagsli however, silence on the subject
was because of their fear of legal consequencethéar family, or because they had
concerns about child safety should it become comkmanviedge their children were
home unsupervised. The silence, maintained by fsnilusing unsupervised
childcare, makes it difficult for families to astirfany assistance or help, and adds to

the pressure and anxiety experienced by parents.

Several parents described the conflict they expeeé as a result of worrying about
what other parents might think of them because tégytheir children unsupervised.
The image of being ‘good parents’, as comparedé#a ‘parents’, was debated by a

number of the parents.

“But to me it would come in more as...I know it'egal that you're not
supposed to do it but it would still come under good parenting
because | know of the skills that I've taught tholsiédren. That | trust
them. | mean it's not as though I've, you know, tbiéem up or
anything like that. That would be bad parenting butme it's good
parenting because | know | can trust those childrewen though |

know it’'s illegal and you’re not supposed to dd itParent, Family 5,
p.5)

“Knowing it was against the law as such to do itdaif anybody did
make a complaint to CYFS or you know, if theydligst| could get into
trouble and | was seeing it as doing the best lld@as a mother. |
could get into trouble with CYFS and they could $ayas a bad

mother because | left my children unsupervisg@arent, Family 3,
p.1)

For one Dad, his internal debate was about hoveWis belief in what was right for

his family might be influenced by other people’sropns.
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“What would influence my decision would be wantingl@othe right

thing, so if people were telling me what | was doimas the wrong
thing, I'd want to do the right thing. So it mayflirence me that way.
But the pure fact that they thought | wasn’t doihg right thing, on its
own, isn’'t enough. Do you see what I’'m saying? i judgment of
whether or not I'm doing the right thing and thetesx that other
people judging me might influence my own judgméntyself and my
behaviour. So | guess I'm saying it might indirgcthfluence me.”

(Parent, Family 2, p.4)

Other parents, while believing they were breakihg taw, did not let their
understanding of the law bother them. They felt thiaat they were doing was right

for their children, and working for their family.

“I don’t even think about it. Basically the law'i¢ law but what
becomes the question to me is just how you arangdewlith the kids.
How they're getting on. How they’re enjoying thelmse or not

enjoying themselves(Parent, Family 5, p.5)

“1 know you're not supposed to do it but it worksde and we don't
seem to have a problem with it. And the kids dofftd we know
they're safe and we're coming home, and they'rereheand not
roaming the streets. You see a lot of kids witleptsr at home, roaming
the streets. An@the children)they’re happy kids. We come home and
they’re not sad or moping around. They’re happyeylhaven’'t missed
out on anything. No they get to spend a lot of tmith us and that's
more than what a lot of kids do with parents thayshome. So it works

for us.” (Parent, Family 4, p.3)

In this study it appears that parents choosingseunsupervised childcare do so after
a lot of thought and deliberation, and because tiedieve that this decision is the

right one for their family. For some parents, thadief that what they are doing is
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right for their family is enough to assuage anylifggs of guilt or pressure. However,
for other parents concern they might be judgedaasgdarents creates huge amounts
of guilt and pressure, especially as they belidwey tare good parents making

decisions that are in the best interests of tlaenilfy.

Regardless of whether parents experience feelihgmiti and pressure about their
use of unsupervised childcare, all the parentshia study face the dilemma of

keeping their children safe.

Keeping Children Safe

In each of the family interviews the major concefrparents focused on child safety.
Parents were very aware of the risks children cdat® whilst unsupervised and
made no attempt to minimise or ignore those ridRsks to children were

acknowledged and the parents worked to contairootral for them with the use of

rules and boundaries.

“Well, they wouldn’t be allowed to just run offiiean they have to stay
at either the house or go to the shed. They wotldm’allowed to go
any further. So they wouldn't be allowed to takeirttbicycle and go
for a bicycle ride or go for a swim to the river anything like that.

They know that.(Parent, Family 1, p.3)

“I mean they’re not allowed to leave the properfhey’re not allowed
to light a fire’ No matter how cold it is. | jusbaldn’t have that on my
conscience. If 1 knew they’'d lit the fire or sonieghand | wasn’t at
home. They're not allowed to turn the stove onjfdbey’re hungry
they have toast or what is in the pantry or anyghétse. But heating up
spaghetti or noodles or anything...they’re not alldw® touch the
stove, the fire, and they’re not allowed to go aatil | get home.”

(Parent, Family 3, p.1)

“They know if they make sandwiches or somethirgthiat, they know

they’re not allowed to touch the sharp knives. ¥oaw, they're not
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allowed near the matches. If the fire is going tdewy't touch the fire.”
(Parent, Family 5, p.1)

These parents were alert to the risks children tf@gte when unsupervised, and set
firm rules and clear boundaries to manage or coritese. Children were taught the
rules and boundaries, and the parents knew thelg ¢aust their children to remain
within them. A consistent theme, in the interviesavred stories told by the families,
was that the children were not allowed to leavepitoperty during their unsupervised
time. Safety of the children at home could be madagith rules and boundaries, but
risk outside the home was unmanageable and unatdepgb parents. The exception
was the children of farmers. They were allowed twvenbetween their home and the
cowshed, where their parents were working. Howethety were not allowed to roam
freely about the farm while unsupervised.

Parents spoke of their concern at the threat strangpuld pose to their unsupervised
children. While most families thought it unlikelystranger would appear, due to the
remote rural location, it was a possibility thatssiscussed with their children.

“My biggest worry would be someone coming to therdban actually
them being home by themselves. Would be my biggest. | could
trust them(the children)way more than | could trust someone else
coming up here; | suppose you could say... But yeslaliways been
easy cos they’'ve all got to come up the drivewagame here and
we're at the cowshed. The cowsheds not that faryawally. We can

see everything that's happeningParent, Family 5, p.3)

| suppose sometimes | wonder what if any strangerddvknock on the
door, but that doesn’'t happen a lot here... | havketo the children
about that. Probably not so much in the contexhemm being on their
own at home really, but just generally | think Beyt know what to do.
About not letting somebody inside or anything likat...things like
that. But the chances are pretty slim | think tlaatybody with bad
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intentions would knock on the door. They probabbyldn’t choose a

time when somebody is here milking anywd4rent, Family 1, p.3)

“And so we have talked about the fact that if soodgbcame to the
door and he doesn’'t know them, not to go to the dween if they can
see him.”(Parent, Family 2, p.3)

Children were taught about the possible threatgasestrangers. While the parents
felt this risk was minimal due to their isolatectdbion, they ensured their children
were educated about the risk so they had the s&itieal with the issue safely.

Parents also organised safety strategies with thédren to help keep them safe, and
for if they had to cope with the unexpected.

“Yeah it's a code that Mum used to have to ringawgaite quick. Like
one ring and then put the phone down and then agan....so | know
that it's her (By aged nine, Family 2, p.3). (Mum) didn’t want him
to be put in the situation of answering the phone ghen someone
saying is your Mum and Dad there and him not kngwitnat to say.”

(Parent, Family 2, p.3)

“Tell your children if you have a problem to hop gaur bike and tell
Mrs (name). (Daughtefinows the(name)for exampleThey are our
closest neighbours. It isn’'t that much of an issws Qusband)is

usually around. We have hardly ever been out bogether.” (Parent,
Family 1, p.5)

Children were educated on what they had to do efeghwas a problem. Using a

cellphone, emergency numbers and going to neiglsbalufeatured in these stories.

“Yeah and as fofdaughter)Jike she knows numbers, she knows where
we are, she’s quite well aware of some emergenogshlike if there’s

a fire to go outside. She’s quite well aware of.e.liEmergency
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numbers, if she needed to ring an ambulance omfre or something
like that. She knows what the number is and she&tow to use the
phone. Probably about since she was four or five'sslguite well

aware of using the phone. Like she could ring mengrecellphone quite

happily.” (Parent, Family 5, p.3)

Education was seen as the key to keeping childede, and the children were

considered competent to learn and understand whatneeded. Safety responses,
emergency services, contact numbers, and use @ftedsequipment such as phones
and cellphones are an integral part of the childrekill base. Parents were able to
discuss possible dangers with their children arah pppropriate responses with

them. Children were taught to recognise risks,rasgond appropriately.

Children interviewed for this study were able tdl tae what it was they were
expected to do if something unusual happenedid just ring up Mum on her
cellphonenumber! (Boy aged nine, Family 2, p.1), antty to fix if I can. And if |
can't. Mum... the cellphone(Girl aged 12, Family 1, p.1). However two families
spoke of children not remembering what they hadchb@eght, which at the time
surprised the parents as they felt the childrerewery capable of remembering what

they needed to do.

“I told them they can ring up ...bthild) says she doesn’t know the
number for the cellphone. But she’s forgotten itaase she hasn't

used it for a long time.(Parent, Family 1, p.5)

“l suppose we must have presumed that we had atresadi that or
whether we hadn’t reinforced it. It's probably ookthose things you'd
say and if you'd not said it for a while he thoudjetwas old enough to

do it.” (Parent, Family 2, p.3)

Parent’s assumptions about their children’s skileye mainly substantiated by the
children’s responses throughout the family inteamaeHowever, parents in two of the

families did comment on the need to keep reinfagrdiny safety messages to their
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children. Children were very competent, but skiksed to be practiced and rehearsed

to become second nature.

For all the families participating in this studywas clearly evident that the safety of

their children was the major priority for the paien

“The boundaries are all around safety? Probably y&shundred

percent. Their safety first.(Parent, Family 5, p.7).

DISCUSSION

As | reflect on the stories told by the participgtifamilies it is apparent the decision
to use unsupervised childcare is not a simple Baeents describe the dilemmas and
struggles they face when they make the decisiars¢éounsupervised childcare. Their
stories highlight the personal dilemma they findrtiselves in, as they struggle with
their concept of the law regarding unsuperviseddobin and their choice to do what
they believe is right for their family and childreit also becomes clear that the
paramount concern of parents is not for themselRasher, parents are focused on
the safety of their children. Dealing with risk,dateaching children the skills they
need to look after themselves feature prominemtlyhe stories told by families as

they describe their experiences of successful wersiged childcare.

The key themes, emerging from the data focusingaorlies managing anxiety and
risk, are reflected in the findings found in theedature review conducted for this
study. For instance much of the guilt and presgparents experience through their
use of unsupervised childcare stems from theirebehat what they are doing is
illegal, and that they will be judged as bad paseatould what they are doing become
common knowledge. For one parent in this study félae of negative consequences
was heightened by the fact the family was alreatjen CYFS surveillance. Despite
the fact that this parent felt they were doingtiveiry best as a parent, any hint that
they were a ‘bad’ parent could potentially resoldevastating consequences for the

family.
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What became clear in the responses of these five 2éaland families was that a lot
of this guilt and pressure is a result of their ggah misunderstanding of the New
Zealand law about unsupervised children. The parahthought they were breaking
the law by letting their children, under the age folurteen, remain home

unsupervised. Some of this guilt and pressure Wexgated by me during the course
of these interviews, as | was able to explain teeps that while in New Zealand

unsupervised care was not illegal, the law doesireghat all the circumstances of
the unsupervised episode need to be reasonabléof84©B, Summary Offences

Act, 1981). However, what this study finding haghtighted to me is the need to
remove the ambiguity of the current New Zealand #&wut unsupervised children.
Clarity is needed in the writing of it, and as walimuch better education program
organised for parents, practitioners and commuaitge to address the current

misinformation and confusion about what is lawmtlavhat is not.

Parents believed that unsupervised childcare wisregly common in the area, and
were able to justify their use of unsuperviseddtale because it was work related,
and lots of people use it. This need to justifyirtidecision appeared to be a result of
parental concern at how other people might viewr tparenting if their use of
unsupervised childcare was known. The guilt andsunee described by the parents
participating in this study has been described lyempts worldwide. Evidence
presented in existing overseas research into ungepd care suggests that parents
using unsupervised childcare are fearful of briggattention to themselves due to
fear of the legal and social consequences. Thiemakextremely difficult for them
to get the assistance they and their family need4ilér & Witte, 1990; Revell 1997;
Kerrebrock & Lewit, 1999).

For the families who felt they had no other optirt to use unsupervised childcare,
their struggle with the legal and social conseqgasraf this decision created a lot of
extra unnecessary pressure. This is significamtew of arguments that highlight the
need for support and care, rather than condemnatidrpunishment, of families that
come to the attention of authorities over the usensupervised care (Revell, 1997;
Davies et al., 2003).
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For some parents, the thought of legal and sool$equences as a result of their use
of unsupervised childcare is not an issue. Theld@n are thriving and happy, and
the use of unsupervised care is proving beneficahe family. While they have
respect for the law, in this instance they firmblibve that what they are doing is
right for their family. Yet for all the parents tieeis a shared dilemma that they all
struggle with. This is ensuring the safety of thelrildren while they are home

unsupervised.

The safety of their children was a paramount camcafr parents. Parents were
realistic about the potential risks to their chéidrfrom being left unsupervised, but
acknowledged that their children were capable afrimg skills and strategies to cope
with them. Boundaries and rules were put in placertsure a safe environment was
provided and guide acceptable behaviour. Appropriskills were taught, and
strategies put in place so that children knew wbato if the unexpected happened.
While most of the parents’ claims about their cfglds competencies were
substantiated by the children participating in 8tisdy, another study has revealed an
awareness of the possibility of some parents otiera8ng their children’s
capabilities (Krazier & Witte, 1999). This highlitgh the necessity for ongoing
education and skill building for both parents ahddren as an important part of risk
management strategies for families. Parents acledgeld there were risks associated
with unsupervised childcare, but considered theiidoen more than capable of being
unsupervised due to the skills they had been taagiu the rules and boundaries in
place to protect them. The unsupervised episodes seen as an opportunity for the
children to learn new skills as a result of theexignce of caring for themselves. This
view of the parents is reflected in research thajgssts that unsupervised care
provides opportunities for children to develop abaiompetency, self regulatory
behaviours and independence (Cole & Rodman, 1985y R Steinberg, 2004).

In this chapter | have explored the dilemmas andggtes families face when they
choose to use unsupervised childcare. The stosldsbly participants suggest that
parents do not make the decision to use unsupdreisiécare lightly. The safety of

the children is their paramount concern. Risk inagvledged, strategies are put into
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place to protect children, and children are tautet skills they need to care for
themselves while unsupervised. While parents belibey are breaking the law by
leaving their children unsupervised, they alsoeyaithey are doing what is right for
their family. Unsupervised childcare is proving bBcial to their family and their

children are thriving in the unsupervised environtnd=or each of the families
interviewed unsupervised childcare was proving ecsssful option of childcare,
despite the dilemmas and concerns associated wiositive outcomes were being
seen for the children, and families were happy éotioue using this form of

childcare.

In this and the previous two chapters | have presethe findings of this research.
But what is the significance of these findings? YWen be learnt from stories that
highlight the practices, perspectives and expeegraf families successfully using
unsupervised childcare? In the next chapter | sussahe key findings in relation
to the aims and the limitations of the study, andidcuss the implications and

relevance of these findings for practice, policyelepment and further research.
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Chapter Seven: Implications and Conclusion

In this chapter | summarise the key findings of tegearch in relation to the aims and
limitations of the research. | begin with a genetacussion about the research,
reiterating my interest in the research topic amoking at the use of a qualitative
descriptive approach. The purpose of this study teasncrease knowledge of
successful unsupervised childcare in a New Zeatamdext. This was achieved by
probing into the beliefs, choices, dilemmas andtsgies of the families participating
in this study. While key findings from the literagéureview were reflected in the
stories and interviews of the participating fansjieseveral additional themes
emerged.

The evolving nature of unsupervised childcare, theportance of rules and
boundaries, the setting of tasks and chores andctmtinual monitoring and
evaluation of the effects are themes emerging glyoas new knowledge from the
New Zealand data. | discuss these findings in tesfiikeir implications for practice,
policy development and further research. Followtimg discussion | make a number
of recommendations for practice as a result of vitagtbeen learnt from this study. |

conclude this study with my thoughts on what thiglg has achieved.

GENERAL DISCUSSION

I embarked on this research into what New Zealamdilies believe constitutes the
successful use of unsupervised childcare, not batause of my concern about the
possible development of policy and protocols thaild impact very negatively on

both families and practitioners, but also becads@ygenuine interest in the use of
unsupervised childcare. My own personal experierfiaesing unsupervised childcare
successfully created my initial interest in thipito However, it was the reading | was
doing that identified there were two very differenttcomes (positive or negative) for
children who were unsupervised, and the lack of Bley Zealand voice in this

research that indicated to me there was a neaédenrch into the issue.
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The literature review conducted for this study itfeed a number of key factors that
were associated with positive outcomes for childsio were unsupervised. Across
all the existing research the context of the unsuped childcare was identified as
the critical component. The community context amel demographics of the family
were shown to be key influences on the outcomesHibdren. Children experiencing
unsupervised care in a supported environment, wtieraise of unsupervised care
was their choice and where parents were monitaird)involved with the children,
were all factors shown to be very powerful indicatof successful outcomes for
children. 1 was curious as to whether these finglimgould be reflected in the
interviews and stories told by New Zealand familwho believed they were

successfully using unsupervised childcare.

This study into successful management of unsupsavehildcare was designed to
explore and describe the beliefs, practices andpgetives of New Zealand families
who believed they were successfully using unsupedvichildcare. The purpose of
the study was to increase social understanding pradtitioner knowledge of the
issue, and to achieve this the study explored aewtribed four key areas: what
families believe about successful unsupervisedichike, why families opt to use this
form of childcare, what dilemmas and struggles f@siface as a result of this
choice, and what it is families do to make unsuised/childcare successful.

A qualitative descriptive approach was chosen fois tstudy as it had been
established there was a gap in existing knowledlge;lack of any New Zealand

voice. Especially a lack of knowledge in the Nevaldad context about the factors
associated with creating successful outcomes fiddrein. What was needed was a
straightforward description of the New Zealand eigee of successful

unsupervised childcare answering the questionshat and why relating to family

beliefs and practices. This is congruent with tlealgof qualitative descriptive

research.
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Five families, who all believed they were succelbgfusing unsupervised childcare,
chose to take part in this research. While thislismenber meant that data saturation
could not be achieved, | believed five families Vabgive rich enough data to be
meaningful for the study. Children and adults wiaterviewed together to promote
family sharing of their experience. All of the anén participated in the interview
process. Two children in particular were very atate and made a valuable
contribution to the study findings. These two cteld were aged nine and twelve
years, with the majority of the children in thedstiaged between the ages of nine and
thirteen. This is significant as this is the ageevehautonomy and self responsibility
are the developmental characteristics, and couldrbénfluence on the successful

outcomes described in the research.

As this study is drawing to completion | have aelyvreviewed the data that was
gathered, and reflected on the relationships betvieis and what took place in the
interviews. As the researcher | am satisfied that pfrocesses were clear and the
methods of engagement with the participants suetkgdcreating an environment to
share their knowledge and beliefs. All the familieave indicated they are in
agreement with the findings of the study and thetrpgal of their beliefs and
practices. My own sense of the interviews was fénaiilies said what they wanted to.
Further | believe the processes used were consisiinthe principles of qualitative
descriptive methods. In accordance with the priesipof qualitative descriptive
research | presented the findings from the studphases identified in the data, and

using quotes from the families to illustrate tHmstiefs and practices.

The themes that emerged from the interviews andestdold by the participating
New Zealand families reflected the key findingslué literature review. The context
of the unsupervised childcare was seen as crueisth families describing how
important trust and responsibility amongst familgmbers was in making the use of
unsupervised childcare successful. The communityest in which the unsupervised
childcare took place was seen to be very importaith, the availability of parents or

neighbours through distal supervision a key compbn@hild preference is a major
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factor in the decision to use unsupervised chilelchut parents monitor their children

closely and are very involved in the unsupervisadases.

Several additional themes emerged strongly fromNibes Zealand data. Previously
these aspects have only been alluded to in theatlibee. It was exciting to see the
emergence of greater detail and insights into ssfakunsupervised childcare in a
New Zealand context. These key new findings ardoisws. The New Zealand

parents participating in this study described theheng nature of their use of

unsupervised childcare. As children proved to tpairents that they were competent
and capable to be unsupervised, the use of this &drchildcare was extended. The
use of rules and boundaries to provide a consi$tamtework within which families

operated, and the setting of tasks and chores tmueage independence and
responsibility were attributed by each of the faesilto creating success in their use
of unsupervised childcare. The constant and carebilitoring of the effects of the

use of unsupervised childcare on children and famivas a common characteristic
of the New Zealand families’ stories, as was therndion parents paid to ensuring
their children had the skills and competencies @¢osafely unsupervised. The New
Zealand families participating in this study firmbelieved all these factors were
important in ensuring successful unsupervised chrel While | understand that no
definitive conclusion can be made from these figdjndue to the small size of the
study and the lack of data saturation, | do beligey are significant findings worthy

of further research. This is new knowledge beingegated out of New Zealand data

that is only minimally alluded to within the exisgj research.

Another area of difference emerging from this stwdys that the presence of older
siblings was not shown to influence a parent’sslenito use unsupervised childcare.
This is a contrast to the findings in the literatweview. In this New Zealand study
older siblings were referred to more in the serfs@asental worry about sibling
rivalry, fighting, or whether there might be a tendy to expect too much from an
older child in terms of responsibility and childeafl his finding is significant in that

it is a variation to what is in the existing resdgarand therefore worthy of more
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investigation. Is this a unique New Zealand perSpeor is it an anomaly due to the

small sample size?

A question has been raised in this study as to khowarent's own childhood
experience of being home unsupervised may influehee decision as a parent to
use unsupervised childcare. This aspect of childregerience influencing parental
choice does not appear to have been investigatexigting literature, and would

therefore be worthy of further research.

And finally, the quilt and pressure experienced pgrents through their

misunderstanding of the New Zealand law about usrsiged children was a theme
that emerged from the data. This New Zealand fipaimay have a relationship to or
be attributed to the ambiguity of the current Newaldnd law on unsupervised
children. This ambiguity adds to parents’ confusatiout what is lawful and creates
unnecessary added pressure on parents. This fisdopgests that there is work to be
done in New Zealand in relation to clarification @irrent legislation and families

understanding of it.

The findings which came out of this research haakdated my assumptions that
families could tell their stories in a fair and seaable manner, and that it was
important to capture and listen to families’ bedi@hd perspectives. The scope of the
method and the shape of the findings have prodacgdnt information in relation to
the constitution of successful unsupervised chilelcarhe stories told by the
participating families have provided insight intheir experiences of using
unsupervised childcare successfully, and identitieel factors which they believe
contributes to its success. This provides socfarimation important to practitioners,
and provides information relevant to policy makahile these findings cannot be
considered definitive, due to the small size of #tedy, the significance of the
findings is in the description of the New Zealangperience of successful
unsupervised childcare they portray. These findiogs begin to both inform and

guide New Zealand practitioners and policy makeeslidg with unsupervised
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children. While | believe the data | obtained frboth child and adult participants is

valuable to my research question, many questiongire unanswered. Obtaining

answers to these questions will require a muchetasgpported study. This research,
however, does provide a platform from which a lasgady on unsupervised children
can be launched.

IMPLICATIONS FOR PRACTICE, POLICY DEVELOPMENT AND
FUTURE RESEARCH

Despite the findings from this study emerging frtme stories of five families, the
confluence of these with international literatucealeate a rich base for practitioners
and policy makers to consider as effective new @aog and policies for successful
unsupervised childcare. In this section | addresssiple implications for practice,

policy development and future research.

The findings from this study reveal evidence thagupervised childcare as a chosen
form of childcare can be very successful for fagsiland children. It is important that,
as nurses and other professionals, we understahdamowledge that unsupervised
childcare is a genuine form of childcare capabldadivering very good outcomes for
both children and families. Because unsupervisedtiacdre can have two very
different outcomes for children, it is importanathpractitioners are aware of the

factors identified in the literature review assoethwith these outcomes.

This study has identified protective factors ass®d with good outcomes for
children who are unsupervised. These protectivéofaovere established from the
literature review (international) and from New Zwal based data (five families) as
associated with successful outcomes for childrerewasupervised. Based on what
is known community practitioners are ideally pladedsupport families currently
using unsupervised childcare to achieve good outspiy assisting them to put in
place processes that are in keeping with theserfad€ommunity based practitioners
have a mandate to care for the children and fasniigno are their clients. As

advocates for families and children they are lggaforally, and ethically obliged to
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speak up and support policy and practices thateea to be beneficial and positive
for them.

This study into the successful use of unsupervibdldcare has highlighted a number
of issues of particular relevance to policy malarboth practitioner and government
levels. These issues could be amendable to wettenripolicy and/or legislation

aimed at supporting families to achieve good out®for both family and children.

The findings of this study have the potential tgiststhe many community based
practitioners whose current workplace policies @notocols fail to recognise that
unsupervised childcare can be positive and beaéffor families and children.

Currently practitioners are required to act undaifdcabuse and neglect protocols
which can impact very negatively on both family gomhctitioner. However, as a
result of this study, the knowledge gained aboutsssful unsupervised childcare
has the potential to inform and support additigoalicy and protocols which will

assist practitioners to work with families to asl@eood outcomes.

Parent availability is affected by the hours a pardeas to work. Inflexible hours
incompatible with school hours means for many fasithere are hours when their
child will be home unsupervised. Workforce and wabake policies that encourage
and support flexible work hours are needed. Emptopeed to be supported to work
with employees to find creative solutions to thdlddare difficulties faced by

employees.

Many families in New Zealand do not have accessary form of afterschool
programme or childcare facility. This is particljatrue for rural and smaller
communities, and for some of these families the afsensupervised childcare is
chosen as the only solution. Currently, policy thas very complex rules to establish
eligibility for government funding is very prohibie for small community groups
trying to respond to local needs. More flexible aneiative policy, which encourages

and supports locally based community groups to ldpvafterschool programmes
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and/or childcare designed to meet community negdsld be especially beneficial to
smaller communities with limited resources.

For some low income families cost is a factor thafiuences their use of
unsupervised childcare. Findings in this studyeaiee possibility that legislation that
links childcare subsidies to CYFS approved childdacilities may disadvantage low
income families living in poorly resourced aread. pkesent some families may be
unable to access any subsidy for childcare whiathéun limits their options. An
option could be that both policy and legislation @svritten to allow childcare
subsidies to be paid to low income families usinggte childcare for their children
where no other form of childcare is available. histway families, where perhaps a
parent is not working, could also have the optibearning an income by providing
childcare for a local family.

Fear of the legal and/or social consequences aofgusnsupervised childcare may
result in parents being reluctant to talk to anyaheut their practices. Much of this
fear is a result of their families’ misunderstargdiof the New Zealand law on
unsupervised children. The findings from this stwiyggest that this reluctance to
talk may mean that families are then reluctant éeksassistance from friends,
neighbours or the appropriate agencies. | belidve existing legislation on
unsupervised children is ambiguous and would befrefin being written in a format
that clearly explains parents’ responsibilities amdat is acceptable and what is
unlawful. Widespread education about the legistatiequirements aimed at parents,
practitioners and the general community could assi®reaking down the barriers
that prevent families speaking out and seeking frelm the organisations charged

with a mandate to support and assist families.

The findings from this study have given an incréasesight into some New Zealand
families’ experiences of successful unsupervisettcdre. While any increase in
knowledge is valuable, this study has been veryllsamal the findings cannot be

considered conclusive. At the very outset of teisearch | acknowledged the findings
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1)

would be limited by the small size of the study.tdaaturation was not possible.
However, many of the factors creating successfauiparvised childcare identified in
the literature review have been restated by thelisparticipating in this study. In
addition new evidence has emerged that identiteesofs supporting New Zealand
families to achieve successful outcomes for thieiidoen. What remains unanswered
is would these findings remain the same if a maecbdr pool of participant families
was interviewed? Would the findings be replicatethe study setting was shifted
into a New Zealand city? There is a need for mosegvMealand based research into

what constitutes successful unsupervised childcare.

In addition many questions remain unanswered imaticeiship to unsupervised
childcare in general. The international researeeats information about the factors
which contribute to negative outcomes for childréve know little about whether
these factors hold true for New Zealand familied #re New Zealand context. This
needs urgent research. It remains my hope that mdgabeen learned from this study
will provide a platform for further larger studiesto the issue of unsupervised
children, the findings from which in turn will lead the development of best practice
guidelines that can be used to assist families emtiren to achieve positive

outcomes.

RECOMMENDATIONS FOR PRACTICE

This study has shared the knowledge of five Newlatehfamilies who believe they

are successfully managing unsupervised childcdre.ifisights gained into this issue
from learning about these families beliefs, pradi@and perspectives of successful
unsupervised childcare has not only the potendiah¢rease social understanding of
the issue but also has implications for practice.aAresult of what has been learnt |

make the following recommendations for DHB commyii&sed nursing practice.

Education and training programmes about unsupehvisddren become a regular

part of DHB community based nurses’ professionaktigoment.
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2)

It is important that nurses working in the commyrate educated and trained to
recognise and deal with the issue of unsupervitddren. An education package is
needed that will include information on both supgrwy neglect and unsupervised
childcare. The training of nurses to identify fastassociated with both positive and
negative outcomes for children would be a requirgmef the program. Any
education package needs to include clarificationthef law about unsupervised
children. In particular there needs to be a gootsenwnderstanding of the legal
position of families using unsupervised childcdrgerdisciplinary training sessions
involving nurses and other community practition@sgy. Police, CYFS, community
organisations) to ensure a consistent approaclsaservices is also recommended.
This would encourage improved interagency co-opmraand networking, and help

to improve outcomes for families coming into contatth these services.

Development of policy specifically designed for djog nurses dealing with

unsupervised childcare.

Any policy or protocol written to guide nurses deglwith unsupervised children
needs to acknowledge that successful childcareth@hsupervised or unsupervised,
is an entirely separate issue to supervisory neghexl that these issues need to be
dealt with very differently. Any such policy or gozol must clearly explain to nurses
the difference between these two very differentnpingena, so that nurses can make
an informed decision on which issue they are dgaliith. Any such policy or
protocol needs to be able to assist nurses to nesmgf they are dealing with
childcare that is actually positive and benefittaé family, in which case possibly no
action is required, or if child abuse and negleotqrols are the appropriate action to
follow. A well written protocol for successful urgervised childcare would enable
nurses to modify their response to the specificdaed the family, assisting them to
make sure they have in place the good protectivehamesms that ensure a positive

outcome for the family.
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3) There needs to be a concerted effort made on theopaservices involved with
children and families to become vocal and persistertheir efforts to bring to the
attention of government, the childcare needs ameindnas of families in under

resourced communities.

Lobbying for changes to legislation and policiebatt currently are impacting
negatively on families in under resourced areasdgéo occur across all the services
that work with children and families in the comnmiyrso that a consistent message is
being heard at government level. The possibilitglednging legislation or policy can

only occur if agencies work together to affect ttiznge.

4) While this study has provided an insight into whathappening with families
successfully managing unsupervised childcare, thermeain many unanswered
guestions about children in unsupervised care. é@drfer further research has been
identified.

In the current practicing environment nurses ageired to make decisions based on
the best current evidence available. Evidence asdasem any further research will
aid in the development of best practice guidelingsich will assist nurses to make
sound evidence based decisions, reduce variatiopctice, and enhance the quality

of care being provided to children and families.

CONCLUSION

The aim of this qualitative descriptive study wasncrease knowledge. As a result of
this study, | have been able to present an insigbtsome New Zealand families’
experiences of successfully managing unsuperviseidicare. The stories of the
participating families have provided a wealth oformation about the beliefs,
practices and perspectives of families using unsige childcare successfully. The
knowledge gained from this study, while not consleson its own, provides an
excellent platform on which to launch larger, mooaclusive studies into the topic of
successful unsupervised children.
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To conclude this study | would like to thank theefiparticipating families for being
willing to be a part of the study, and for sharitigir beliefs, perspectives and
practices about successful unsupervised childtanas been my privilege to capture
and describe the knowledge and insights they havegemerously shared for the
general good of society. Protective factors assediavith successful outcomes for
children have been identified. With this knowledbbglieve it possible for nurses to
work with all families using unsupervised childcate ensure that beneficial and
positive outcomes are achieved.
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