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The Abstrac

This exploratory case study stems from the behaf teaching appropriate values to
develop good and active citizens will improve th@aatic situation of the Solomon
Islands. However, while this intention seems comaable, little thought has been
given to the nature of Citizenship Education needea Solomon Islands context. A
concern therefore, is that the curriculum reforrerata will ignore or marginalise the
conceptualisation and contextual understandingitfghship Education to the extent
that the Social Studies curriculum might not endeffecting a contextually balanced

approach to citizenship.

In substantiating the concern, this case studyarebeexplores the perspectives of
education stakeholders in the Solomon Islands dredship Education in the Social
Studies curriculum. The study examines the knowdedgalues, and skills of

Citizenship Education that are relevant and contxto Solomon Islands. It

investigates more fully the linkages between thei@oStudies curriculum and

Citizenship Education. The study scrutinises thaceptualisations of Citizenship

Education in a Solomon Islands context and theplications on the curriculum.

The research also explores the extent to whiclstiweal Studies curriculum educates
students about themselves, their diverse neighb@nd how to live as good and

active citizens in a complex and dynamic natiooaia environment.

Using a case study involving 21 Solomon Islandgig@pants (education officials,
teachers and students), the study recommends ¢thesion of contextually relevant
values of rights and responsibilities, moral andiaovalues, national identity and
social cohesion in the Social Studies curriculunecétnmendations for further

research are also offered.
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CHAPTER ONE
INTRODUCTION — THE RESEARCH OVERVIEW

1.1 Introduction and Overview

This introductory chapter sets the context for siedy by providing background
information about the Solomon Islands. Firstly, gtesents brief background
information about the people, geographical locatipnlitical system, education
system, and curriculum system. Secondly, it hgititB issues currently experienced
in the education and the curriculum system alonthvts structures. Thirdly, it
provides the reasons why the study is undertalpamticularly my interest in pursuing
it, the purpose, significance, and relevance oftidy, along with limitations and the
main questions that directed it. The chapter enitts avbrief outline of what will be

covered in the proceeding chapters of the study.

There is, generally, a concern for the social emment of any society when social
behaviours and actions of some members undermensditial norms, rules, cultures,
beliefs, traditions, and the rule of law. Such vilas case of Solomon Islands. As
observed by Sanga and Walker (2005), during theg@d&rom 1999 to 2003 Solomon
Islands was a country in chaos. “There was ethmignidation, forced eviction,
murder, rape, arson and open warfare among cesthimc groups” (p. 7). Among
such conditions, Sanga and Walker noted that thene deep social inequalities;
corruption; crises in the justice, legislative, dndreaucratic systems; and a general

lack of respect for diversity.

Moreover, the state’s capacity to unite people itieEnt ethnic groups remained a
huge challenge. This occurred because people ysig®htify themselves along
ethnic and cultural affiliations. Rueda, (1999)tesothat when this happens, the
contesting multiple identities challenge the megnuf unity thereby resulting in a
shaky national identity and a reduced capacity amiad acceptance. This, in turn,
results in disunity and a lack of tolerance byzeitis for one another and their social
environment. In the Solomon Islands such longditan perceptions have became
the subject of much debate in the country amongathn reformers, politicians,

civil society, women’s’ movement, youth, and the@el population.



In view of such interest, this study explores timkdges between the social study
curriculum currently being taught in schools andizénship Education. It explores
the conceptualisations of Citizenship Educatioa iBolomon Islands context and the
relationship with the Social Studies curriculum.eTtiata generated from the study
may be used to formulate a new Citizenship Educatiamework relevant to the
modern Solomon Islands context. The framework aésks to provide new direction

for policy and the formal education Curriculum $taents of the government.

1.2 The background of Solomon Islands

In order that readers may have a fair idea of Soloislands as a country socially,
politically and geographically, in this section étsthe context for the study by

introducing background knowledge of Solomon Islands

1.2.1 History

The Solomon Islands was first inhabited by Papymealkking settlers who arrived on
the chain of islands around 30,000BC. They wereviad by Austronesian speakers
who arrived circa 4,000BC. It was between 1,200 &@BC that the ancestors of the
Polynesians arrived from the Bismarck Archipelagol¢mon Islands Times Online
Archives retrieved 2B June 2008). The chain of islands was first “diszed” by

Spanish navigator Alvaro de Mendana de Neira irB1B®&cause gold was found on

some of the islands, he named them after the ribhcBI King Solomon. Christian

missionaries arrived in the Solomon Islands in hig-19h century. Their arrival
made little impact at first because of the ongofbhtack birding” (brutal forced
recruitment of labourers for the sugar plantatiohQueensland and Fiji) (Solomon
Times Online, 2008). The experiences of the labwade prompted the United
Kingdom to declare a protectorate over the Islaind4893 and later in 1896 the

islands were officially named the British Solomsfahds Protectorate (BSIP).

In 1960, a legislative council was created as tio¢eptorate’s policymaking body. In
1974, a new constitution was adopted, establishin@arliamentary democracy and
ministerial system of government. In mid-1975, ti@ne Solomon Islands British

Protectorate was officially replaced by the namdo®on Islands. On January 2,



1976, the Solomon Islands became self-governingJyn 7, 1978 Solomon Islands

gained its political independence (Solomon Time&r@rArchives, 2008).

1.2.2 Political system

The Solomon Islands is a constitutional monarchy laas a parliamentary system of
government. The monarch is represented in the Swiolslands by the Governor-

General who is elected by the parliament for a figar term. There is a unicameral
parliament of 50 members, elected for a four yeant Parliament may be dissolved
at any time before the completion of its term byjonty vote of its members.

Parliamentary representation is based on singlebeeroonstituencies. Suffrage is
universal but voluntary for citizens over age 1Behead of government is the Prime
Minister, who is elected by a simple parliamentargjority and who chooses the
other members of the executive cabinet. Each nmynist headed by a cabinet
member, who is assisted by a permanent secretaarear public servant who directs

the staff of the ministry (Solomon Times Online Ares, 2008).



1.2.3 Geographical locations

Solomon Islands

== Imtermational boundary
District boundary
Mational capital
Cistrict capital

200 km
200 mi

Solomon Island map retrieved online™2Rine (2008).

Figure 1. A map of Solomon Islands by province

The Solomon Islands is a chain of Islands locatethé south west Pacific ocean,
spreading over 1.6 million square kilometres ofawceerritory. It comprises over 900
islands and has over 29,000 square kilometresnaf &aea (Pollard, 2005). It is an
Island nation that lies east of Papua New Guinehremth of Vanuatu. The islands
are politically demarcated into nine provinces ané municipal authority, which is

Honiara city.

1.2.4 Demography
In 2005, the population was estimated to be 53Byith a growth rate of 2.7% per
annum and a relatively young population with a raedage just under 19 for both
males and females (Solomon Islands- country inftionapaper-New Zealand
Ministry of Foreign Affairs and Trade, 2008). Thepuplation is predominantly

Melanesian (95%) but also includes Polynesians (48§ others such as



Micronesians (1%). There are more than 80 diffemritural groups, each with a

distinct language and territory.

Only 16% of the population is urbanised while 84% limeural areas and still adopt
a subsistence livelihood (Pollard, 2005). The majaf the population still relies on
gardening, fishing, and hunting for survival. P@ople in clusters of tribal rural
villages and they hold the majority of land underc@mmunal customary land
arrangement. In terms of English literacy developtnenly 30% of the adult
population is literate.

1.3 The Education system

The education system of Solomon Islands was estadaliaccording to the provisions
of the National Education Act 1978. Under the psawis of the Act, schools are
established to meet the goals of education forcthentry. The types of schools that
are conferred under the Act are primary schoolsors#gary schools, tertiary
institutions and, more recently, early childhoodueation, and vocational training

centres were added.

The education system is centralised whereby alitfans of the education system are
determined only by the state. This includes thak#stiment and approval of new
schools as well as recruitment, training, assessn@omotion, and payment of

teachers. The state is also responsible for degjgaieveloping, and financing of the

curriculum and is responsible for disseminatiomesiource materials to schools.

The establishment of schools in the Solomon Islasdsimed at achieving several
purposes. In the pre- and post-colonial period, ghenary goal of education for
Solomon Islands was to develop students to be cmpén taking up the official

responsibilities that were left by the colonial gavnent. This could be observed
from the desire to maintain the academic tradity@ned from the legacy of the
colonial past by the government and people. Sudbsae for Solomon Islands is to
train students in skills for paid employment, tt fhe jobs that were left by the

departing administrators of the colonial governméablomon Islands Education



Strategic Plan, 2005). The whole system of educatiberefore, becomes

acknowledged as the route to paid employment.

The acknowledged conceptualisation of educationti®y people of the Solomon
Islands has caused considerable confusion whiclintrmgt be easily solved by the
government. Firstly, is the demand for more schdolsaccommodate the high
population growth rate, which is currently estintate be around 2.7% (Dorovolomo,
2005). To meet these demands, the secondary eolucayistem was expanded
rapidly. In the 1990s from the initial nationalceadary schools (NSS) and the
provincial secondary schools (PSS) there was argpwth of community high
schools (CHS). The table below summarises the nuofieecondary schools and the
rapid increase in the numbers of community higlostsh

1.3.1 Table 1. Number of secondary schools by tyfrem 2003 to 2005

School type 2003 2004 2005
NSS 9 9 9
PSS 16 16 16
CHS 105 109 115
Total 130 134 140

(Solomon Islands Education Strategic Plan, 2005)

The population of students in secondary schoolstla@sumber of secondary schools
spaces have increased significantly in the' Zkntury because of the newly
introduced Community High Schools policy. Howewde highly competitive exam-
oriented education system has prevented many gtiffem reaching the final stages
of the secondary system. Table 2 shows the nunft&udents who entered primary
schools and the number of students who remainecbtoplete the final class of

secondary school.



1.3.2 Table 2. Enrolment by class level in 2005

School level Total enrolled
Kindergarten 11,251
Preparatory 21,082
Standard 1 17,389
Standard 2 15,220
Standard 3 13,941
Standard 4 12,352
Standard 5 11,053
Standard 6 9,319
Form 1 6,522
Form 2 5,839
Form 3 4,854
Form 4 3,703
Form 5 3,029
Form 6 881
Form 7 189
Total 136,624

(Solomon Islands Education Strategic Plan, 2005)

Such statistics raise disturbing questions suchAdsere do the rest of the students
go?”; “What do they do next?”; “Are they preparex fife after school?” and “How
do they respond to the needs of the society?” Rdlism answering these | merely
raise them to illustrate an important issue foe eéducational situation in the Solomon
Islands.

1.3.3 Curriculum System

The curriculum of Solomon Islands is centrally mgedhand its design is intended to
convey knowledge of academic subjects like Mathsgligh, Science, and Social
Studies. Other subjects that are also includedabaitaught optionally are Business
Studies, Agriculture, Industrial Arts, Home Economiand New Testament Studies.
At the time of political independence, the purpo$ehe curriculum was initially to
provide staff for the public service which self-gorment and later, independence
required. A second purpose was the provision wbekforce with appropriate skills
to take on the new development paradigms createdeogewly created state (Coxon
& Tolley, 2005). The goals of the curriculum arergmsely to prepare students for
formal employment. The curriculum is employmentdn, and highly academically
and exam orientated.



All students who go through the education systemwehaeen selected through a
process of periodic assessment at various stagesigth the sitting of national
examinations. Consequently, only a few able stigleah manage to get to the final
stages of secondary school. Such a system ovedgplades a huge proportion of
school “drop-outs”. In a country where more tha®o8@f the people are still living in
rural areas, this system is extremely concernirgtiqularly when people aspire to

education only for formal employment.

The population growth rate of 2.7% for the Solonslands is among the highest in
the Pacific. The educational facilities and resesracannot keep up with the
population pressure (Dorovolomo, 2005). The ovadpdemic- centric curriculum,
geared towards the requirements of formal employmesuses problems such as
urban drift of “drop-outs”. People move to the cifidioniara) to find formal
employment for which they are mostly unqualifieddamcompetitive. Most end up
hanging around town. Those who end up back in th&ges do not have the skills
and confidence to help themselves or to contrimganingfully to their communities

(Solomon Islands Education Strategic Plan, 2005).

The curriculum of the Solomon Islands does not sdemequip pupils with

appropriate skills, values, and attitudes to en#i#en to contribute effectively to the
nation or to the productivity and stability of th@ommunities as required. It only
gives rise to false hopes in pupils. Clearly, wisanheeded is for students to be
exposed to knowledge that simulates meaningfulniegrand provides them with
appropriate skills and values so that they do nwoerge de-conceptualised or

handicapped when they leave schools.

1.4 My interest in Citizenship Education

At a personal level, my experience as a seconddryas Social Studies teacher has
made me question the linkage between the schooicelum and Citizenship
Education. When | later became a secondary schdakipal, with additional

oversight for students’ discipline, my interest@itizenship Education was further



fuelled. My 15 years in these roles allowed me tmess first-hand the progressive

decline of students’ moral behaviour and socidluates over time.

As a community member and Solomon Islands citi#teis, also painfully obvious to
witness a general rise of social problems and etlstiife along with political

instability, official corruption in government, aadoreakdown of law and order.

Upon undertaking post-graduate studies at Victddimiversity of Wellington,

particularly in the course work component of thedkdacific education course, it
became clear to me that for Solomon Islands, arssiply other Pacific Islands
people, the curriculum offered in their school eys$ requires close scrutiny. In
particular, consideration of the irrelevance and-atignment with national-local
social realities needs careful analysis. My interies Citizenship Education was

further fuelled.

1.5 The purpose of the study

First, the study explores the extent to which tRkesteng Solomon Islands Social
Studies curriculum is offering Citizenship Educati&econd, the study proposes to
obtain needed insight based on the perspectiveslwtation stakeholders regarding
the introduction of Citizenship Education concepte the Social Studies curriculum.
Third, it is hoped that the study might offer anfiwvork of key learning outcomes on
Citizenship Education, appropriate for the Solonl&lands context, challenges, and

the changing future.

1.6 The statement of the problem

This study wishes to explore the education staldgrel perspectives on Citizenship
Education in the Social Studies curriculum of tledogon Islands. The intention is to
explore the usefulness and validity of knowledgalues, and skills of Citizenship
Education that can be incorporated in the formalosdary school social studies

curriculum of the Solomon Islands.



This perspective is based on the belief that teaclappropriate, relevant, and
contextual citizenship values in the social studigsiculum will improve the chaotic
situation in the Solomon Islands. Such an urgirgmpated the government to initiate
major reforms in the education sector whereby alneechange the Social Studies
curriculum is highlighted. According to the Solomtslands National Curriculum
Statement (2007), Citizenship Education is one afg¢aaching discipline that should
be added to the formal curriculum system as eghewmponent of the Social Studies
curriculum or be developed as cross-curricula aggro

1.7 Research Questions
This study will be directed by the following quests:

1. How do Solomon Islanders conceptualise citizgr¥sh

2. To what extent does the Solomon Islands Sociadi&s curriculum teach values
that promote appropriate qualities that enhancedgand active citizenship as
conceptualised?

3. To what extent is the Social Studies curriculsuccessful in teaching values for

good and active citizenship?

4. How might changes or improvements to the S&fatlies curriculum be made to

include values that better enhance good and acitivenship?

1.8 Significance of the study

The research has potential to positively contridot¢he Solomon Islands and other
similar nations in a number of ways. First, accogdio the Solomon Islands Ministry
of Education’s Curriculum Statement (2007), CiviedaCitizenship Education are
recommended for inclusion in the school curriculdrhis study is therefore timely,

with the potential to inform appropriate policy aulation and curriculum

development. Second, the study is likely to fostemmunity awareness and
engagement on the subject of citizenship. As differ societal stakeholders

participate in the study and as its findings aporeed, community and civil society



groups will be encouraged to address Citizenshiscktion in their own jurisdictions.
Third, as the first research study on this topithi country, the documentation of the
findings will be pivotal for future policy, curritum, teaching, and research
development.

1.9 Limitations of the study

In qualitative research, the primary aim is to emteathe validity of the study while
reducing perceived weaknesses (Weirsma, 1995). riaéy, validity in qualitative
research is influenced by the context in whichdtugly is undertaken. In this case, as
an insider researcher, the methodology used, tbeareh tools employed, site,
participants, and related natural activities thatyrbe happening at the time of the
research can create or enhance invalidity to tkeareh. Therefore, the following
were limitations to the study. Firstly, a tropicatkness such as malaria has been a
threat to the researcher. When it attacked theareber it distorted the flow of the
study. Secondly, community events such as cyclatesth, or weddings had negated
the participation of respondents, thereby hindeandistracting students and teachers
from interviews. Thirdly, in societies like Solomdslands where the perception
people have towards education as primarily forghgose of formal employment,
the responses of participants seemed superfictahas. Particularly when questions
relate to community values, people interpreted ths something backward,
uncivilised, or something belonging to the villagad not relevant to schooling.
Fourthly, another concern in an interpretative gtoelates to what Copper (1998)
labelled as a “self-fulfilling prophecy” (p.9). Thphrase refers to the genuineness or

otherwise of the response of study participants.

1.10 Operational Definitions

The definitions provided below explain the meaniofjgords or concepts as used in
this study. The definition of Citizen, Citizenstdapd Citizenship Education is
adopted from the definition provided by (Grossniz0(8).

Citizen

A person recognised within a community of peapleonstituent member of society

Citizenship



The recognition conferred on people as citizensdam sets of characteristics of

being a citizen and by derivation.

Citizenship Education

The contribution of education to the developmentharacteristics of being a citizen

Good citizenship
Citizens that have the ability to solve social peots and improve society; show
good character; display honesty, respect, and nsgpibty; be a law-abiding member

of a society

Active citizenship
Citizens who actively participate in the affairstbé society to improve and develop

the people’s quality of life.

Democratic citizenship

Citizens who understand their rights and freedotharother’s rights and freedom.

Moral values
Code of conduct that is acceptable to the sociBtys includes cultural and church

virtues - values such as honesty, faithfulnes®,casponsibility.

1.11 Structure of the thesis

Chapter 1 introduces the thesis and links the shydgetting the context through a
brief introduction of the background of Solomoratgls. This includes the history,
geographical location, population, political systeand the education and curriculum
systems. The chapter also provides the purposesigndicance of the research, the
statement of the problem with research questioms] hriefly describes the

methodology and limitations of the study.

Chapter 2, part one provides a review of releviaetature on citizen, citizenship and
Citizenship Education. It begins with the concefisaéion of key terms including,
citizen, citizenship, good citizenship, active ztship and democratic citizenship.



This is followed by reviews of literature on thegims of the concept of citizenship,
theories of citizenship, Citizenship Education atheir conceptual debates and

challenges.

Chapter 2, part two provides a literature reviewGitizenship Education curriculum;
in particular, Social Studies curriculum and theceapt of citizenship. This chapter
includes the review of literature on the curriculdomains, approaches, models, and
frameworks that are commonly used in Citizenshipdation. This is followed by a
discussion of citizenship curriculum, Social Stsdies an approach to the teaching of
citizenship, and overview of the existing Socialidés curriculum of the Solomon

Islands, and ends with a chapter summary.

Chapter 3 discusses the methodology used in thdy.stult starts with a brief
introduction of what is covered in the chapter, aheén it proceeds with the
methodological orientation by discussing the débns of the concepts and methods
of gathering data. This covers the selection ofigpants, a discussion on interview
guestions, data gathering, and analysis technigsed. It ends with discussion of

ethical procedures and considerations, and endhsandtrief chapter summary.

Chapter 4 provides the descriptions of the findirigem the methodology and
research tools used to collect data. This includésrviews from two interview
techniques, namely focus group and one-on-onevietegs. The information and data
highlighted in this chapter are from the selectespondents of both techniques who
answered the questions. The data collected descabe exposes interviewees’

reasons and views on the questions being asked.

Chapter 5 provides discussions and explanatiotiseofnethodological underpinnings
of the analysis and the adopted framework and peocé analysis used. This is
followed by discussions outlining the findings tlater form the theory for the study.

The chapter ends with a brief summary.

Chapter 6 provides the conclusion of the thesikdiog the summary of the findings,

and the contributions and implications of the resea It covers limitations



encountered during the course of the study, idestiéireas which are recommended

for future study, and closes with a brief final tlgbt to end the research project.



CHAPTERWNO
LITERATURE REVIEW
PART 1: CITIZENSHIP AND CITIZENSHIP EDUCATION

2.1 Introduction and Overview

In the previous chapter I introduced the studydayirsg the scene for the project. This
literature review chapter is in two parts. The tfigart covers the origin and
conceptualisation of “citizenship” and “Citizenshiggucation”. As well, literature
discussions are undertaken on citizenship theattesconcepts of good citizenship,
and active citizenship. The overview of Citizenskigucation theories includes the
historical perspective, the significance of theizeémship Education theories, and
various debates on the concepts of citizenship @midenship Education. This is
followed by a review of versions of Citizenship Edtion concerning concepts such
as maximal and minimal approaches. The chapter avitls a discussion on
conceptualisation of Citizenship Education by dart&acific academics and

educationists, and it concludes with a brief sunymar

Part two of this literature review focuses on @tighip Education and the
curriculum. This part of the chapter provides resgeof the area of citizenship
curriculum, the curriculum domains, approaches, amodels of designing and
teaching Citizenship Education. This part also mtes a review of literature on the
Social Studies curriculum of Solomon Islands, idahg the challenges, and barriers
to teaching and learning. The chapter concludeb wibrief summary of what has

been covered.

Citizenship Education (CE) has attracted numerdudies from researchers and is
greatly supported by both developed and developgi@giocratic countries. Purta,
Schwille and Amadeo, (1999) have compiled caseystagorts on Citizenship
Education research projects carried out by therratenal Association for the
Evaluation of Educational Achievement (IEA) in twenfour developed and
developing countries; Grossman, Lee, and Kenn&@g) have compiled case study
reports on Citizenship Curriculum in Asia and theaciRc. This reflects the

importance placed on the teaching of Citizenshipdation within the school system,



implying a correlation between teaching CitizensBgiucation and good and active
citizenship. Despite these numerous studies, naught to be explored in relation to

Citizenship Education in the school curriculum @icRic Island countries. Because
little literature from Solomon Islands is availabilee literature reviewed here focuses

on definitions of concepts, theories, and debates butside the context of the study.

2.2 The Origin and Conceptualisation of Citizenship

This section firstly presents the origin of thenmtecitizenship. Secondly, it provides
the conceptual definition of the term citizenship.

2.2.1 Origin

The concept of “citizenship” has its origin speliy in ancient Greece (Heater,
1999). In the period of the Greek and the Romailigaions, according to Heater,

citizenship was adopted as a legal term and a ¢ésocial status. It is closely related
to the creation and rebuilding of a nation stategtdr, 1999; Kymlicka and Norman,

2000; Crick, 2000; Stevick and Levinson, 2007).tReir, citizenship is also a key part
of modern and contemporary civilisation (Crick, BR0The citizens in this regard are
people who have legal rights and who have a s#lyaraffairs of the city (Hargreaves

citied in Cricks, 2000). The polis (city) repressea community of people who share
common ideologies and have followed one commorcktre. People who live in a

city or community of people have certain statuschs conferred on them by the
city (Heater, 1999). According to Heater, this ss$aits conferred by the state in order
to politically shape the society to fit the kind @fizens the state wants its citizens to
be.

2.2.2 Conceptualisation of Citizenship
What it means to be a citizen is defined by Englé @choa (1988) as a recognition
that is conferred on individuals by the state fegdl identification. According to
Engle and Ochoa, citizens are identified in recogmi of their affiliation to or
membership of social, political, and religious ingions; their work places, their

schools, and the world.



According to Heater, (1999), citizens are peopl®\ate furnished with knowledge of
public affairs, instilled with attitudes of civicinue, and equipped with skills to
participate in the public arena. Having these laitas is through a lifelong
undertaking which formal and non-formal instituoare believed to have provided
through some systematic learning. Wesley (1978 ctiin Engle and Ochoa (1988)
defined a citizen as someone who conforms to themsoof certain values,
participates in certain activities, and conformsntmrms which are often local in

character.

The term “citizenship” has a multiplicity of meags For Herbert and Sears (n.d)
and Engle and Ochoa (1988) citizenship refers te thalationship or set of
relationships existing between the individual ahd state and among individuals
within the state. Engle and Ochoa further explaitied in a broader sense citizenship
refers to the whole of life. It involves relatiomgs, membership, decisions making,
participation, or action that in any way affectears. For instance, someone’s actions
may be noted directly or indirectly, knowingly onkinowingly when they are acting

as citizens.

According to Lynch (1992) and Heater (1999), citigleip has both a legal meaning
and a social meaning. In a legal sense, citizengigys to the rights or set of rights
and responsibilities that are granted to the pebpléhe state in recognition of their
attachment or affiliation to a particularly counti§ocially, citizenship refers to the
participation of people in their communities, engggin activities that demonstrate
their rights and responsibilitieSimilarly, Engle and Ochoa (1988) citing the wofk o
Wesley (1978) views citizenship as inextricablyatet! to the characteristics of the
society. He further explained citizenslaip a process of making rational, considerate,
well thought-out decisions by citizens. The ragilenfor this belief is that those who
live in a society are continually caught in comp#tuations, thus requiring them to

make decisions in morally ambiguous circumstances

2.3 Historical perspective of citizenship

Historically, two political camps - the liberal tiion and the republican tradition -

have influenced the conceptualising and practisafgcitizenship. However, the



underlying factor that perpetuates the concepgéserally, to  unify people and
establish cohesion to build a national identity.ughthis section also presents

historical perspectives of the National Identityl@ocial cohesion model.

2.3.1 Liberal traditional model
According to Heater (1999), the notion of rightssveanphasised and enforced by the
liberals through a liaison between revolutionariegvals and natural rights theory. It
was the British and Americans that laid the fouimtafor the evolution of liberal
citizenship and citizen’s rights dating back frone taftermath of the political theory
of John Locke and the seizing of independence byAmerican colonies (Heater,
1999). Locke’s Natural Theory holds that “every nieve the free and equal right to
preserve his/her life liberty and estate” (Hea®99, p.1) The Americans, during the
aftermath of the revolution, adapted this formwalite, liberty, and the pursuit of
happiness. The British on the other hand had adapt®odel that included the right
to vote, the right to just treatment by the lawd dime treaties of the civil government
(ibid). The French introduced a model that includiérty, property, security, and
resistance to oppression (Heater, 1999). Sucteealiiconceptualisation of citizenship
has later become the foundation of many democrgbeernments and their
Citizenship Education programmes.

The liberal styles of interpreting citizenship, bfeater (1999) explained, have
characterised citizenship through the emphasisgbts. According to Crick (2000),
citizens have three types of rights. These inclpa@esonal rights (freedom of thought
and conscience and privacy and personal autonopofitical rights (freedom of
speech, press and assembly) and economic riglgi¢tht to acquire, use, transfer,
and dispose of property” (p.62). Such rights wexeermded to the theories of the
natural rights theorised by Locke. In Lock’s concglisation, every person has free
and equal right to preserve his or her own lifeetty, and estate (Heater, 1999).
Mcgregor, (1999) explained the liberal traditionoitizenship as “individualism and
the central idea that all individuals are equal hade inalienable rights (e.g human
rights) that cannot be revoked by the state or sowial institution” (p.208). A
further explanation provided by Crick (2000) istthir liberals, civil liberties are

frame-works of the law to protect individuals agsithe state.



The aims and purpose of citizenship according ltbeaal description are founded on
the principles of freedom of individual citizens participate in shaping the future
destiny of their own states (Heater, 1999). Freedsrmonceptualised rests entirely on
the doctrine of sovereignty (the state’s suprenikaity over the citizens or subjects)
of the people and is affirmed by the principlesqtiality (social cohesion) (ibid). To
build a nation according to the principles of rggtdnd freedom requires certain
mutual obligations. One example is for politicadtitutions to weaken the privileges
that individuals usually have by taking advantageand enhancing cohesion. A
simple explanation of cohesion among people isathibty to initiate people into a
common culture and identity (Wylie, 2004). The pipal basis of this belief, as
Heater (1999) noted, focuses on the constructioobierence in nation building

through civic and national equality and standattisa

2.3.2 Republican traditional model

Republicans on the other hand have emphasisedathatyesponsibility. This model
stems from the theories of Aristotle in the anci@reece period. In his theory,
Aristotle points out that citizens’ character hdawebe considered in relation to one
another since the intimacy between the citizensldvonake a common bond. Such a
bond would pave the way for citizens to share m ¢lvic life of ruling and being
ruled in turn. There is no room for apathy as eitg are expected to be publicly
active (Heater, 1999).

Further, the republican model’s ultimate focus asatdr explained was to develop
citizens to possess and display aréte, goodnegstoe to fit in the society socially
and politically. Virtue in this sense is related qoality. Aristotle claimed that
gualities are moral calibre that has to be dematesdr by citizens before they can
display maturity, so that benefit can emerge fentkelves and for the state (Heater,
1999). In general the above perception could Inensarised as the classic exposition

of the civic republican form of citizenship.

According to McGregor (1999), the republican tretial model for citizenship
stresses three main principles: “the sense of lgeignto a political community,



loyalty towards one’s home land and the predomiearicic duties over individual
interest” (p.208). In order to create a stable @mt society, it is necessary for
individuals to “engage in a symbolic relationshighathe state. Only, then will the
individuals enjoy freedom and the state can betedeand sustained” (Heater, 1999,
p.45). Such a republican conceptualisation denbigsharmony and stability among
citizens can only emerge through mutual agreemerihé state and the citizens to
work together. That agreement is believed to imfbgethe affairs of the nation state
(Millers, cited in Pearce and Hallgarten, 1988).

Aristotle once said, the nature of CE has oftemlabBsputed (Heater 1999. p.45). This
is evident in how educationists, academics, antbiligss try to define the concept.
Kerr cited in Kerr and Cleaver (2004) used the técontest concept” to represent
this common dispute on Citizenship Education. Adow to Lynch, (1992);
Deuchar, (2003); Engle and Ochoa (1988), the cdtioten are sparked by the
definition of the term citizenship and Citizensligucation, the adequate model, the
preferred approaches, and the models and domahardused for the discipline.

2.3.3 National identitymodel

According to Stoessinger (1990), national ideniity citizenship is attributed to
sovereignty (man’s relationship with the state) avadionality (peoples’ collective
destiny). The theories of citizenship in its eailkeption have considerable
recognition on national identity as central to tirepa nation-state. Such perspective
has remain since then. In Western countries infgtance, European countries, North
America, Canada, and Australia - national idensityncreasingly vital to unify people
of different ethnicities and cultures, particulathe new migrants who come from
very diverse social and cultural backgrounds ang&tibnal levels, into the tenets of
citizenship within democratic societies (Lynch, 2R9In New Zealand, the
development of citizenship is tied to identity asvwZealanders and what it means to
be a New Zealander (White and Openshaw, 2005).

To define identity, Taylor (citied in Kymlick andddman, 2000) attributed identity as
the politics of recognition that relate to the iddfadifference and the principle of

equal dignity. Recognition is the idea that othefsuld be sensitive to the



individual's quest for authenticity (ibid). “No ercan do without official recognition
- the recognition of a nation state” (Stoessind®90, p.6). An individual cannot
escape from a nation-state as it is the highestlaeauthority (ibid). However, the
argument of national identity has become a phenomesf much debate. For
instance, “the conceptualisation of Citizenship &ation was hidebound... it does not
redefine to permeate some of the characteristias describe citizenship” (Lynch,
1992, p.9). However, citizenship has continued tpage only with nationality
(Lynch, 1999). In fact, historically, that equatias neither the first definition of the
term nor its predominant use until the age of matiem. What is nationality or
nationalism? Nationality or nationalism, accordingstoessinger (1990), is “peoples’
sense of collective destiny through a common past the vision of a common
future” (p.9). The author further explained therte as the “nation’s personality”
which is the nation’s common past. “A nation isgeup of people occupying

geographical space” (Stoessinger, 1990, p.9).

The common underpinnings of national identity ace produce cohesion and
standardisation among citizens. In Western couwttiee ability to unify people is
possible because most societies are monolinguairenmib-cultural in nature (Lynch,
1992). However, in non-Western countries, suchhgite might be very complicated.
For instance, a great majority of nation-stateshim developing world are in reality
multi-ethnic, multi-cultural, multi-lingual and mi#religious states. To produce
cohesion and standardisation in such diverse radtispaces would be a complex
process. However, as Lynch (1992) points out, West&tions now have similar
diverse complexities. Therefore, they should notbeplacent and take for granted
the force of tradition, ethnicity, and languagearder to shape a nation. Many
Western countries are now multi-lingual and multitgral. They face problems of
their own, based on a mix of new demographics, grgwrosperity and voter apathy
(Print and Smith, 2002). This indicates that allmipies have some reason to promote

national identity.

2.4 Citizenship Debates

The theories of citizenship are highly contestedrt@ Schewille and Amadeo
(comp.) (1999); Print, Brown and Baginda,(comp.999); different groups define



citizenship in different ways for different purpgseThey are what some philosophers
called “essentially contested concepts” (Crick, 2Q22). The fact is that the concept
“citizenship” carries significantly different meags. What Crick meant here was
that, the concept does not have an essentiallynimersally true meaning. It can be
defined into reasonable meaning only when people wée the term in societies
have accepted and acknowledged what has been ynwealkferred down to modern

societies from history including peoples culture aostoms.

However, although there are contrasting viewsjriortant factor to note here is the
understanding of what it is to be a human being laomd human beings relate to
themselves and to the state (Kiwan, 2005). Acogrdo Kiwan, there are three
common factors underpinning the debate about tlaiorship of the state and the
individual in building a nation state. They aree thational identity which relates to
forming a nation state; the legal and politicatstaof relationship which includes the
rights and freedoms of individuals; and moral \eduand a sense of belonging and
rendered duties. However, although the factors imeed are often debated, they are

important instruments used in Citizenship Educatimyrams to stabilise society.

Lynch (1992), in his debate on the theories ateitship, has considered the term on
three typical levels of local, national, and intgranal membership. At the local level,
the concept of education for citizenship is defirmmtording to the domain of the
knowledge of individual membership, family based anltural and ethnic affiliation.
At the national and international levels the deifom encompasses the ideologies of
fundamentally universal recognition of basic rightel freedom. This has now been
used as the goals of international instruments sscthhe United Nations Declaration
of Human Rights and the Council of Europe for tliiéation of Human Rights. Yet
still, as noted above, generally such conceptuadisdalls short of what is considered
by Crick, (2002) to be a citizen or citizenship.

Miller, as citied in Pearce and Allgarten (1998)plained citizenship according to
three types of citizens: the liberal, the consuragad the collective civic engagement.
For the liberals, rights and responsibilities astabced to give all citizens equal
status. The consumer in this regard has consurgatsriis entitled to a certain

standard of service provided by the state, ananigosvered to seek compensation if



the service is not satisfactory. Civic engagemefars to active citizenship. Active in
this sense requires citizens to be prepared tobsgend their own interest and
commitments and take a wider, more impartial viewlevl (cited in Pearce and
Hallgarten, 1988).

2.5 Citizenship Education theories

Citizenship Education is an instrument used by Daatec states to prepare their
citizens for the challenges that their state widlanin this new century (Print, 2008).
That is the reason why the study of Citizenshipdation has become of considerable
importance to researchers, academics, state clumgunational curriculum, national
governments, and the general public. As CogandéiteMutch 2005) asserted, what
constitutes education for citizenship that is appede to the demands and needs of a
rapid changing global community is critical in bottational and international

contexts.

2.5.1 Conceptualisation of Citizenship Education (E)
Citizenship Education according to Ross (2006 )presents the historically dominant
justification of Social Studies and that it inclgdienowledge or information, skills,
values and the socio-economic participation” (p.6Rpss further related CE to
programmes formally proposed or enacted and samedtidoy certain recognised
governmental or professional organisations aim&hitds the expressed purpose of

M

“good”, “active

effective”, or “democratic” citienship (Ross 2006).

CE as defined by the Civic Expert (1994) encomasase&hole range of educational
processes, formal and informal, that encourageirdodm participation by citizens in

community activities and public affairs (citied renning, 2003). According to
Hebert and Sears (n.d)), “Citizenship Educatiothes preparation of individuals to
participate as active and responsible citizens gremocracy” (p.1). In a report on
Citizenship Education, Mutch, citing the work of Ke (2000) in White and

Openshaw (2005) defines the field of study of @itighip Education as

“encompassing the preparation of young people Ffamirtroles and responsible



citizenship and in particular, the role of educat{through schooling, teaching and

learning) in the preparatory process” (p.198).

2.5.2 Historical Perspective of Citizenship Educabin
Citizenship Education has always been intendectlp imtegrate diverse populations
into a single national culture based on Republsranithe principles of liberty,
equality, fraternity, and human rights). AccordiimgOsley & Stakey, cited in Wylie
(2004), from the early 1890s to the 1920s, duthmg early introduction of formal
education, Citizenship Education was consideredracle for indoctrinating children

on values of nationalism to build a nation stater@i¢rt and Sears, n.d).

2.5.3 Citizenship Education Debate and implication
The debate on Citizenship Education has no end. né&ted earlier by Kerr and
Cleaver (2006); Gilbert (citied in Mutch, 2005) tkhencept is a “contested” one.
According to Lee (2008), the “tension and contemtéoe related to what is to be
taught, how it is to be taught... or whether the icutum to be remain unchanged”
(p.215).

Similar perspectives are also shared by Herbert $@ars (n.d)) on what should
constitute an effective and adequate model and aftygroaches of Citizenship
Education. In a related note, Micheal, Adeyemi & fldg (2003), use the terms,
“problematic and ambiguous” (p.3) to refer to themplexities educationists,
academics, and scholars endure when trying to agreea common definitive
explanation that might give a more acceptable nmgata the concept of Citizenship
Education. Such controversies are long held byddaftates when trying to develop
a suitable and appropriate domain that would reflee needs of their immediate

society and what they aspire to achieve in theréutu

Some writers see Citizenship as a topic with magts, Anderson, Avery, Pederson,
Smith and Sullivan, 1997; Davis and Fernlund, 19B&sko, 1993; Field, 1997;

Parker and Jarolimek, 1984; Patrick and Hoge, 1€8iitey and Bahmueller, 1991
Cited in Zarrillo, 2004). These authors view thdjsat as having little consensus

about what good and active citizenship mean. Sdntleeowriters argue in favour of



rights (entitlement) and responsibility (duties afudigations) as basic components of
CE. Others see CE as an enabling factor for pmaation in political arenas and/or
active involvement in politics (Lawton 2001, citél Adeyami., Boikhuso., and
Moffat 2003). Consequently, CE from the outset as from static (Ross, 2006;
Heater, 1999). The concept has been the subjettroérous ongoing disputes among
educationists and philosophers since the earlpgsrof its origin, because the term is

defined contextually

2.5.4 Citizenship Education version
The term citizenship is “conceptualised and coetkstlong a continuum”
(McLaughlin, citied in Kerr, 2002). The implicatiaf this continuum has caused the
concept to be defined and interpreted into twoz€rship Education version. The
minimal and the maximal version of Citizenship Ealimn (Kerr, 2002). Both
versions of citizenship are now currently dominamd have represented the

Citizenship Education curriculum across the globe

2.5.4.1 Citizenship Education - Minimal version
The minimal version of Citizenship Education isemreted as a narrow definition of
citizenship which only focus on particular exclesiinterest (Kerr, 2002). These
interest as Kerr further explained includes theowarformal approach to citizenship
which is label “Civic Education”. This includes tteaching of geography and history
of the society. This approach is “largely contentl &knowledge led” (Kerr, 2002
p.215)

Secondly, the “minimal approach” to Citizenship Ealiion is the teaching of values
that consider citizenship knowledge based on garere, rights and responsibilities
(Deuchar, 2007). This relates to the promotion gbad citizen who is law-abiding,
works hard, and possesses a good character. Theatds of the approach argue that
the teaching of those values should be the fund&heninciple of schooling if the
state or individuals want to see a harmoniousdifeong citizens (Lynch (1992). The
implication is for people to recognise and acknalgke basic rights and freedom

among citizens as ideal unifying themes.



Deuchar (2007) points out that such an approade&oching Citizenship Education
will provide for knowledge about rights, personadémtities, and the values of law-
abiding citizens. However, according to the earigtdry of citizenship, such a
perspective is linked to the original definition aitizenship which concerns
individuals giving up their allegiance to the churor the state through certain
religious convictions and education. Philip (1999)ing the work of Rousseau
interpreted the concept of citizenship as, havamgification in later years (citied in
Ireland, Kerr, Lopez Nelson, and Cleaver (2006)ou$seau argued that educating
children to appreciate the values and procedurasatie beneficial to society had a

vital role to play in fostering a sense of natidgtyahnd national pride.

The changes of behaviours and values, subjectetheorapidly global-changing
communities have caused the direction of the fdoushange. Many people now
desire to shift from an understanding of education citizenship based on the
promotion of the rights of the learners towards dhe based on the idea of mutual
obligation and active citizenship (Kymlicka and N@n, 2000). The argument here is
that, learners can claim their rights only if thegrry out their duties more diligently
in society. Kerr, cited in Kerr and Cleaver (2D06erprets the mutual obligation as,
“something for something”. A mutual responsibillty all stakeholders” (p.36). He
argues that skills/values should be internalised have to constitute the inner
character of the learners and must be re-enforcedsthe school. Such an argument
can be perceived as a reinforcement of the old eswatve, republican tradition

which defines Citizenship Education in terms ofydut

In England, such a notion has been taken into deraiion following the Douglas
Hurts discussion of the need to promote “activezeits.” Active citizens are viewed
only as a function of social control. The descaptiand interpretation is limited to
those who pay taxes, obey the law, and take catheaf neighbours (Cunningham
and Lavette, citied in Deuchar, 2007). Howevenwesse arguments on this subject
pointed out that the changing nature of the woddds to consider an approach that
encompasses a commitment to participate in puibiqllogan and Derricah cited in
Deuchar, 2007). Such a view does not support aeciship approach that promotes

decent, law abiding citizens.



In addition, the minimal version of Citizenship Edtion produces passive/functional
citizenship. This passive learning is produce tghothe Citizenship Education which
stresses knowledge of the legal system, statetiansc function of central and state
government, and state welfare matters (Mamat &18i8908 p.89).

2.5.4.2 Citizenship Education - Maximal Version
The maximal version of Citizenship Education aldocludes the contents and
knowledge components of minimal interpretation, battively encourages
investigation and interpretation of the many wayswhich these components are
determined and carried out” (Kerr, 2002 p.215).

Commitment and participation are highlighted in &ak%imal approach” to
Citizenship Education (Davis, 2001; Osley and 8tar2002 citied in Deuchar 2007).
Such an approach does not allot recognition onlgaod citizenship but encourages
more of the sense of obligation which involves thsponsibility entrusted on the
individual and the duties expected by society camog the willingness to undertake
change on a local, national, or even a global s@#ey and Starley 2002 citied in
Deuchar). In other words, the maximal approach erages pupils to become agents
for social change, developing enquiring minds akillissfor participation (Wilkinson
cited in Deuchar, 2007).

Lynch, (1992) argues that Citizenship Educationjust a mode of “ideological
domination” (p.31). Students were indoctrinated@zenship Education to accept
the inequalities in wealth and power among the damti groups nationally and
internationally while ignoring the core societaldaenvironmental needs. Lynch
(2002) advocates that the concern of Citizenshipcktion should be to enhance the
capacity of “learners to reconstruct their commesitand societies according to the
principles of human sensitivity and reciprocitycisb justice, wise environmental

stewardship and greater economic equity” (p.31).

The turbulence, change, and uncertainties of thediis evident as countries prepare
to meet the challenges facing them. The questichwbét constitutes education for
citizenships in various nations that is appropriatthe demands and needs of a rapid

changing global community is critical in both na&b and international context”



(Cogan cited in Mutch, 2005 p.189). The planet tredhuman family are facing an
unprecedented set of challenges, issues, and pishtecluding globalisation of the

economy, deterioration of the quality of the globalironment, and ethical and social
issues. How does one respond to those problemsresrder of the nation?” Asked

Cogan (cited in Mutch, 2005 p.187).

In this discussion, the maximal approach to Citshem Education which requires
“development of critical, reflective and indepentléhinking among individuals

regarding social issues is important... This versmibelieved to produce citizens
who play active roles in matters concerning so@abnomic and political issues. This
version of citizenship is believed to produce azeit that is active” (Mamat &

Singh,2008 p.89).

2.6 The Rationale for Citizenship Education

Citizenship Education is considered to be the finvebicle the state can resort to in
order to conform children to values that stabitise society (Heater 1999). A nation
needs the loyalty of its citizens in all circumstes and situations. However, loyalty
has to be nurtured in the face of challenges angeta of discrimination to provide
equal recognition to all citizens. Loyalty requirigs citizens to demonstrate values
and disposition of character that are acceptabiepmaper under the jurisdiction of
the state. All individuals are obliged to act anehé#ve in a manner that shows
tolerance to one another for the good of “humandmurand human-environment
harmony” (Lynch, 1992, p.27). Such tolerance an@lly is believed to be beneficial
to sustain stability in the society. Those are ab@ristics that Citizenship Education

programs wish to develop among citizens.

2.6.1 Citizenship Education for Democratic citizenisip
One fundamental goal of Citizenship Education is docieties to have democratic
citizenship. Considering the meaning of democratys a “system of governing
which is based on the version of popular represientaand governance” (DelLeon,
1997, p.1). It is a system of community governmientvhich, “by and large, the
members of the community participate or may papétz, directly and indirectly in

making decisions which affect them all” (Cohengditin DeLeon, 1997, p.14). In



democracy, the emphases are expected to be centtad individual in a society. In
this explanation the citizen acting in a democratciety is the focus of attention.
This includes activities the citizens have perfadnwéhich reflect the elements of a
democratic mode of participation (DeLeon, 1997).neCpopular reiteration was
provided by Abraham Lincoln for American Democraclemocracy is the

Government “of the people”, “by the people”, “fdnet people” (cited in Deleon,
1997).

In Citizenship Education for democratic citizenshighat is significant is to develop
programmes that focus particularly, on knowledgalues and skills that develop
citizens to understand and practise the principlefreedom and equality in their
immediate setting. To be a citizen is to recogrise principles and rules of
democracy. This includes individual liberty andhtigyand civic activity and political
participation. (Polydorides, 2002). In brief, thang and learning for democratic
citizenship aims to develop citizens to apply thengples of democracy in their

society.

2.6.2 Citizenship Education for an ideal state angood citizenship

Earlier prospects and purposes of education areotdiofto develop individuals for

their own sakes and to fit them for life in the istg into which they were born”

(Heater 1999). Forming a citizen, Rousseau arguequires the acquisition of
knowledge and the development of skills. Such keogé and skills have to be
bolstered by techniques devised and created bgdbiety. Aristotle has said, “the
citizens of the state must be educated to suittmstitution of their state” and Plato
once wrote, “what we have in mind is education framldhood in virtue, a training

which produces a keen desire to become a perfezgrcivho knows how to rule and
be ruled as the justice demands” (Heater 1999.)p.B®ntesquieu (1949), an
eighteenth century writer, once asserted that i@pablic, inspiring love of the laws
and of our country ought to be the principle bussnef education (Heater 1999).
Most early writers, (Rousseau, Aristotle, Platoyisaged that for an ideal state, it is
only through the transmitting of required knowledgjeat pupils can become
accustomed to the rules, equality, fraternity, tmlive in sight and harmony with one

another.



Good citizenship is the end product of the practt€itizenship Education for an
ideal state. Good citizenship concept is refetee@ds an achievable value. Kelly
(1989) defines values as entities that have son dfi existence of their own even in
some metaphysical sense. Similarly, theories pealioly Clark (1997) propose that
“value has its origin in our genetic structure. We born with an affective capacity to
like and to dislike aspects of our experience” Zp.According to Kelly (1989), value
is an activity, something people do. Zarrillo (2D0conceptualised values as
“constituting the standard or criteria against vhindividual behaviour and group
behaviour are judged, beliefs represent commitmemtthose values” (p.29). For
example, rights, responsibilities, duties, and aéjpons are sometimes characterised
as honesty, respect, and goodness. “The disposits@ff is neuropsychological,

acquired socially and displayed behaviourally” (Bew, cited in Clark, 1997, p.92).

Good citizenship is defined by the right knowleghyeper behaviours and respect for
authority (Wesley 1978). He sees a good citizenratation to the following
characteristics: a citizen who carries out all fteé tluties and responsibilities of the
nation's citizenship; a good member of the natiates a citizen who obeys the law,
pays taxes and attends school; and good citizensvilling to defend their country.
The emphases in this definition are on participationowing what is expected of
oneself, and fulfilling these expectations. Suchoaptions when promoted put
pressure on citizens to conform to national pasteffhese national patterns are
constructed to enforce patriotic virtues and bringdividuals, groups, and
communities to see the benefit of allegiance (Késd in Mutch, 2005). Such virtue,

as claimed by Heater (1999), provides a mark ai@gitizen.

2.6.3 Citizenship Education for active citizenship
The term “active citizenship” is a relatively neancept in policy and practice. There
is a broad range of opinion as to what it entalational Foundational of Educational
Research (NFER, 2006). However, in its simplesindedn, active citizenship refers
to the active participation and involvement in aties that help young people to take
an active role in their school communities and ImglyoThe active dimension in

citizenship, as opposed to the knowledge compooketucation for citizenship, is



driven by political, legal, and social spheres (IRP.35). The main drive for the
political sphere is the democratic deficit (Jowalld Park, 1998; Patman, 2000 cited
in NFER). The values of democracy are embeddeldrdtive of the legal and social
spheres to promote human and participation righkscal, national, and global levels
(NFER, p.35).

Active citizenship is premised on the desire tocadkel students not as passive or good
citizens who are decent and law abiding citizens$,ds those who play an active part
in the affairs of the state. From the literatureyide, et.al. 2001; Osker & Starkey,
2002 cited in Deuchar 2007) “active” refers to asseof obligation to one another
and willingness to undertake changes in local,onali and global scales. It is what
people can do for each other, working with eacleio#ind with the communities
(Crick, 2000). However, in general, active citizZeipsis literally equated with active
participation in political and social activitiesckuas voting, joining political parties,

involvement in junior parliamentary activities, amgdolvement in voluntary work.

Crick (2000) argued that, “active citizenship isaative moral value. It is not just the
provision by the state but also what people cafod@ach other, working with each
other and their communities” (p.97). The disposisiaof character such as respect,
honour, and active participation are central tavactitizenship. Pearce et. al. (1988)
claim that active citizenship refers to someone whactively shaping the way that
his community functions, and not only a right-halde claimant. Lynch (1992) sees
such a revival of interest in the development @rabter, attitudes, and values as the
reorientation of greater emphases on reflexive aative thinking and citizens’
decision making and political participation. Sontieators refer to this as teaching

social actioning while others see it as educatirattive citizenship.

Citizenship Education according to Heater (1999}he “the finest way to encourage
the development of the individual being’s persdgaind potential (p.165).” Certain
citizenship theories have argued that “students am CE in school are more likely
to become active citizens in tomorrow’s democraf®fint, 1999, p.83). Therefore,
the decision made now for CE to be taught in sckolblhave a profound impact on

how citizenship is understood in the future (ibid).



The concept of citizenship has to be learned irerofdr the public to be aware of
what the families, communities, and state expemifthem. Gore, (1999) asserted
that the “future of all countries lies partly inetleducation of their youths. If that
education ignores CE then the country’s future tdlless influenced by its political
heritages and values that mould the society” (p.fbjhat sense, it is important for
the general population to gain access to the kmig@eand understanding of the
social, legal, and political systems in which thiey and operate. Not only that but,
they need to be endowed with the values and disposithat would put their
knowledge and skills to beneficial use (Heater, 999 Civic and Citizenship
Education as Gore (1999) further explains, is dbw values and about the
programmes that make a difference in schools atigeinvider community.

2.6.4 Citizenship Education for social cohesion
The existence and promotion of education for aitstep have been influenced by and
coincide with several factors. The most common @mesthe tensions for recognition
among minority groupings, wars, social and envirental chaos, the break down of
law and order, and the demise of moral values icieties (Heater, 1999). For
example, in the late 9and early 28 century, Citizenship Education was highly
promoted to unify people of different ethnicitiddepert and Sear, n.d). In the mid
20" century, after the end of the Second World Wargiemerged because of new
trends of migration due to the surging demand fban labour (ibid). From the 1960s
to 1980s, because of issues caused by multicukoralCE was promoted again to
acknowledge the contribution of migrants as weltlaaling with the reoccurrence of

hatred and racism (Hebert, and Sears n.d).

According to Lynch (1999), the work of Dewey ane thirth of the new paradigm of
Social Studies in the United States based on theegt of education for citizenship
has marked the ebb and flow of the concept’s bmoaadeeptance in American
society. During the period from the 1960s to 198@;h an acceptance from the state
distinguished the era from the time when the edoicatystem tried to homogenise
people of ethnic diversity to create a durableacoalture from a mixture of different
identities and interest (Lynch 1999).



2.6.5 Citizenship Education for entrepreneurship
During the 1990s, there was a step back or abanelonmf citizenship as an
educational goal. The education and curriculum geatre redesigned to promote
economic agendas (Hebert, and Sears, n.d)). Thedageas for competition and
entrepreneurship as means for survival in a glebdlieconomy (ibid). The problem
with this was that, “schools did not succeed inppreng youths for an economic

future” (Hebert, and Sears, n.d).

The resurfacing of CE in the 2kentury is significant for a number of reasons.
Foremost is the intention to promote Citizenshiu&dion in educational, political,
and public interest to compact the new emergingaloeconomic, social, and
political constraints? Cogan (citied in Mutch, 2D@&arned that “the planet and the
human family are facing an unprecedented set ofiesiges, issues and problems
including globalization of the economy... deteriooati of the quality of global
environment and the ethical and social issues {).18onsequently, the educational

response to such situations became a matter @inahinterest.

2.7 Citizenship and Citizenship Education by indigeous

people of the Pacific

Citizenship and Citizenship Education for indigenqeople of the Pacific Islands
need careful consideration. The fact is, indigenpesple of the Pacific consider a
citizen, or what it means to be a citizen, diffehgrfrom the Western interpretation.
According to one Pacific Island writer (Gegeo, 200h the context of Solomon
Islands, a citizen is interpreted as people andetiship is referred to as “people of
place”. Gegeo uses the term “people of place” thtrio explore the way in which
people conceptualise and discuss their identithénrapidly globalising world” (p.3).
Gegeo (2001) explained citizenship (people of placeterms of the following
factors. First, one’s existential foundation, whrelfers to geographical and physical
location. Second, genealogy - that is, one’s locain a kin group both in the present
and reaching backward and forward in time. Thirayihg land through genealogy
and marriage. Fourth, the unquestioned positiosedbadn genealogy and marriage,
from which one may speak on important issues withmeing challenged about

identity. Fifth, that one is knowledgeable abouttune, history, ontology, and



cosmology. Sixth, is citizenship accompanied bytaser kin obligations and
responsibilities that cannot go unfulfilled andrfravhich one is freed only by death.
Such responsibility includes contributing to brigece or bride wealth payments in

marriage.

In the case of Fiji, Nabobo — Baba (2009), intergrézenship to mean “those who
have the record of speaking the truth, are harckwgrand attended all customary
obligations. More importantly, those people arewndor their wisdom; they live

well and work really hard” (p.140). In order togagae such important knowledge,

values, and skills, children are given special ation.

Education for citizenship for the indigenous peopiePacific Island countries may
also vary from content, pedagogies, and strategfi®¥estern education philosophies.
In the Solomon Islands, children gain worthwhilewtedge through the parents and
family interactions and peer socialisation. As suhbbk rights and freedom of the child
are determined by the parents, family, or evenaxiended family. It is a shared
responsibility. These are contextual based inflasnas defined by Sanga (2004).
Learning is influenced by the immediate socialisgtiand knowledge is acquired
through the child’s generalisation of what is séeached, heard, felt, and smelt from
the family unit and the community (Gegeo, 2001)arnéng is a matter of obligation,
not of the child’s right, or free choice. This Iesurg is acquired through listening,
watching, imitating, and doing things. Again, tlisan obligatory act accompanied by
the narration of fairytales, stories about batdesl important characters, singing of
songs, chants and dances about the environmem, telationships - all carefully
guided by the parents. These are avenues foritepoli values, power, secrets or
taboos, and the important teaching about naturepaagle’s relationship with the
environment. Children watch while the activitieg gerformed. They can imitate the
activity at the same time or at a later date. Thevkdedge acquired in this process is
the truth and reality to the children. This is what referred to as important
knowledge. People believe to live in harmony withcle other because people
demonstrate and apply the values they have nurfuvedbirth and their socialisation
with the social and physical environments. The @slthat uphold social norms and
the respect for people’'s way of life are centralstability and harmonious living.

Children show their allegiance through respect ambdience, and duty and



responsibility to their immediate family, communitgnd societal institutions. In
Solomon Islands this is what is meant by teachimd) laarning for good and active

citizenship.

2.8 Summary. Part 1

It is obvious then that citizenship and Citizenskigucation are contested terms.
According to the literature, from the originatiohtbe concept until the present day,
the meaning of the term has been debated. The datigh is that citizenship
approaches and education systems differ betweentrgesi Therefore, to apply the
concept of one country to a different context anghtion may not work as effectively
as assumed. However, since the goal and purposauchtion is to educate pupils to
become good and active citizens, blended with tha&lsgof Citizenship Education
which is to prepare children to become active memloé a democratic state, it is
imperative to construct Citizenship Education iediased on the national expectation
of individual states. According to the literatuvehat is contextual and relevant to the
lives of people is valuable to citizenship. Citiseip Education helps to determine
who people are in relation to their local commustiand nation state. Citizenship
Education is an essence which states use as ¢dtalgronomic, social, and political
development and stability. The main attribute aizénship Education is its ability to
purposely promote values, knowledge, and skillshe school system, to alleviate
social complexities that distance people from tiages A second important attribute is
to build relationships among people of differenhrétities and varying social
behaviours commonly found among the underprivilegathorities, or people of
differing ethnicity. There is no “one size fits "alh citizenship and Citizenship
Education concepts. In that sense, each indivigizé has to develop a framework
of Citizenship Education that include values, kredge, and skills relevant enough to

solve the social, political, economic and develeptraspirations of societies.



LITER URE REVIEW
PART 2: CITIZENSHIP EDUCATION CURRICULUM AND THE
SOCIAL STUDIES CURRICULUM

2.9 What is Education?

Education, according to Dewey, is “the art of giyshape to human powers” (Ryan,
1998. p. 397). It is the development of the chidpreparation for his/her future
(Gilbert, 2005). Such a preparation needs childodme put in complete possession of
all their powers, requiring teaching and learniadpé considered carefully. However,
how to empower children through education is a demprocess because such an
undertaking involves the interaction of teacherd significant others. In other words,
systematic interactive teaching and learning betwteachers and significant others
causes education to be seen as a complex proahssation therefore, is a process
which will make students change their behaviourprgparation to change their own
world for the betterment of their own life in thatdire. In addition, the education
system is a social system which is expected togdafong with the changes found in
societies (Ross, 2006). It also has to respond oppptely to the increasing
understanding of education processes and that ¢hbel the central concern,

especially with the curriculum.

2.10 Curriculum Orientation

Any curriculum is a “selection from our culturesdathe values of our cultures are
central to understanding and participating in ®Bilbert & Hoepper, 2004. p. 93).
According to Lawton, cited by Winch and Gingell 989" a curriculum is everything

that goes on in the school, planned, sustainedregdlar learning which is taken
seriously, which has distinct and structured conéea which proceeds via some kind
of stage of learning” (p.52). It is a document tlcantains planned activities for
implementation of the educational aims. “Activitibich are designed to implement
a particular educational aim - or set of such aohsvhat is to be taught and the
knowledge, skills and attitudes which are to babaehtely fostered” (Winch and

Gingell, 1999, p.52).The goals of curriculum are those that are purpdisedrranged

to transfer the stock of knowledge, whether acadeltyior behaviourally to the next



generation. It is a text, usually a document, cwhioutlines the aims, goals and
objectives of the school, presents a summary ofthgect areas to be covered and
the content of the teaching and points out wayshith teachers and pupils can work
with the various subjects and themes to be covef@€DE, 1991. p. 43). It is also
recognised as a framework and constituted guideloredirection for school actions
(ibid).

Winch and Gingell (1999) sees curriculum in thregysv First, “as it is now (the
determined curriculum). Second, as it ought to dentet the contemporary social
needs as generally defined (the adaptive curricultitmrd, as it ought to be to bring
about some desired changes in the existing sodrakctare (the determining
curriculum)” (p.1). Considering the above concepsadion, converse arguments see
curriculum not as a uniform trend towards a comensive guideline, but rather as a
document for advancing state priorities accordmthe frameworks that are believed
important to met the economic and social goalsamheparticular country (OCDE,
1991).

2.10.1 Curriculum planning

In terms of planning the curriculum, as Lawton dditin Kelly, 1989) points out,
selection of objectives has to be related to thereaof the child, the nature of the
society in which he lives and the nature of thevidedge itself and thus effectively, it
advertently makes decisions about the content poitinose concerning purpose. The
content of the model has to acknowledge the setabies which will direct the
choices and underpin the planning and these watimet only to be stated clearly but
also justified (Kelly, 1989, p.28). The issue ofhtant then must remain central to the
curriculum even if it must not be permitted to doate it. The primary issue is often
about what knowledge must be included in the culuim (ibid).

Conversely, Kelly (1989), looks beyond a consideratof content alone and
recognises that questions or reasons for the desisire logically made prior to those
about the substance or what knowledge, skills,vahaes are deemed necessary to be
promoted. He advocates that curriculum planningjirtsewith a statement about the

purpose that is hoped to be attained or the piie€ippon which the practice is to be



based. He argues for decisions about the contethieafurriculum to be subsidiary to
that prior choice. Ralph Tyler said such decisionié answer the question “what
educational experience can be provided that ityliiceattain those purposes?” (Kelly
1989, p. 26). This question requires planning aficulum to focus on the experience

and real life situation that needs to be address.

2.10.2 Curriculum debates
The debates about curriculum have shown that thdeméramework, approach, and
domain developed and used by any one country édylito differ from the purpose,
aims and objectives of curriculum planning and dtgwaent of another. Therefore, it
is important to understand curriculum, not as dcstntity but as a document that is
dynamic and able to change according to changeient of education and in
teaching and learning processes following the nedédke social environment and
government decree (OCDE, 1991). Some debates foc@um change have focused
on social differences. Demaine (2004) arguesahgtcurriculum construction should
first consider the factors that marginalise groapd individuals from the society, and
other forms of differences. However, such argusendicate a very narrow
conceptualisation. There needs to be teachingptituaides the understanding to see
clearly the impacts of these differences if not radded properly. Moreover, if
Citizenship Education is to be effectively practicehe approach, domains, and

models that provide effective learning to studer@sd careful scrutiny.

Some debates argue that curriculum is the foundabib any education system.
Therefore, to meet the demands of the societychaygge to the education system has
to be based on a corresponding modification toctiveiculum. (Adeyemi, et. al., p.
2). Without curriculum change, modifications to steucture of the system make no
sense and have little point. However, if educali@hange is to keep pace with and
match changes in society, and at the same timetamaitne standards and values in
the particular society, it must be deliberately agad rather than merely left to

chance (Adeyemi et. al., p.2).

In other arguments, the knowledge source and culuaric construction is important in

planning and constructing the curriculum. Howevirthe development of the



curriculum is just a matter of general listing adtalls of information content to be
taught, or just about the order and method or, tdeching for facts” then this is
inadequate (Gilbert & Vick, 2004). Three importaeasons are provided. First,
“knowing how to use the knowledge and knowing howest and justify knowledge
claims. ...knowledge without such dimension is nobwledge at all” (ibid p.81).
Second, “knowledge changes and what is seen tmperiant changes and different
perspectives give different priorities to knowledd&ilbert & Vick, 2004, p. 81).
This is reaffirmed by Gilbert that there is no omay of specifying what must be
taught as a detailed list of information . Third identifying content is always a
process of construction and interpretation that tnroamstantly be scrutinized and
reflected upon. Such arguments hold that curricuaamtent cannot be determined
once and for all” (Gilbert & Vick, 2004, p.81).

2.10.2.1 Curriculum debate from Pacific Islanders
Thaman, citing the work of Lawton has describediculum as the “selection of the
best of culture” (Manu, 2009, p.49). In this debé@nu describes Pacific curricula as
being explicitly geared towards university studydamot so much on the best of

culture which reflects the interest of Pacific sigs.

Further, debates by Pacific Islands academics dodagionists claim that the formal
education system is alien and foreign to Paciflanders (Thaman, 2009; Sanga
2004; Taufe’ulungaki (2009). Thaman, (2000) defiedsication as an “introduction
to worthwhile learning” (p.1). What she referredamoworthwhile in this regard is the
culture of Pacific peoples. Culture, in her defont is a way of life of a group of
people which includes their store of important kfemge, skills, and values. For
Thaman, “education and culture are interwoven” (haa 2001 p.1). In an
epistemological and ontological debate, Sanga (2884 argued that peoples of the
Pacific have their own world that they influencedatontrol. He explains reality as
subjective to the context of people, which inclutles social, cultural, and spiritual
world. Sanga assumes knowledge as relativist aseparable from the context and

the social realities of Pacific people.

In another debate Taufe’ulungaki (2009) statesbledief that curriculum is the heart

of any education system. She expressed that thegsobf the curriculum direct the



country’s initiative for its formal education systeThe curriculum policies therefore
should include the values, knowledge, and skilig #ach country wishes to transmit

to its future generations. As Taufe’ulungaki (2088} stated,

The policies identify the goals, key principles apdorities of the system. Moreover,
curriculum policies emphasise the content areaglde delivery mechanisms and expected
outcomes. As well, the policies determine the fraomks through which curriculum is
processed, delivered and measured. The valuespindigg official policy documents, where
these exist in the Pacific region, are more ofteantnot covert, rather than explicitly stated.
(p.127)

As noted by Taufe’ulungaki, such an omission ilaw/ fin Pacific Education systems.
Therefore, curriculum reviews or changes have teuenthat the ways of life of

indigenous peoples of the Pacific Islands are camed seriously.

2.11 Citizenship Education curriculum

Citizenship as defined in the literature referghe status and identity of individuals
within their societies. This citizenship curriculusiscussion, covers the curriculum
domains, models, approaches, and curriculum pedagoljlany people equate the
curriculum with the syllabus. Kelly (1989) citinge work of John Kerr (1968) has
defined curriculum as “all the learning which isaphed and guided by the school
whether it is carried on in groups or individuailhgide or outside of the school” (p.
26).

2.11.1 Citizenship Curriculum Domain
The literature has identified several domains tbanstitute the curriculum for
citizenship. However, the most used domain is doimthe summary provided by
Hebert and Sears (n.d). The summary provides faajomdomains of citizenship:
“civil, political, socio-economic and cultural oolective dimensions. The first three
domains have their origins after the Second Worldr \WWW11). The fourth has

emerged since then” (p.1).

The civil domain of citizenship includes freedomspieech, expression, and equality
before the law. The political domain involves thght to vote and to political



participation (political citizens) and is referréd in terms of political rights, and
duties with respect to the political system. Theie@conomic domain refers to the
relationship among individuals in any given sociatd the right to participate in a
political space (Gilbert 2005). The cultural orleotive domain of citizenship refers
to how societies take into account the diversitg tluglobal migration. This includes
the quest for recognition by minority groups ofithreghts and certain conceptions of
human dignity and the affirmation of legal equaltyainst all forms of discrimination
(Hebert and Sears, n.d, pp.2).

2.11.2 Citizenship Curriculum models

Hebert and Sears, (n.d) in their study of currioulmodels of citizenship have
pointed out four components. They are: “nationahiity; social, cultural and supra-
national belonging; an effective system of riglatsd political and civic participation”
(p-2). Those models, although attributed to thegdam context, are also recognised
among other developed countries. In England, tloelats that are debated for
Citizenship Education encompass the following: “tregure of the community, the
roles and relationships in the pluralistic sociatyties, responsibilities and rights of
being a citizen; the context of a family and thditpal system...” (Gilbert, 2005
p.143).

2.11.3 Citizenship curriculum Approaches
There are arguments that certain subject areamare suitable for the teaching of
Citizenship Education than others. This sectiorhligét some of the approaches

commonly use for Citizenship Education.

2.11.3.1 Segregated curricula approach
Some commentators argue in favour of teachingesiship as a segregated subject. In
one argument, Turnbull cited in Kerr and Cleav@0@), advocates segregation of the
subject as opposed to taking a cross-curricula oggpr to teaching Citizenship
Education. Wilkinson (citied in Kerr and cleaved(B), argues that timetabling
Citizenship Education as a discrete subject indtieool curriculum will ease the
burden for others in other subject areas; it iseedsr those who are responsible to
teach the subject to handle it rather than to expeasry teacher to teach it. It becomes



“someone else’s problem”, that is, those who spgif trained to teach the subject.
Developing Citizenship Education as a segregatebjesu is perceived as a

prerequisite for the effective implementation af 8ubject in school, (ibid).

2.11.3.2 Cross-curricula approach
The cross-curricular approach on the other hanslitsastrengths as well. However,
some Citizenship Education advocators see the dgwent of the whole-school
approach as a difficult process. Despite that,esknowledge of the CE can only be
delivered through certain subjects in the fornmao®l curriculum. Therefore, it is
important that such issues needs to be taken ortsideration when trying to develop
Citizenship Education. Jerome (citied in Kerr arlda®er 2006) asserts that, opposite
views should be seen as part of a continuum, rétiear as a mutually exclusive
position. Such an assertion is based on the arguthah “one size of citizenship
cannot fit all”. Thus, the success of the Citizepdbducation initiative rests on its
very flexibility. In some related arguments, citiz@ip will be most successful where
it becomes a unifying element within the curriculand where schools use it to

further their existing aims as well as appreciatiogy it can empower young people.

2.11.3.3 Extra curricula approach
Another approach which has been advocated in piogn@E is the extra curricula
approach. In this approach, CE is promoted throagfivities such as flag raising,
singing of national anthems, arranged sport amittamong schools and others.
Those activities are assumed to promote natiomaaousness and to unify people of
different backgrounds. Some commentators view #Hgsa very appealing and
effective means to promoting CE because of hovg ipriactised. This approach is
situated outside of the school academic timetable most used approach in the

teaching of CE is through the teaching of Sociats.

2. 12 Social Studies curriculum approach

This section presents literature reviews on thgimrof Social Studies, why it is an
integrated discipline and the importance of teagt8ocial Studies to create a stable

society.



2.12.1 Origin
Social Studies has emerged as a subject in theaf@ducation system from around
1897 (Heater, 1999). Earlier than that, much of $lebool time was devoted to
separate topics of history, geography, and civitmwever, prior to the 20century,
what was expected was for students to memorisennafoon in their text books and
then recite this in class. From the latd’ rentury to the early ﬁbcentury, there were
great changes to the Social Studies curriculumnagithods of instruction. This period
was viewed as the “progression period”, a periodat treformed American life
through social and political movements influencgdeducation philosophers such as
John Dewer (1900 -1902) and the innovation of Fafk883; 1894). Social Studies
was born during this period” (Heater 1999 p.8)

However, Social Studies with its focus on humanabeédur is subject to more

pressure for change than other subjects in thecalum. This can be “attributed, at

least in part, to the subject’s relatedness toréiped rate of social and technological
change evident in many societies around the wotitBater 1999 p.5). “Since its

inception as a school subject in the early twelntmtntury, it is a subject that has
been rocked by battles over its purpose, contextpadagogies” (Ross, 1994, p.266).
“Even the historical account of its origin as asmhsubject is in dispute” (Ross, 1994
p.17).

According to Cater (cited in Marsh, 1991), Socialdses is a subject born from the
parent disciplines of social science, the humasjis@d the natural sciences. It closely
links with the democratic ideals and is considecetle part of the general and liberal
education that particularly specialises in the etioa for an effective democratic
citizen. Engle and Ochoa (1988) see such an expdanas quite narrow. That is
because, although the disciplines mentioned haperntant goals, the contents do not
expose children to meaningful contexts. It is jast exposition of facts and
generalisations about which social scientists gitvan point in time are in reasonable
agreement. Such claim was supported by the wolWedley (1937) cited in Engle
and Ochoa (1988), who referred to Social Studiesasal science adopted and

simplified for a pedagogical purpose. It means aregrexposition of a relatively small



number of facts and generalisations selected froaiak science and presented to

students as truth to be committed to memory” (p.92)

2.12.2 Social Studies as integrated Discipline

Social Studies is the combination of varying ¢psoes into one teaching subject.
This has shown clearly the integrated nature ofgb&tudies. The fact is, this is the
only field which attempts to draw different disdids together. The combined

teaching disciplines include social science, thagims of the humanities, sociology,
geography, history, and Citizenship Education. Saictombination is seen as value
laden and problematic (Hill, 1994). Despite suchuaents, the subject matter of
citizenship in the teaching of Social Studies ikeved to help students construct the
knowledge base and aptitude to live as good andeacitizens. However, some

writers points out that citizenship lacks clearlgfided and generally acceptable
boundaries, in varying degrees (Cater, cited indar991). This is because people
interpret the combined discipline’s concepts, kremgle, values, and skills of social

studies according to their context and situation.

What is considered to be a broad definition for @chnd Engle (1988) is to approach
Social Studies as a critical study of the socis@rsme and history to engage directly in
the intellectual process of students whereby th@akscience and history become
instruments in the learning process rather tharetiis of education. Such a definition
is similar to an explanation provided by Shermaswarded by Wesley (1978) who
asserts that “Social Studies is an integrated stidpcial science and humanities to
promote civic competence. It integrates conceptsoofal science and humanities for
the purpose of practising problem solving and decisnaking for developing

citizenship skills on critical social issues” ( p.4

The explanations provided above are related to éoivdahe three Social Studies
traditions provided by Wesley (1978). One is “Sbc&udies taught as social
science”. This tradition, at least in its most rederm, stems from a variety of events
which took place in the 1960’s. For example, in 1960s there was a shift from the
post-war patriotic rhetoric to one with a focus sorcial justice and a more global

view (Mutch, 2005). The aim of Social Studies irtlswa circumstance was to help



children understand the world they were living nddo take their own place in it; in
particular, to help children to think clearly abawrtcial issues (Mutch, 2005). It means
that teachers acquainted students with the metbbdssearch modes of inquiry and
ways of looking at the world adopted by the sos@éntist.

The second tradition is “Reflective inquiry...aditteon which focuses on preparing
students for citizenship and is regarded as thet nmaportant component of
citizenship because it concerns personal choicadests will need to identify
problems and issues and make decisions on mattgrslioy and belief” (NFEA,
p.19).

The third tradition in teaching Social Studies @Gtizenship tradition.” This tradition
is viewed as the oldest tradition. The essencehef ttadition is the deliberate
inculcation of what is considered the most desgakhowledge values and skills

assumes necessary for survival of the culture.

What kind of citizens does society want? What kieolye does society recognise as
worthwhile? What needs are fundamental to society l@ow can society meet these
needs? In what ways can society select contens #neacan best transmit to the next
generation? These questions beg scrutiny and efedths of studies such as this one

2.12.3 The importance of Social Studies

The Social Studies curriculum is taught in manyot all formal education systems
globally. It has been widely considered as an émdesnd appropriate approach to
deliver and promote the concept and values of &@iship Education (Marsh 1991,
Engle and Ochoa 1988; Allen and Stevens, 1998;illéari2004; Hill, 1994;

Massialas, and Allen, 1996; Kerr, 2000). Accordioghe literature (Heater, 1999) it
is appropriate because it has the prerogativeatessinit knowledge and understanding
about people, environment, moral values, politstaictures, government, and how to
deal with issues and conflicts of the contempopasiod. It is a subject that teaches
about people to help them acquire knowledge andem#ise process of learning to
become active citizens (Ross, 2006). In other edlditerature, Mutch (2005) noted

that, “Social Studies is a discipline that teachésut people, women, men, and



children. It teaches about how and why in divensiéuce, and in different times, and
places they think, feel, and act, and organise thay of life” (p.192). Furthermore,

“Social Studies teaches about how people intergbt athers and their environments,
initiate their responses to changes and meet ploétical, social, economic, legal, and
spiritual needs” (Ministry of Education, 1994. Ted by Mutch, 2005).

Reley and Wofford citied in Adeyemi, Boikhuto albffat,(2003), in discussing the
relationship between education for citizenship &oedial Studies, have asserted that
students should be challenged to apply civic kndgée skills, and values as they
solve real problems either in school, their comrynnation, or the world. The
Citizenship Education concept seems to be therdyi¥orce in education that will
promote the values considered important for good active citizenship (Zarrillo,
2000).

Social Studies is a subject that is believed tehezhildren to value themselves by
nurturing positive self conception and learning {8y 2005). It should help students
adopt healthy values toward school and learnirgstitial and physical environment,
and the political and legal propositions of theest@arrillo, 2000). The values that
need development and promotion should constitutestandard or criteria against
which individual behaviour and group behaviour guelged; beliefs represent
commitments to those values (Honesty for exampéevialue) (ibid.). A set of values
that Social Studies emphasis is civic and citizgnsfalues and beliefs that lead to

good and active citizenship.

2.13 The purpose of Education in Solomon Islands

The purpose of schooling is very much similar iry @mvironment. The education
system of Solomon Islands has been developingitizerts of the country through a
variety of ways particularly through the teachinigvarious academic subjects at
school. This, as in any country, is to help in trepan enabling atmosphere for the
citizens to achieve the broad educational aimshef dtate. The overall aims of
education in the Solomon Islands are, similar tmynaf the countries in the Pacific

Islands. Education is defined particularly by thmademic subjects taught in the



formal education system. Such conceptualisatioedafcation by people of Pacific
Island nations is very narrow compared to the d&fim provided by Lawton cited
earlier in the chapter. As stated by Thaman (cibgdVanu, 2009), “current school
curricula in most Pacific Islands countries are smademic and geared towards
university study, and therefore most school leawdtshave learnt little that is of

practical value to them in the context of their asatieties” (p.50).

Taking a similar view, Ben and Openshaw (2005) tsomut that the aim of the
curriculum concerns the values to be upheld, tlaeatdteristics to be fostered, and the
content to be covered in subjects taught in thenébrschool curriculum. This may
mean that formal curriculum should base its contamtthe values relevant to the
society.

However, the concepts of Education and curriculusn observed are far from
achieving its broad educational aims. The facha,tin its current form, education in
the Solomon Islands is very limited in its capac¢dygive students the understanding
about values that will affect their behaviours mer to make a positive change to the
social, political, and physical environment. It leen found that the curriculum does
not enable students to gain understanding of thersity of community and society
and an awareness of equal opportunities, natiateltity, and cultural difference
(Advisory group on citizenship, 1998, p.19 citieaddemaine 2004, p.18).

2.14 Social Studies Curriculum of Solomon Islands

The Social Studies curriculum of Solomon Islanddaseloped in accordance to the
Education Act 1978 of the Solomon Islands. Simitamany Pacific Island curricula,
in the 1980s Solomon Islands Curriculum framewodswriven by the global shift in
aims, goals, and content to address challengesaditieties experienced during that
period of time. Particularly, on the changes ofawburs for certain global events.
For instance, the changes made to the Social Studigiculum of Solomon in the
1980s after gaining independence from Britain,sanglar to the new Social Studies
curriculum promoted in Australia, Canada, Englaarttl the United States (Hebert,

and Sears (n.d); Print, 1999). In Australia thedgtof society and environment



encompasses themes such as culture, place and sgmméarces, time, continuity and

change, natural and social systems (Sander & Yawasl, 2008).

2.14.1 Social Studies Themes

In the Solomon Islands, Social Studies syllabus ptsas the following themes:
social relationships; people, place, and the enwmirent; time, continuity, and change,;
conflict and cooperation in the modern world; peomnd their development;
industrial and urban growthand continuity and changes in the Solomon Islands
(Secondary Social Studies Syllabus, Solomon Islah€i88). These were aimed to
expand students’ knowledge and understanding aetattonships within the family,
respect for environment, events occurring in thet,pahat is happening in the
present, and to anticipate what might happen irfuhee (Social Studies Syllabus of
Solomon Islands, 1998). Such expectation is limdaly to memorisation of events.
The fact is the framing of the competencies arey amh facts, concepts, and

generalisations.

2.14.2 Social Studies Goals

The current Solomon Islands Social Studies cumiituhas the following goals: first,

for students to be well informed about other cdestrsocial, economic, political, and
belief systems both past and present; second, ttatests to be aware of and
understand the changes that occurred in the pdsarancurrently occurring; third, for

students to develop an awareness of the societyisah and physical resources;
fourth, to develop an understanding of the divgrgiéet independent people; fifth,

develop the skills and attitudes needed for thetvetoommitted to play an active role
in the life of their communities (Social Studiedlayus, 1998).

2.15 Barriers to Social Studies teaching in Solomadslands

The content, themes, and teaching pedagogies ialiadies appear not to address
the current physical and social needs of the Safomlands. For instance, teaching
about families, religions, denomination and chusghie history of wars, the anti-
government movements, and resolving conflicts segoggnatic and non-influential
to the children’s mental, physical, spiritual, sswtial development. The knowledge

received is purely for memorisation of facts ingaeation for national examinations.



In the current teaching of Social Studies, studeet®ive teaching about families,
colonialism, government structures, wars, revohgjo and political systems.

However, it is not enough to teach about what hapgen the past and acknowledge
what the present values ought to be. In today’btye# is important for students to

have a broader and deeper knowledge of how cutindereligion developed humans
and the relationship of inter-connectedness of lgeammmunities, and the states
(Steward, 2007). This will not be achieved by givistudents mere facts about the
cultures, custom, families and historical eventisgents need to have critical thinking

skills and to be taught key concepts that theyagapty to situations.

Secondly, the current Solomon Islands Social Studleemes and topics have
outdated their usefulness (Solomon Islands CunmouReview committee, 2002).
Many of topics were related to the broad goal$ef1960s, 70s and 80s. This can be
found in the teaching of themes of government amditigal changes, early
migrations, cold wars, and nationalist movementschSthemes are irrelevant to
today’s reality, providing only a large body of kmedge that does not lead itself to
any critical analysis of the events and issues afcern. The teaching of Social
Studies however, should give students an oppoytunitcompare and contrast the
concepts rather than passively acquiring infornrma@s facts. Further, it is vital to
relate relevant prior knowledge to present lear@ind recognise the social realities or

what is occurring in societies (Levine, 2007).

In this case, Solomon Islands need a coherent eopkepy structured Social Studies
curriculum - curriculum that prepares studentstfe future. The goals have to be
rooted in reality (what is happening in the sogQieiynd based on students’ own
aptitude and experience. Such a claim has shownimpertant revising the Social

Studies curriculum is for the Solomon Islands. Hmam Solomon Islands develop a
curriculum that is relevant and contextual to etig? This question is the subject

matter of this research.



2.16 Summary
In part two of this chapter, the literature reviéeuses specifically on Citizenship
Education and the curriculum approaches and cuurcypedagogies used to transmit
the knowledge. This literature indicates that emighip is part of the Social Studies
curriculum and that one can not go without the iothBoth disciplines have similar
curriculum content, pedagogies and strategies dachting and learning. However,
what constitutes effectiveness in citizenship cuttim development is a matter for
each national system to determine and depends ahindtividual states perceive as

relevant, contextual and sustainable for the people



CHAPTER THREE
THE METHODOLOGICAL APPROACH

3.1 Introduction and overview

Chapter two presents the literature review forgtugly. In this chapter, | examine the
theoretical orientation and approaches adoptetisnstudy. The chapter begins with
definitions followed by brief explanations of resgdaparadigms and methodological
options, together with a brief account of what d¢ates research and how it affects
the paradigms that influence people’s understandidytheir worldviews. These are
followed by an examination of the qualitative pagad, coupled with the

methodological approach of this study.

The chapter provides the reasons for the seleaidhe methodology. In this study
the interpretative/constructivist paradigm was usHus qualitative approach starts
with explanations and clarification of the methadsed to collect data. It includes
focus group discussions and one-on-one intervieWse chapter justifies the use of
semi-structured questions as tools employed to rgenalata from participants. It
includes brief descriptions of the procedures imgdlin the study, description and
analysis of the data, discussion of the ethicalswmarations, and ends with a brief

summary.

3.2 Methodological orientation
According to Everhard, (citied in Conrad and Serl@®06) methodology is the

“philosophical underpinnings and assumptions emédddn how researchers
constructed knowledge” (p.377). To set the contextthis study’s philosophical
underpinnings, a definition of terms is offered that “readers can understand the
context in which the words are being used or thewmsual or restricted meanings”
(Castter & Heisler, citied in Creswell, 1994, p.106



3.2.1 The nature of research
Research is a process (Bouma, 1996; Wiersma, 1@8bprising a series of linked
activities moving from a beginning to an end (Bouri897). It is “a systematic
process of collecting and analysing informationtgdidor some purpose” (McMillan
and Schumacher, citied in Weirsma, 1995, p.3). Atiog to Kerlinger, citied in
Weirsma, 1995) scientific research is a “systematntrolled, empirical and critical
investigation of natural phenomena guided by theang hypotheses about the
presumed relations among such phenomena” (p.30)BBama, (1996), scientific
research involves the attempt to gather evidenceuah a way that others can see
what was done, and why it was done that way, sbghaple can draw their own

conclusions on the evidence.

According to Burn, (2000) research is a systematrestigation to find answers to
problems. It is also a means by which people apgteetheir surroundings. Research
has connections with the objective scientific endea to enhance knowledge and
wisdom. Ary, Jocobs Razavieh, and Sorensen, (288glain scientific research as
the “application of the scientific approach to stind) a problem” (p.18). The purpose
of the approach is to find answers that providenmags to questions when scientific
approach procedures are applied. It is a univesyatemic, and objective search for

reliable and valid knowledge (Ary et. al., (2006).

In terms of educational research, the imperativéhés application of the scientific
approach to the study of educational problems (&tyal., 2006). This is a way in
which dependable and useful information is acquabdut educational processes to
find solutions that give insights to issues thagdelarification (ibid). The general
goal of education research, which Ary, et. al.,0&@0pointed out is to “discover
general principles or interpretation of behavidinat people can explain, predict, and

control events in educational situations” (p.19).

3.2.2 Theoretical orientation
A theory is an explanation about the way things (8®uma, 1997). It is a “set of
inter-related constructs (variables), definitiondapropositions that present a
systematic view of phenomena by specifying relai@mong variables, with the



purpose of explaining natural phenomena” (Kilingated in Creswell, 1994, p.82).
The systematic view according to this interpretattan be an argument or discussion

that can help to explain phenomena (Creswell, 1994)

The purpose of theory in research, according tor$ke, (1995), is to help the
researched to establish a framework where the n&smacan start from and then
proceed with the study. The theory identifies int@ot factors that need
consideration, provides guidance to different pafte research and identifies gaps,

weak points, and inconsistencies that may requithdr research (ibid).

In qualitative research, a theory is developechanfirocess of research. However, if
no theory is generated the study may change facuse dropped or be refined as the
study progresses (Weirsma, 1995). If the theorypased on data, it will form a
grounded theory. “A theory grounded in data rathan one based on some apriori
constructed ideas, notions or systems” (Weirsm85.19.13). If no theory emerges,
the research is atheoretical. (ibid). Quantitatesearch is deductive and tends to be
more theory-based from the outset. Likewise, “édty-based testing is done, it is

guantitative research” (Weirsma, 1995. p.13).

This study explores the extent to which the Solomslands Social Studies
curriculum is adequately preparing students fazeitship. To gain information, to
form a theory and provide validity to this reseatcpic, the study uses a qualitative
paradigm. However, to justify my paradigm choicefirét engaged in comparing
qualitative and quantitative paradigms to verifg gumstify the reasons for my choice.

3.2.3 Quantitative Research Paradigm
The quantitative is “termed the traditional, pos#i, the experimental or the
empiricist paradigm” (Creswell, 1994, p.4). The nkers that established the
empiricist tradition are, for social theory, Comt&¥75), Mill (1965), Durkherm
(1938, cited in Clark, 1997,), Newton and Lock dditin Creswell, 1994) while in
philosophy, the logical positivists were Carnapigkeand Neurath in the twentieth
century, (Clark, 1997). Quantitative research barclassified as experimental and

non-experimental enquiry which uses objective mesmmsants and statistical analyses



of numeric data to understand and explain a phenomé¢Ary, et. al., 2006). It is
originated in positivism. The positivist emphasisesasurement to gather data with
objective techniques to answer questions. It issearch that is systematic and open
to replication by other investigators (ibid).

According to Clark (1997), “positivism has its arnign the enlightenment ideal of the
rejection of philosophical, religious or civil awttity... The clearest expression of this
ideal is found in the work of Hume’s (1888) treatia human nature” (p.12). Hume
sought to ground knowledge in sensory experienistinduishing knowledge from
metaphysics (Clark 1997).

The nature of understanding about the assumptibtiBeoquantitative paradigm is

better understood when it is explained based orolagital, epistemological,

axiological, rhetorical and methodological assuommi (Creswell, 1994). For the
ontological issues in research, quantitative petspes see reality as “objective” out
there, independent from the researchers; somethatgcan be measured objectively
(Creswell 1994). Epistemologically, this paradignews the researcher as being
independent from that being researched. From asiamical standpoint, the values of
the researcher are kept out of the study. Rhetdriche language of the research
must not only be impersonal or formal but it has use accepted words for
guantitative research. From a methodological petspeof quantitative research, the
approaches used are in deductive forms of logibiwitheories and hypothesis based

on testing in a cause-and-effect order (Cresw8B4).

The results generated from quantitative researetpartrayed as reliable. Reliability

in quantitative research “concerns the consistasfcthe research and the extent to
which studies can be replicated” (Weirsma, 1999).pThere are two forms of

reliability; internal reliability and external relility. For internal reliability, the data

collection, analysis, and interpretation are cdesisand given the same conditions.
For external validity, concerns include issues dfether or not independent

researchers can replicate studies in the same dme similar settings (Weirsma,

1995, p.5).



A guantitative paradigm has positive contributibtmsnake to research. However, this
study is using a qualitative paradigm. The reagmosided here justify my choice:
firstly, it is not time-consuming, not complicatéor analysis, not demanding for
research resources and easier to complete (Cresi@€4). Secondly, it involves
conversations between the researcher and the cbsearwhereby rich data is

believed to be forthcoming for the study.

3.2.4 Qualitative Research Paradigm
Denzin and Lincoln (2008), summarise the definitmihqualitative research as “a
situated activity that locates the observer in therld. It consists of a set of
interpretive, material practises that make the dvorisible” (p.4). Furthermore
“qualitative research is rooted in phenomenologity(et.al., 2006, p.25). In this
theoretical view, the substance, social realityngue; the individual and the world
are viewed as interconnected and cannot be sefayafenction without each other
(ibid). Ary, et. al. (2006) further explain thatethresearcher can only understand
human behaviour through the meanings of eventspbaple are involved in. The
constructivist researcher does not only considepleebut considers how people
think and feel and the experiences that have hagpenthem (ibid). These practices,
as Denzin and Lincoln (2008) point out, have tramsked the world from the
positivist position. Constructivism has turned gusitivist world into representations

such as field notes, interviews, conversationgriings and memos.

There are different merits to qualitative researaihjch are considered vital as
compared to a quantitative approach. In qualitatesearch, the main focus is to
examine a phenomenon in rich detail and not asngpadson of relationship as in
guantitative approaches (Ary, et. al., 2006). Sdbgnthe design of qualitative

research evolves during the study and not priothto study. Third, the study is
approached inductively, to generate the theoryraiddeductively whereby tests are
done to generate a theory. Fourth, the tools usedine face-to-face interaction
without standardised instruments. Next, samples sanall and manageable, and
analyses are informed by narrative descriptions muterpretations. Importantly,

gualitative research is “holistic..., interpretatisad empathetic...It is holistic in its

concern with the process and context rather thauplgi outcomes and experiments



research” (Stake, citied in Conrad and Serlin, 2006407). This means that
gualitative researchers “consider, studying thimgtheir natural settings, attempting
to make sense of, or interpret, phenomena in tefmtse meaning people bring with
them” (Denzin and Lincoln, 2008, p.4).

This research project required a qualitative apgrotb collect “information-rich
data” (Patton, 2002). However, to avoid invalidifyalitative researchers have to be
aware of their own biases, and, to maintain thegrty of research, try to meet
challenges they encounter along the way (Gay argian, 2000). What is validity
then as opposed to invalidity? Validity in quaiitatresearch in general, as Weirsma
(1995) points out, is based on facts or evidene #re justified as being true.
Validity involves two concepts, internal validityn@ external validity. For internal
validity, results can be interpreted accuratelyr External validity results can be

generalised to population, situation, and condifMeirsma, 1995).

Three considerations are of note within a qualieatresearch framework. The
research is placed in a natural setting wheredbearcher is able to access sites and
participants, using methods that are “interactinel &umanistic in order to build
rapport and credibility with the individuals in tls¢udy” (Creswell, 2003. p.8). The
study focuses on observing a variety of percepttonallow for multiple sources of
evidence to be obtained from participants (Creswi€B4). The researcher is also
able to explore the phenomena in their naturaingstt{Anderson, 2002) and to make
sense of, or interpret, the phenomena in termBeofrteanings people bring with them
(Denzin and Lincoln, 1994).

3.3 Interpretative/ constructivist paradigm

A paradigm can be referred to as an Interpretdti@mework. It is a basic set of
beliefs that guide actions (Denzin and Lincoln, 20& paradigm encompasses four
terms, “ethic (axiology or Values), epistemologige(tnature of knowing), ontology
(nature of reality), and methodology (nature ofuadgg knowledge)” (ibid, p.245).
The major paradigms and perspectives that struetutleorganise qualitative research
are positivist, post-positivist, constructivist, darparticipatory action framework
(Denzin and Lincoln, 2008).



This qualitative research employs an interpretatwestructivist paradigm.
According to Lincoln and Guba, cited in Denzin ardncoln, (2008),
interpretivism/constructivism is aimed to producel aeconstruct understandings of
the social world. From an “ontological positiondrgretivism views social reality as
consisting of the intrinsic meanings shared by memlof a social group which are
sustained by the action and interaction of the mesib(Clark, 1997, p.37). Such a
perspective holds that “meaning is constructeduoypdn beings as they engage in the
world they are interpreting and make sense of siebdaon their historical and social
perspective” (Creswell, 2003, p.9). Importantlythis approach, people’s knowledge,
views, interpretations, and interactions are megunlnproperties for the researcher
and are viewed by Mason (1996) as a “legitimate waycollect the data on
ontological properties, to interact with people,tatk to them and to gain access to
their accounts and articulations (p.39).” Moreoveris richer and broader to have
data from face-to-face discussions and listeningdople’s views and perceptions.
More so, “interpretative research practice seekséie knowledge available to the
research participants by revealing to them theoreasvhy they are acting as they did
or answering questions and enlightening them osieificant of the actions” (Clark,
1997, p. 38).

3.4 The Ethnographic Approach

This section describes ethnography as a strategroach for this study.
Ethnographies are based on observational work iricpkar settings. Initially
ethnography was used in anthropological studieslvdf®nan 2005). The
anthropologist implies that if one wishes to stadgroup of people one has to spend
time with the people to understand routines anduage, or participate with people

in their daily activities (Silverman, 2005).

The purpose of ethnographic research is to destivdoevhole culture. What is sought
is the key informants and their perspective. Iis study, the culture is the education
context and its stakeholders. These include Misfr Education officers and two

high schools in the Solomon Islands. People froesehorganisations and institutions

were informants. This required their voices to lghlghted as data for the study.



Ethnography involves the study of cultures for aglgeriod of time (Grbich, 2007).
The length of time the ethnographer uses is putpdedearn about the people, the
setting, and the language in order to gather detidan assume “thick descriptions”.
However, for the purposes of this study, to gatteda | as researcher do not need to
spend a long period of time to understand the rulbd the people, the setting, or the
language. |, as ethnographic researcher, | am fhensetting, | am part of the culture
and | speak the language of the setting. The egghyears of teaching in the cultural
setting after growing up as a child in the settisgdleemed enough to satisfy the

required purposes of ethnographic research.

Grbich (2007) explained the role of the ethnograpésearcher as:

that of a neutral distant reflective observer, mdtiusly documenting observational and visual
images and asking question both formal and inforepalversation and formal interviews, in order
to confirm and cross check and understanding obd@ak structure, social linkages and the

behaviours patterns, beliefs and understandingople within the culture (p.40)

3.5 The Case Study

This research uses a case study approach aseggtriaol for obtaining data. In the
case study approach Stake (citied in Silverman5p@fentifies that there are three
types: the intrinsic case study, the instrumentdecstudy, and the collective or
multiple case study. In the intrinsic case study émitation is that, “no attempt is
made to generalise beyond the single case or evbwoikd theories” (p. 27). In an
instrumental case study, a case is examined i tmd@ovide insight into an issue or
to revise a generalisation. Although in depth stadire conducted the main focus is
on something else. In multiple case studies, a murabcases are studied. This is to
investigate some general phenomenon. Thus, forstdy, the multiple case study
approach is chosen to fit the phenomenon beindgestuahd to gain the “information-
rich data” claimed by Patton (2002) or the “thib#scription” of data portrayed by
Geertz (citied in Rubin and Rubin 2005).



The use of multiple case studies helps to seleet dshes and participants.
Presentation of the findings after analyses are pteted is straightforward as
selection is not random and data is compared ansengral varieties (Silverman,
2005). In case studies, “detail of qualitative Inoels derives from a number of case
studies, too small for confident generalizationatten, 1987, p. 18). However, it is a
valuable approach if someone wants to have infaomdab obtain information and
data. Using case studies as suggested by Yin (2093)seful to understand a
complex social phenomenon such as Citizenship HiducaFurther, the strategy
allows the investigation “to retain the holisticachcteristics of the real life events”

(p.46) and it can deal with a full variety of evide.

Yin (2003) considers a multiple case studies gjsate be more compelling and more
robust with the ability for “direct replications.4Y).” Yin (2003) further points out
that conclusions can independently arise from tw@ees as two experiments are
particularly powerful. In addition, the contextstbé three cases are likely to differ to
some extent. This is significant as a case studyntesnded to obtain differing
perspectives according to the geographical locatairthe case sites and the varying

opinions from different cultural views.

3.6 Site and sample selection

This study uses purposeful sampling to select ttes @and the study participants.
What is powerful in purposeful sampling lies ines#ing information-rich cases to
have an in depth study (Patton, 1987). The infolonaich cases are those that
provide issues of central importance to the stubid). In addition, as Silverman

(2005, p.129) claims:

purposive sampling allows us to choose a case bedailustrates some features or process in
which we are interested...purposive sampling demahds we think critically about the

parameters of the population we are studying andsh our sample case carefully.

In such a method, sites and participants are matoraly selected; rather, they are
selected according to differing characteristics €kvia, 1995). There are several
strategies for selecting information-rich data urgmseful sampling. One of them is
“maximum variation sampling” (Patton, 1987). Thgitobehind the strategy is to find



common patterns from the amount of sample variatibat are of particular interest

and valuable to capture core experiences centthetprogramme.

3.6.1 Rationale for Selection

In this study, the researcher selected samplessid@sl from 140 secondary schools
who are offering Social Studies curriculum in th@dgnon Islands. The schools are
spread among inhabited islands within the 900 ddamvhich cover a wide
geographical area that make it hard to access esenpol. In such difficult
circumstances, one has to maximise variationssmall sample. By doing that, the
researcher begins by selecting diverse charastsrigi construct samples (Patton,
1987).

In the Solomon Islands, there are 140 secondagyoéeimolding the status of national
secondary schools, provincial secondary schools e@emmmunity high schools.

Several characteristics have attracted this studgcson which notably helps the
researcher to generate a specific concept withenttieory (Creswell, 2008). The
geographical variations of schools include urbdroets and rural schools. Generally,
secondary schools in the Solomon Islands are Idaatboth the rural and the urban
areas, and all schools are either day schools amdbw schools. Such institution as
suggested by Bouma, (1997) is necessary to sdledbdst site, people or group to
study. For example, if a typical rural school idested it will be generalised to

represent the whole of rural schools in the country

In this study, two schools were selected. Theyewarrural boarding school on
Malaita Island and an urban day school in Honidne, capital city of Solomon

Islands located on Guadalcanal. The schools anenaed to satisfy the criteria for
obtaining “information-rich cases” (Patton, 198751 from which the researcher
could collect data of central importance. The int@oce in this representation is the
gualitative data obtain from the qualitative catedies as cases were studied in
detail. It is assumed that rural and urban popafatiin boarding and day schools
would greatly inform the study. The richness ofsyperspectives is based on the
factor that, influences that students in boardicigosls experienced vary from those

of the day schools students. The values and exmesethat the participants provided



differed markedly. Thus, the identified charactirss are expected to inform this

research.

3.6.2 Procedure to participants sampling
The 21 participants for the study were selectethftbe two case study schools and
the Ministry of Education (MOE).Importantly, howeyehe researcher needs to
better understand the students of the two schooteder to give the researcher an

opportunity to create a sampling frame (Comrad Sading 2006).

In this study, selection was restricted to the etiisl of Form 3 only in both case study
schools. Limiting student participants to Form 3yowas based on a number of
considerations. Firstly, there are currently thermoé<Citizenship Education in the
Form three syllabus. Secondly, under the countngsy reform initiatives, basic
education ends at Form three; therefore this isugyer limit for all school-going
children of Solomon Islands. Thirdly, mass elimioatof students occurs in Form

three after students have sat for the national eatian.

A sample frame was used to identify the participanit of the total Form 3 students
and is generalised as being representative of Rostadents in the Solomon Islands
and the students who have learnt Social Studieseicondary schools. The
respondents were organized into focus groups aaeborone interview groups. The

cases are summarized as follows:

3.6.3 Case study 1 samples
In case 1, a rural school, a total of 10 respordeatticipated. Of these, six were
students (three males and three females), three wachers (two male and one
female) and one was the principal. The Form 3esttglwere selected according to
chosen criteria, deemed to be representative ofdata¢ enrolment of the class. To
provide balance of opinion, to represent the viefveural males and females, and to
avoid “bias”, students were selected to allow gerebpuity (three male and three
female). The gender equity representation formesl foous group. Rural and urban
students display different behaviours. As a boardichool with students from around

the province, selection was also representatitheofegion the students came from.



The students’ daily contact with things at homesirthamilies and church beliefs,

peers, and their socialisation with the social graysical environment have

influenced how students see and judge things. Nbt that, but even the food they
eat, the clothes they wear, their living environinamd after-school activities reflect
the behaviours they display at school and outsfdecbool. Therefore, selection of
students in rural areas varied to a certain extéatvever, the selection criteria was
based on the following characteristics: student w¥ere entrusted with some
leadership responsibilities, (form captain, prefegtorts team captain, and religious
group leader), active participation in organisedost activities, and good behaviour
among students. “Good” refers to caring, respectfébow students, teachers, and
school property. Selection of students for thigdgtwas done by the principal and

Social Studies teachers.

3.6.4 Case study 2 samples
In case 2, the urban school, similar numbers anigoaes of respondents
participated. Three male and three female studeats selected and organised into
one focus group. The characteristics guiding thecten of samples from the urban
school related to the school's mixture of studeintsn different ethnicities and
backgrounds. In the Solomon Islands, there are niane 80 different languages and
cultural groupings, spread among the 900 island&leli into nine provinces. The
selection of the groups was made according to pomad representation. This was to
ensure that each province was represented. Tha aphg@erience and influences are
different from that of the rural school populationTherefore, significant to this
selection criterion is the behaviour demonstratedray students of differing ethnic
backgrounds (respect, caring, individual relatiomsétc). The responsibilities that
students performed at school (form captain, prefactl perform leadership role in

various school organisations) were also important.

The other group of informants for this study were teachers. It is important to note
that teachers of both rural and urban schools welected on the basis of their Social
Studies teaching qualifications. In the case ofltees, gender equity was not so much

of a concern because gender representation in dagoneaching is uneven. For



instance, some schools only have female Sociali&ugachers while some only
have male teachers. The two respondents in cadg &twere both female social

studies teachers.

The richness of the data is facilitated throughstjoes that are constructed based on
values of citizenship and Citizenship Educatiort thachers have taught in the Social
Studies curriculum and the impact it had on stuglentimost importantly, their
perspectives of the values of Citizenship Educaitioteaching of Social Studies and
the relevance to the Solomon Islands context. Texacfrom both schools were
represented - two teachers from the urban schablttaree teachers from the rural
school - and the teacher sample of 5 representsviiode cohort of Social Studies
teachers nationally. Lastly, for the 2 case studyosls, both principals were also

chosen to provide data for the study.

3.6.5 Case study 3 sample
Another group of two respondents was selected filmenMinistry of Education of
Solomon Islands (MOE) officials to participate ihet study. One is an officer
responsible for formal education policy initiativesid implementation of policy
programmes for the formal education sector of Solorslands, which includes all
secondary schools; the other is a senior curricubffimer responsible for the Social

Studies curriculum development.

3.7 Research Method

“Research methods” refers to the logic that theassher uses in conducting a study.
These include “how research questions are stasgdpleng strategy, data collection

procedures and ways of structuring, analysing amerpreting data” (Conrad and

Serling, 2006, p.377). The methods in qualitatieeearch include interviewing;

group discussion; direct observation; the analgéestefacts, documents and cultural
records; the use of visual materials; and perserpkrience (Denzin and Lincoln,

2008).



3.7.1 Interview assumptions
Interview as explained Wilkinson and BirminghamQ@3) is not an easy option,
because it involves a conversation between two Ipedfhe vital aspect for the
interview is the way it obtains information aboutopic or subject. “It has been said
that while other instruments focus on the surfaéethe elements of what is
happening, interviews give the researcher morenoinaight into the meaning and

significance of what is happening” (Wilkinson andrBingham, 2003).

Interview is however, a useful tool in qualitatnesearch. It is both a science and art.
According to Rubin & Rubin (2005), “in science, tbeare general rules and
normative standards that should be followed... irs,amtchniques are modified to
reflect the individual style of the artist” (p.15l). is a method of collecting data
employed both by quantitative and qualitative mdtiogies. In qualitative
interviews the importance is in the depth, detaid richness expected to be gained
from the conversations. What Geertz citied in Ru&ifRubin (2005) called “thick
description” (p.13). The process requires the mebes to pay attention to the
important information that the study wants to g&om the interview (Gillham,
2000).

Again, in qualitative interview, according to Rukand Rubin (2005), interviews are
extensions from the ordinary conversation whicHdsuirom the conversational skills
that already exist. Such a bridge is pivotal isegch as pre-understanding and
experience of conversational partners (intervie&enterviewee) would ignite the
free flow and unthreatening space in the interviemterviews can be explained as
conversational exchanges that involve exchangaasfofmation among individuals
and groups. It has a social nature that makesoite nattractive for qualitative
researchers to select as a research option (R2G08).

Ordinary conversations and interviews are similaut there are also distinct
differences. In interviews the discussions are nforeised, in-depth, and detailed
than ordinary conversations. In contrast, it ssl®alanced as the interviewer does
most of the questioning and the informant does nebshe answering (Rubin and

Rubin, 2005). In trying to balance the conversatitire researcher in this study



adapted the responsive interview model which iswkndo be more flexible in

conversation, but more insightful.

3.7.2 Responsive interviewing model
According to Rubin and Rubin (2005) the Responsiterviewing model relies on
the interpretative/constructionist philosophy. Tignificant factor for the choice is
that the model recognises the people involved @enithterview as having feelings,
personal interests, and experiences. Such interigelniques are not expected to be
neutral. However, what this project expected wase thie informants were in terms of
the interview. This is significant for this resdarqoarticularly, the context and
participants who were involved in the discussion3he culture of the social
environment, in this case Solomon Islands (cultarad religious affiliation), has a

strong influence on how informants respond to inesw questions.

According to Rubin and Rubin (2005) the style dkmiews varies from person to
person. This does not matter in responsive intervidt depends on what style the
researcher is more comfortable using and, impdytanbw well the style is able to
obtain rich data to inform the study. As noted,’hamf those stylistic variations are
inherently right or wrong. What works is a styleathmakes the conversational
partners comfortable” (Rubin and Rubin, 2005).

This study used a more gradual approach. An irgarwould start with the building
of relationships among conversational partnersiaiodmal talks on non-related
matters before getting into the formal discussidiss style required more time in
order to get to know one another.

3.7.3 Models of interview
There are three models for interviews: the unstinect interview, the semi-structured
interview, and the structured interview. The unstinted interview is very flexible but
needs control by the interviewer and intervieweelavthe structured interview is
more highly controlled by the interviewer with pedermined questions and order of
guestioning (Wilkinson and Birmingham, 2003). Thiady used the semi-structured

interview approach to collect data.



3.7.3.1 Semi-structured interviews
Semi-structured interview questions have less il than unstructured interviews.
The interviewer directs the interview closely agsfions are predetermined but there
is flexibility to allow the interviewee an opportty to shape the flow of the
information (Wilkinson and Birmingham, 2003). Thens-structured interview
guestions that were developed for this study byrésearcher were viewed by the

supervisor and were deemed appropriate.

3.7.4 The Focus group interview

In case studies, a focus group discussion is aiusedl for the researcher for several
reasons. It is naturalistic because it offers apodpinity for constructing meaning
among the participants giving them power to pgate (Krueger and Casey, 2000).
Interactions among participants, as claimed by Go{#903), lead to useful data
outcomes. Similarly, the method allows the researdo use group synergy to
maximise, recall, and highlight the diversity ofgmectives thereby providing a richer
gualitative perspective (Anderson, 2002). In additifocus group discussion creates a
context in which participants are free to exprdssrtopinions and make judgments
for themselves on the questions posed by the mdsear It is crucial to note that in
case studies, proposed questions for focus growss be carefully worded so that
they appear genuinely naive about the topic (Y803). The role of the researcher is
generally to facilitate discussions through dinee$i, to encourage participants to
express their opinions, and to ask carefully word@tbw-up questions (Cohen,
2003).

Focus group discussions were held with the twetudents and five teachers using

semi-structured and open-ended questions.

3.7.4.1 Focus group interview procedure
Before | conducted the interviews | visited the sahand held talks with the
principals both of whom were supportive. | explairtbe purpose of the study, who
would be involved, what was needed, and the praesdavolved. Both principals of
case study schools gave me assurance that theyl wmepare the site and those who

were to be involved before the interview.



The first important factor | considered was the b3 setting to host the meeting. In
both schools, teacher interviews were conductedarstaff room. Student interviews
were conducted in classrooms after all the othedesits had left school. The
arrangement of the site and organisation of theestrwas done by the principal and
myself. | adopted a Wilkinson and Birmingham (20@8)cedure, pointing out that
very formal settings where the interviewer sitéramnt facing the interviewees, can be
confrontational and may intimidate the interview&aking this advice into account,
to put the parties (interviewer and interviewee)ease, | arranged for the site to
become less formal. This allowed the interviewat the interviewee to sit alongside
each other. The audio tape used for the discussasnplaced discreetly, where it did

not distract the interviewees.

In each case the first interview was with the gpatof the school, followed by the

Social Studies teachers, with the student focusmnaterviews third in line.

As a matter of respect and with regard to the @harisvalues of Solomon Island

children, as well as tradition and higher protodbk discussion was opened with a
prayer by the interviewer. Following the prayer,nsent forms were signed by
participants. | then proceeded to welcome the @pants and acknowledge them for
being part of the research. Before the actual wiger | asked introductory questions
to get the attention of interviewees while slowllaging the recording device in

position. | introduced myself before outlining tharpose of the research. In focus
group discussions | posed questions and then wéotethe participants to respond.

This allowed them to think over the question befmesponding. | posed questions
which were needed to direct some discussions. dt etvious that some respondents
were very vocal and active and often dominateddiseussion, leaving those who
were slow to respond left out of the discussionsiich circumstances, | called the
interviewee by name to respond. Similar procedamas techniques dominated the
discussion until the end the session. At the endhef interview | thanked the

interviewees again for their contribution.



3.7.5 One- on- dmnéerview
For this study, the one-on-one interview has thieviong advantages. As explained
in Bell (2006), the researcher can “easily follow ideas, probe responses, and
investigate motives and feelings from the intengetv(p.157). Anderson (2002)
noted that value that is placed on the individuddjsct, allows for in-depth analysis
and pursuit of details geared to each respondédrd. che-on-one interview enables

the interviewee to describe and interpret his/kpedence.

The one-on-one interview was used for the MOE effiche curriculum officer and
each of the two school principals, using a semiestired format and open-ended

guestions.

3.7.5.1 Procedure
Before | actually conducted the interviews, | madeangement to meet with the
Under-Secretary of the Ministry of Education whorésponsible for all research
conducted in the MOE, and formal and non-formabsthin the Solomon Islands. |
met with him on the ' of July and we discussed the research fieldwoeksé@meone
who had held the positron for quite a while and pesliously worked with similar
academic research, he provided a support lettentiorse my research. | submitted
the letters seeking permission with the endorsemetter from the Undersecretary. |
followed up the letters with a visit a day aftercteeck on the selected officers in the
Ministry of Education on their approval. The offis gladly accepted the offer to
participate in the study so we agreed on a dat¢hforactual interviews. During that
first contact period, | gave the formal consentnferand approval forms to the
interviewees to read and upon acceptance, signaujsplace before the start of the

actual interviews.

The first interview was with one officer in the NBtry of Education. The interview
was conducted on the 12th of July 2008 startingj0aB0am and ending at 11:15am.
The second interview was held with a Curriculumoeff who was responsible for the
Social Studies curriculum. The interview was conddcon the 1% of July 2008
starting at 4: 30pm and ending at 5:30pm. The wdars were held in the

participants’ offices. | started each interviewwstome informal discussions outside



of the study’s topic. While we were talking, | sgt the recording device and placed it
between us as we were facing each other. Whenw khat the interviewee was in
the right mode to respond to the questions, |edatthe interview by introducing the
research and explaining the purpose of the study.

| asked questions and allowed the intervieweeasllods freely as possible to answer
them. | put in probes when necessary to keep theussion going. | ended the
interviews with words of appreciation and with aadingift for the participants.

Similar procedures were used with the remaindethef one-on-one interviewees,
including the school principals. Most of the themdhtheir own offices so it was
easier to adopt the same procedures. The intecoeucted with the urban principal
was held on the 1Bof July 2008 at 11:00am to 12:15pm. For the rsiiool the

one-on—one-interview was conducted on th& @4July from 12:00 noon to 1:30pm

at the school in the Principal’s office.

3.8 Document Analysis

Document analysis is another method of gatheringramation for the study.
Document analysis has the potential to inform anagcture the decisions which are
made by people on a daily basis (May, 1997)he documents constituted the
readings of social events, goals, purposes, andg.dimnforms readers about the
aspirations, requirements and intentions of theiogewhich were referred to,

describing ideas, places and social relationsiias/( 1997).

There are different sources of documents whichralevant for research. Primary
sources include historical documents, laws, deitars, and statutes (May, 1997).
Other sources which are secondary to the firsedtdocuments are people’s accounts
of incidents or periods in which they were involved

For this study, the source of documents include Eaeication Act of Solomon

Islands, Education policy statements and educdtistrategic plans, secondary
School Social Studies curriculum documents, whiadhudes the syllabus for Forms 1
— 5. The secondary sources of documents usedsisttidy included journals written

by Solomon Islanders on education and citizenship.



The purpose of using the Document Analysis methatthis research is to gain a fair
understanding of the aims, objectives, purposeslsgamission and vision of
Education in the Solomon Islands. It is also tdemblinformation relating to the study
for the purpose of consolidating data gained frominterview method. It is also to
provide the basis for critical analysis of the doeumts, general arguments about the
issue of citizenship and Citizenship Education frpablic opinion by comparing
views of respondents of the study with the docusiepurposely, to justify the
validity of the questions and statement of thiggub

3.9 Data recording

A tape recorder was used to record the focus guispussions and one-on-one
interviews. Burns (1994) suggested tape recordindpe the best method as “raw
material will remain for later studies while nokitag notes enables the researcher to
take part in conversations in a natural way” (p)284

In this study | transcribed the recording from iPifa borrowed national language or
lingua francamade from a variety of languages including EnglighEnglish. The
scripts were analysed using certain coding systant stored on the computer
according to coded files, for easy analysis anegsscCoding, according to Charm
(cited in Ezzy, 2002), is a process of defining ivthee data are all about. It is an
attempt to fix meaning, constructing a particuléion of the world that includes

other possible viewpoints (Barbour, 2008).

In this study the coded identities are set as “gigsts” (Barbour, 2008). The sign
posts assumed here are “indexes that representeel @othe data and not merely a
final argument about the meaning” (Seal, 1999 dciteBarbour, 1998. p.196). The
codes were placed under themes for further analygkther data received from the

document analysis source.

3. 10 Data analysis techniques

According to Wiersma (1995), in qualitative reséadata analysis begins soon after
transcribed scripts are systematically recordeck ifiltial stage for such analysis is



known as the preliminary data analysis (Grbich,7200he next analysis stage is post

data analysis.

3.10.1 Preliminary data analysis
Preliminary data analysis involves checking andkirsg of the data from information
collected. The purpose is to find themes that ftrenbase of the analysis. It gives the
researcher clear direction. As Grbich (2007), moiaut, it will provide “deeper
understanding of the values and meaning whichhkeetin” (p.25). The importance of
this preliminary analysis is to highlight and idghemerging issues important for the
study.

In the study’s preliminary analysis | went throudle interview recordings soon after
the interviews were completed. This was to contine validity of the information. If

information gathered was not sufficient to proviceeful data | could have to returned
to the site for further data collection. Early dadaalysis also provides clear

systematic placement of coding under relevant tiseme

3.10.2 Post data analysis

The post data analysis occurs after the prelimiaaglysis is completed. At this stage
the reduction of data is more involved. In thisggstathe researcher is more likely to
have a fair idea of what he/she is looking for aint the “database contains in terms
of issues that are being evident” (Grbich 20071p.8he data is then processed in the
analysis using a coding process. The processifi@snthemes and concepts in the
data through certain comparisons, categorisatiorisrpretations, descriptions and
synthesis (Ezzy, 2002). The process is intendedeate meaning out of the text data,
examine codes for overlaps, and redundancy an@psitlg the codes into broad
themes. This is an inductive process of narrowiatadnto few themes (Creswell,
2001 citied in Creswell 2008).

In line with the coding guidelines suggested byeg3well, 2003 citied in Creswell
2008) the following coding steps were used: To inbdasense of the whole picture, |

read all transcripts and noted ideas as they cammaind. | chose one document,



considered its meaning and wrote it down in wordsmhg a line to highlight its
distinction. | began the process of coding by idginig text segments, placing a
bracket around it and assigning a code word forhe codes were grouped together
into patterns to provide an answer to the queshanhare use in the field work.

3.10.3 Content Analysis
The “content analysis traditionally referred to themination of written text” (Leavy,
2006, p.286). It is often used to study differeniéer this study the main content of
analysis was the transcribed scripts from the weers. All the information providing
details of the response were the contents that @halysis focused on. Other
important texts considered and used to supportirttezviews were the secondary
Social Studies syllabus, media news letters, jdarabout Solomon Islands’ state of

affairs, and education policies.

The process involved themes which were identifimdugh information from the
scripts. These themes were derived during thenpiredry and post analysis stages.
These themes were inducted and highlighted as igsdor the categories. The
categories were specific ideas, concepts and phrase

3.11 Ethical consideration

Ethics, according to the Ninth New Collegiate Dootry (1988, p.426 citied in
Morris 2008. p. 2), indicates “what is good and ket with moral duty and
obligation.” Three meanings are usually associatigd the term “ethics”. According
to Newman and Brown (cited in Morries, 2008, p.2):

the first focuses on fundamental principles of rhdm@haviour that should apply, at least in
theory to everyone. The second refers to principfesonduct developed by, and for, members
of a particular profession. The third involves #ystematic study of the beliefs people hold, and

the behaviours they exhibit relevant to morality.

For this study, all three meanings are relevantratale to ethical challenges found in
the process of this research. For example, caetifiikal consideration is required in

order to carry out research on human subjectscé@thonsideration includes “paying



attention to the way in which the research is preskto potential participants, the
likely impact of taking part in the research, thiéeets of sampling strategies,
engaging with the researcher and disseminationssesgBarbour, R. 2008. pp.78 —
79).

This research was subjected to the requirementhef Victoria University of
Wellington Research Ethics Committee and followled éthical guidelines, ethical
protocols and processes of the Victoria UniversityVellington. Next, each society
has certain unique values that need to be carefidberved. People are bound by
ethical regulations, designed to govern within weéfined principles that are
embedded on people’s values. This conceptualisagiates to the meaning provided
by Newman and Brown eatrlier in this section,istathat ethics is associated with
moral behaviour, the beliefs people hold and theab®urs they exhibit. Therefore,
to complement those requirements, this researchatibdred to the following ethical

considerations.

| ensured that the study did not cause harm tooretgnt participants. Prior to the
study, approval was sought from appropriate autlesriand institutions who were
involved in the study, as well as the local comrtiasi | ensured that the aims,
objectives and guidelines of the study were thonbugxplained to the participants. |
gained access and entry to the sites through pr&aciosessions. This accomplished
what Becker (cited in Silverman, 2005, p. 125) addiresearchers to take note of -
“When studying an organisation we are dependetth@nvhims of gate keepers. Such
people will usually seek to limit what we can stuasuring us that if we need to
know more they can tell us about”. This approachboilding relationships was
important to ensure that the participants knew rmesocieties like Solomon Islands
where traditional values are dominant, buildin@tienships is an important factor to
gain people’s trust and acceptance. Further, it wezessary for the researcher to be
briefed on local ethical requirements so that ttuelys can be conducted under the

school and local community’s ethical standards.

As the researcher, | ensured that, throughout dingtion of the study, care was taken
at all times. | ensured that | was ethical with mgsearch on respondents in

participating schools and communities.



3.12 Summary

Reiterating what has been covered in this chapiter,interpretative/constructivist
paradigm which is used to inform this study is pavoFor instance, the ethnographic
approach used in this study has provided rich diaten respondents who were
selected to provide information about Citizenshigu€ation in the Social Studies
curriculum. The local culture observed here wasd tf the schools and education
stakeholders. Secondly, using interview methodgluing semi-structured questions
applied to focus group and one-on-one intervieweelgenerated valuable rich data
for this study. Thirdly, the qualitative analysisdaapproaches that were used have
generated useful themes that informed the study lzence answered the main

guestions explored in this study.



CHAPTER FOUR

INTERVIEW — DESCRIPTIONS AND FINDINGS

4.1Introduction and overview
In the previous chapter, | explained the methodek@nd methods utilised for this
study. This chapter provides the results and figsliof the study from the interviews,
focus groups, and one-on-one interviews. The fligsliare organised under themes
derived from the main questions used for the fieldknand form the main sections for
this chapter. These include the definitions oizeitship and Citizenship Education;
the values of Citizenship Education relevant tobfon Islands context; citizenship
and the Social Studies curriculum of Solomon Istandind barriers and
recommendation to teaching citizenship values eShbcial Studies curriculum. The

chapter ends with a brief summary to re-iteratentlaén findings.

The interview findings in this chapter are presdriteematically; the data gathered
using the various interview techniques employeterded under major themes to
form the main sections of the chapter. The sectamesthen further reduced to sub-
themes derived from sub-questions. The informagimvided in this chapter is best
described as raw data. This information is theth&mrcompiled to form the assumed
rich data for this study which is located in chapiee, consisting of post analysis and
discussion discourses. Since this is raw dataptbgentation of information may not
be entirely consistent with English grammaticakgylbut this is deemed appropriate
in order to maintain the exactness of respondenésis. Also, as interviews were

transcribed in “Pijin” English, (Pijin is dngua franca made from a variety of

languages including English) the language usedradianal language in the Solomon
Islands, presenting written scripts in raw form |lwihaintain the rich meaning

provided by the respondents.

Individual respondents are represented by codestlandlescriptions of data from
their interviews has been internalised using timept coding shown in Table 3. In
order to protect their anonymity and confidentiglinterviewees’ names have been

replaced with the codes shown.



Table 3. Codes representing respondents.

Interviewee Code

Education Officer MOEF

Curriculum Officer MOEC

High School Principal (urban) HSUP

High School Principal (rural) HSRP

High School Teacher (urban) HSUT 1 &2

High School Teacher (rural) HSRT 1,2&3
High School Student (urban) HSSU 1, 2,3,8,&6
High School Student (rural) HSSR 1, 2,3,45,&6

4. 2 Defining Citizenship and Citizenship Education

Concepts and Challenges

Solomon Islands is a diverse country with over &ekent languages and cultural
groupings. It is therefore likely that the defioris of the concepts “citizenship” and
“Citizenship Education” may vary from person to gm@r, depending on their cultural,
geographical, and social status. This variety afspectives is significant for this

study, as differing views are considered to adicanment to the findings.

4.2.1 Conceptualising Citizenship

What does it mean to be a citizen? Or, What igantship? The technical definition of
citizenship is the formal identification of a pemswithin a nation state through such
means as identity cards or passports that imbuicetights and responsibilities.
Further, similar descriptions conceptualise citsteép as the status, rights, duties and
responsibilities of individuals in their community nation. Some definitions, as
outlined in the literature chapter, view the coriaGepa defining feature, implying how
people should behave.



According to respondents of this study, citizenshipdefined as an individual’s
membership within a community or country. For ex@mmccording to several
respondents citizenship is defined variously aserfrbhership of a group identified
through birth and for naturalised citizens, idea#ifion is by law” (HSUP);
“affiliation people have with a particular countby birth (HSRP)”; “one’s original
place of birth including parents and relatives vaine also part of the original place of
birth (HSUT1) Similarly other respondents assert&f my parents are from the
Solomon Islands then | am a citizen of Solomomid¢éd (HSUT 2); “I am a citizen of
Solomon Islands because | am entitled to land ostmer handed down from
generation to generation by my ancestors ... toilivehe land, freely rear the land,
based on the recognition | have by birth” (HSRT 3).

Respondent teachers defined citizenship in termsntaiflement. According to one,
citizenship is “an entitlement conferred in recaigm of land ownership” (HSRT1).
Expressing a similar view, another teacher viewdizenship as “having full
entitlement and ownership of traditional and cwtuproperty, including land,
historical sites, and natural resources” (HSRT2).

Respondent students conveyed similar responsegi@nd. According to (HSUS3),
“Citizenship is related to the individual’'s plackeharth, including land ownership and
demonstrated values”. Similarly, other studentsngelf citizenship as “people who
are born in the Solomon Islands.... Recognition ofisthing assumed by birth”
(HSUS 1); “People who are born in the country atiegens of that country” (HSUS
5). Another student defined citizenship as “rectigniconferred on individuals
through tribe and family affiliation” (HSRS3).

4.2.2 The rationale for Citizenship
According to the two Ministry of Education respontie citizenship is defined using
two distinct knowledge types; traditional knowledgend modern knowledge.
Traditional knowledge is described by the firstp@sdent as an essence in which
form a peaceful co-existence and mutual relatignstmong people. How people
relate to each other and accept each other thraugbral values” (MOEF). In
similar fashion, good citizenship was seen as, ppEs responsibility to their own
community and society and what they demonstrateréfi@cts their consciousness of



the traditional custom, modern law and respectnsiitution is good citizenship”
(MOEC).

It is still very common in the Solomon Islands foeople to be acknowledged and
given recognition for displaying good behaviour,preference to those individuals
with modern academic qualifications, wealth, andéocial status. Two teachers
confirmed this; “People are recognised among thengonity not because of power
but through demonstration of acceptable attitudes laehaviours. Behaviours that
reflect the custom, culture, and religion of themediate setting” (HSUT1); “My

attitude and behaviour indicate my status and thkiev| have among people”
(HSRT1). Another teacher offered, “Who | am asitezen is determined by my

cultural consciousness of important values andhdgvin harmony with each other”
(HSRT1).

The demonstration and practice of cultural andgimalis values also show an
individual’'s identity as a citizen. Such identiglates to the beliefs and values people
practise. One respondent principal explained gatdeaship as, “A person of the
locality with exotic values displayed and recogdiséthin the society and outside of
the immediate society” (HSRP). This perception iepkhat “any value displayed in
the immediate setting, contradictory to the shamdes of a society, is unacceptable

among the people and should not be tolerated” (HSRP

Respondent students perceived good citizenshijpagrig the freedom and rights to
participate in activities organised and conductedudtural and religious institutions”
(HSRS4). This idea was expressed by one studesbmething gained from the
individual's position among people, “Individuals aHreely partake in restricted
ceremonies have certain rights and values thatfjjuteir right to participate”

(HSRS2).

4.2.3 Citizenship perspectives by modern rule of V&
The modern contemporary understanding of citizgnsiccording to MOEF, is that
of a group of people or communities of people kyvimgether but having different

cultures and religion. The unifying factor is theodern rule of law. “People of



different cultures, religion, and status come W@ liogether under the recognition of
the modern law” (MOEF). HSUP expressed similar weWPeople from different
islands or different countries who are recognisgdhleir right and freedom to live in
the country of their origin or not of their originAnother MOE respondent said,
“People under this category do not have one comimelief and way of life”
(MOEC). This, he said, is a cause for great cont¢erthe country today because
people do not recognise others who also shareagimiltittement or right to live and
occupy the same geographical location. The recogndand unifying theme in this

category is the modern rule of law (MOEC).

However, the challenge is that the modern imploegi of citizenship are new to
people in the Solomon Islands. According to MOEpoesients “People might be
living together but they are from different islandisd ethnic groupings” (MOEC);
“People never realised that although they are mffe culturally and linguistically,

they are unified by the modern rule of law. Peaplghorance of the modern unifying
system causes people not to understand each otlertheat causes problems”
(MOEF).

This modern system has come into force despite nSmtolslanders lacking the
knowledge to fully understand it. Therefore whergle fail to relate to each other
well, they break the law and the law punishes tiIQEF).

4.2.4 Definition of Citizenship Education

According to MOE staff, Citizenship Education isfided as the “teaching of
citizenship values that aim to unify people throutgveloping new relationships
among people with diverse cultures. This is sigaifit for modern contemporary
societies and institutions” (MOEF). As one MOE m@sgent explained, the reason for
such a definition is because “society is drastycalianging due to modern influences
and people are having different perceptions wheskitg and interpreting their
surrounding world” (MOEC). He further expressed,tiZenship Education is the
provision of knowledge that educates people oftragid honourable behaviours with

responsibility; developing informed citizens whovlahe capacity or knowledge to



judge based on moral values. This includes thehtegaoof right values that prepare

students for their future”.

According to one school principal, Citizenship Ealien is defined as “knowledge
taught in schools that develops students to be gowl active citizens” (HSUP).
Further, he asserted that in developing good cisz&vhat is significant is the
teaching of values that are culturally and religiguelevant to people’s way of life”
(HSUP). Another principal explained that “the vauthat stabilise families and
communities are practised by elders, “big men”, gewbgnised by society as morally
relevant and important for our society” (HSRP). Went on to say that “in today’s
societies, developing students to become gooceasizs quite difficult. The reason is
because of the changes in behaviour and lifesgg@d commonly among youths”.
Therefore, using the formal school system as teeuree to disseminate citizenship

knowledge, values, and skills is fundamentally intgat.

Similarly, one teacher explained Citizenship Edwecaias “formal learning of the
concepts of citizenship” (HSUTZ2). Another definatizenship as the “teaching of
values to conserve the environment, building retethips with people of differing
cultures, and formal teaching of moral values” (H2R One of the daunting issues
unfolding in the Solomon Islands is the deliberakestruction of the physical
environment by large-scale logging activities. Tdm/ironment as a whole has not
been well cared for, resulting in infertile gardeiareas, contamination of drinking
water and pollution of waters which people use dathering food. One MOE
respondent pointed out, “It is imperative to edaqatople about the values that create

a safe and conducive environment for people todive enjoy” (MOEF).

4.2.4.1 The rationale for Citizenship Education

Citizenship Education comprises the teaching ofieslin both the formal and non-
formal settings. The underlying significance, a® @@acher posited, is to “educate
students to become good citizens” (HSUT1). Thidus to concern over behaviour
that undermines the modern rule of law, culturdugs, and religious values. In

Solomon Islands social environment, the changirtgraaof behaviour among youths



can be seen after the recent social unrest. A ¢éeaotpressed this sad truth as,” the
respect which was commonly practised in the couh&ty declined to a devastating
degree and has detrimentally affected the strustofeall sectors of the society”
(HSUT2).

The teaching of values in citizenship is seen asrgortant way forward for social

stability. As one teacher said, “The teaching adluga in education is important as
they serve different purposes to human developm@t8RT 3). He strongly asserted,
“If we need to solve our current problems we hawvétroduce citizenship values in
our school systems. The values | prefer are thehieg of virtues” (HSRT 3). He

assumes these would solve the issues of disresgpeuprality, dishonesty, hatred,
and instability which currently disrupt the society

In such a chaotic environment, the teaching ofz€iship Education based on moral
values seems vital. However, there are mixed mastifrom advocates and
commentators on the teaching of moral values, w@ime ascertaining them to be
contradictory to democratic values. On the othardy as expressed by one teacher,
the change of behaviour has cost the country sogmfly (HSUT1). As one student
respondent expressed, “The need to teach morakwvaki essential for Solomon
Islands society” (HSUS2). Other student responksssiadicate support for the notion
that values necessary for Solomon Islands be iedud the teaching and learning
about character traits (HSUS6). One student “recentad values are values that

develop us to be good citizens” (HSUS1).

4.3 The extent to which values are covered in theo8ial

Studies curriculum

This section presents the interviewees’ perceptmnghe extent to which the Social
Studies curriculum has covered the values thageethe characteristics of citizenship
or how to be a good citizen. It is generally unt®yd that citizenship is part of Social
Studies. Therefore, values of citizenship conceptsbelieved to be, or should be,

included in the current Social Studies curriculum.



4.3.1 Values of citizenship covered in the Sociatuslies curriculum
It is evident that some citizenship concepts awgtiiin the current Social Studies
curriculum of Solomon Islands. One urban high sthieacher stated, “There are
values covered in citizenship. However, the coasisteaching of concepts and
practise of the values are lacking” (HSUT). Thig &ssumed, is a hindrance to
teaching of important citizenship knowledge, valuead skills because what is
stipulated in the syllabus is not covered. Anoteacher points out that much of what
is covered in the Social Studies curriculum is tha content of historical events and
not so much on values of critical judgement of eatrevents” (HSRT). Similarly,
another teacher noted that “values that are assumedrtant include decision
making on conflicts, family units, communities, gorment, leadership, and the
physical environment” (HSRT3). This is also suppdrby similar claims made by
one MOE respondent who supported the claim thegeciship is adequately covered
in the current themes in the Social Studies culiouof Solomon Islands (MOEC),
pointing out, “There is content concerning the teag about the people, environment
and how to keep the environment, including topi€ower exploitation of natural

resources and environment.”

One rural teacher stated strongly, “We should hagseexcuse as the associated
problems of human activities were evident. Youngpbe have seen the reality of
forest and land destruction by logging activitiesl ather human exploitation of the
environment because it affects them. However, éfythail to recognise the effects,
they themselves have to be blamed” (HSRT1). Sugboreses indicate the perception
that what represents important concepts of citizgnbkas not been fully utilised in

the Social Studies curriculum.

4.3.2 The preferred values for Citizenship Educatio
Regarding the values that are preferred for Cishen Education in the Solomon
Islands, there was unanimous support to promotevéhge of virtues and moral
values in schools. According to the MOE respondethis values that once united

people and created a safe and enabling societdisappearing. One said, “People



have seen the rise of social problems, violencsyunily among different ethnic
groups, and disrespect to leaders, family valugsym@l values, church rules, and the
rule of law” (MOEC). Consequently, MOE responderisw the promoting in

schools system virtues and moral values as higegyrable. However, despite this,
respondents still had some reservations on wherevdtues may be derived from.
Some insisted that virtues and moral values havddove from the common values
of the local cultures and the religious values camnto people in the Solomon
Islands”. These include, “respect for one anotheulture and religion, the

environment, and people’s background” (MOEF).

Another MOE respondent argued that the values #ragage students to be
responsible citizens are vital. These include “rharalues, which hold respect,
honesty, and teaching of relationships ... (and wouidify people of different
ethnicities as Solomon Islands is diverse geogcailyi culturally and religiously”
(MOEC). MOEF argued in favour of moral citizenship values¢ause this is what he
sees as missing, resulting in numerous problemsctuntry has witnessed and

experienced. This respondent stressed that the @lkespect is drifting away.

Teacher respondents expressed similar views, gtétat the teaching of values is
important for citizenship teaching in the Solomasiamds. For example, “The
teaching of values on virtues would solve the aurreehavioural problems and
improve our current social chaos” (HSUT1). Thefegm&d common values include
respect, honesty, care, accountability, and etlhéealership. A teacher explained that,
“the cultural values and religious values are intguatr teaching components for
Solomon Islands formal education system in ordecdotrol people’s behaviours

because the rules that govern people are no loegpected” (HSRT2).

The social environment of Solomon Islands is veoynplex, making unification

attempts difficult, particularly, when numeroususs undermine the people’s or
state’s capacity to satisfactorily solve everybgdyieeds. In such a complex
environment, the only unifying instrument is thaculcating of common values like
respect, honesty, care, accountability, and ettpcattice” (HSRT3). These values

are part of the cultural values and religious teag$ that are common to people.



They are “important values that are relevant tm®ain Islands nowadays situation”
(HSRT2).

Another teacher commented, “They are moral valbasexisted and continue to exist
among people....despite the challenges the counggbiae through” (HSUT1). The
teaching of moral values is considered relevapetaple’s way of life. The reason, as
one principal claimed, is that “people of the Sotwmislands value their cultural
norms and religious principles immensely and witldgy' (HSRP).

It could be argued that the reason that Solomandis experiences so many social
problems is because people are becoming reluaarghold their cultural values. As

one principal expressed it, “We think that sendstigdents to schools will develop

them to become good citizens. But this is not happe If those traditional values

can be promoted in the school systems it would heladdress our current volatile

situation” (HSUP).

It is important to teach moral values to young pedp help them cope with the
current volatile environment. For example, accaydio various literatures, teaching
about honesty, respect, ethical and truthful peasti and acting with a clear
conscience are important values that need to lghtam schools. In addition teaching
about faithfulness, building relationship, showimgoral behaviours and living

according to the principal of justice are significaalues as well.

However, increasingly young people consider onijilssend knowledge of subjects
that would give them formal careers as importard. expressed by one student,
“Learning about moral values does not give me kedgé to have a formal

employment in the future” (HSUS 4). Such a perdpects very worrying in the

Solomon Islands. One MOE officer lamented, “ltaigirastic setback to Solomon
Islands to note that young people nowadays seetehehing of good values as
something primitive or that of the village” (MOEC3imilarly, one respondent noted
that “city schools are currently in a state whdre tontrol of student behaviour is
becoming very difficult ...rules to govern studente aot respected ... (there is a)

drastic decline in moral behaviours and studergshallenging the school authorities



about their rights. Parents in urban areas areiniind difficult to control their
children” (HSUP).

Teachers supported this view, stressing that, “lmalkes are central to Citizenship

Education. Introducing moral values in schools wilpact student’s behaviours and
change their perceptions regarding education”

(HSUTL1). As expressed by another teacher, “Stisdeqtiate education with formal

employment and take for granted having moral behasi never considering moral

values as respect, care, honesty as fundameniaitiowhich is the prerequisite for a

safer living environment” (HSUTZ2), However, it isi@uraging to see that some
students retained the respect for the traditiomdlies — in contrast to the students
perspectives presented above.

According to students, the relationships peopleshaith each other and the respect
rendered towards people and elders are the marksgwiod citizen. This includes
“demonstration of respect and promotion of mutughtronship” (HSUS2). One
student describes a good and active citizen as@weneho “demonstrates leadership
gualities among people, shows moral characterdsethhey lead, shows good respect
to others in the community” (HSUSG6). In a similairv, another student expressed
that, “moral values such as respect to one anophugajc properties, and the rule of

law is significant for Solomon Islands” (HSUS5).

4.3.2 Values considered for Solomon Islands Citizehip Education
The values considered are those that enhance illeeasid knowledge of students to
relate well with others among the diverse populatidccording to respondents, the
following knowledge, values, and skills are conegde appropriate for Solomon
Islands.

4.3.2.1 Rights
According to respondents, selection of values baket carefully considered. Some
values, although important, contradict people’dwel and customs. One such value

is that of individual rights and freedom.



One MOE respondent observed, “The teaching of sighty be conflicting to our
cultural and religious values. In urban areas ina@untry it is becoming confusing
for parents in that the conventions of rights o tthild are based on individualism
while the cultural understanding of rights is coliee. Maybe people who support
individualism do not know how to handle their chddd think the law will correct
their child. That is not true, therefore we shobédcareful when we try to preach the
concept of rights” (MOEF).

One principal stated that city schools are curyeintla state where control of student
behaviour is becoming very difficult, claiming “Theales to govern students are not
respected; drastic decline in moral behaviourssdndents are challenging the school
authorities about their rights. Parents in urbagasrare finding it very difficult to
control their children” (HSUP). Another principatmessed, “The concept of rights is
now becoming dominant among people and institutibltavever, right is related to
respect. It is not individual rights. The promotioinrights that do not go with respect
should not be promoted in schools. If rights aréeédncluded in schools it should be
done with clear guidance. Rights should be consitiepromoted and taught with
responsibility” (HSRP).

Such confusion indicates that teaching of rightstie formal Social Studies
curriculum of the Solomon Islands is important imder to clarify people’s
misconceptions. However, it must be guided cargfatid not left to happen in an

unconsidered fashion.

4.3.2.2 Responsibility
Responsibility implies being accountable for yolfre@ed the community’s actions,
towards yourself, others, and the environment. Adiog to one MOE respondent,
teaching the value of responsibility is importamtenhsure that people display respect
to others and the environment. The values thatcarsidered important for our
current society are the teaching of duties andaresipilities which include values of
respect, honesty, and others disposition. One ipahpointed out that “the teaching
of duties and responsibilities is relevant for $odm Islands because the cultures of

the country are founded on the same responsibilOEF). For example, each



person is responsible for his own life and othéve's. The term used in the Solomon
Islands for that understanding is the “wontok” syst The word in English literally
means “speak one language.” However, “wontok” @éspnts not just the spoken
language; it also means having concern for pedptbeoimmediate family, extended
family, community, ethnic group, and even the imratd country when you are

abroad. It contains an understanding of sharednresipility, obligation, and care.

Again, the values practiced are founded on dutlest people render and the
responsibility that one is entrusted to carry oubider that people may provide trust,
confidence, and respect. In this regard “studeaésino be inculcated with values that
develop them to become responsible beings” (MOBkEpportive statements from
principals have confirmed that “trust, confidencad arespect for each other are
lacking in the Solomon Islands societies” (HSRP)e Tproblem, as pointed out by
MOEF, is that “people do not demonstrate accouliabio themselves, their

neighbours, institutions, and the environment. \Wander...we have a behaviour
problem, causing our towns to be dirty, damagingj destroying of property, and no

good stewardship of the environment” (MOEF).

Furthermore, as expressed by another MOE respgridepeople’s responsibility to
their own community and abiding under the jurisdict of the law is good
citizenship” (MOEC). One principal expressed thdeathing of duties and
responsibilities would certainly uphold the valwésulture including reinforcing the
communal framework” (HSUP). According to the othmincipal’'s view, “Each
person is responsible for his life and others amthssalues are found on the works
that people do and their accountability to the wthky entrusted to perform”
(RHSP).

4.3.2.3 Respect
The value of respect refers to treating others wathsideration and regard. Respect is
an important value in the Solomon Islands. Accaydim the arguments provided by
MOE respondents, respect is “part of all cultureshie Solomon Islands. Therefore,
any consideration of values for teaching in ourostisystem has to derive from the

values that are common to people in the Solomamdisd” (MOEC., MOEF).



The significance of respect underpins “valuing @tfeand one another, their culture
and religion, the environment and people’s backgdourhese Values will cause
people to respect and understand each other, tie@ghbours and how the social
environment lives together peacefully” (MOERjalues of citizenship as stated
already exist; “It is just a matter of putting it the school system that is required,
believing that it will work. Initially, how to puit in the curriculum and how to

enforce it to teachers are what responsible audiésrshould try to resolve” MOEF).

MOE staff advocated a moral values based appraaCiict

4.3.2.4 Care
The value of care concerns having a sense of céwimigoth yourself and others and
acting with compassion. The direct opposite of vakie of care is what is often
practiced in the Solomon Islands today. Accordiagtdacher (HSRTZ2), Solomon
Islands now has a major problem, “Young people @t mave any regard for
themselves and others, or the state institutioedding the rule of law, property, and
their neighbours” (HSRT 2). In other words, as HSRIhts out, “Having a caring
attitude for people from national and local indt@gas is upholding good attitudes”.
Therefore, “educating students with values from culture and religion is an
enabling factor to developing students with underding of care, unity, and

practicing character that demonstrates care” (HJUT2

4.3.2.5Tolerance and Understanding

The values of tolerance and understanding conceen aicceptance of people’s
differences and being aware of others. According MOE respondent, “Changes in
our societies have caused people not to understaod other. Many things have
come as a force whereby Solomon Islanders lacktiosvledge to understand and
fail to relate to each other, (then) they break lthe and the law punishes them”
(MOEF). On a similar note, MOEC observed that doeseof our times are struggling

to cope with the issues and find the means to €@atnvironment where people can
live together peacefully without any stress. Helfer expressed, “Since we are in the
process of rebuilding Solomon Islands, it is timéby develop a curriculum that

promotes values to maintain the unity of the ndtion



4.3.2.6 Ethics and Honesty

Honesty is having an ability to be truthful, to $iacere about finding and expression
the truth, and requiring truth from others. Accoglto MOE staff, the “teaching of
the value honesty is very critical to today’s Sotmmnislands society” (MOEC). One
principal noted, “The structure of local and na#ibrinstitutions are violated by
dishonesty and then justifying the act as relevantcultural values or “wontok
system”, when in fact it is a deliberate violatiohmodern structures” (HSUP). One
teacher said, “People who are honest in their dgalwith people should act as role
models” (HSRT3). People must be role models inrtbein settings. One MOE staff
member expressed, “In order for our societiesv® lip to the standard of honesty and
ethical behaviour, it is very important to prombtmesty and ethical values in formal
systems as well as at home and in the communisepaat of the Citizenship
Education programme” (MOEC).

4.3.2.7 Cooperation
The value of cooperation is about working togetterachieve a common goal,
providing support to others, and engaging in pedcefsolution in conflicts. In a
diverse country like Solomon Islands the need t@lamsise unity and other values
which create cooperation to build relationshipsvitel (HSRT3). “I think cultural
values which create respect and unity should bkided” (HSUT1). Teaching the
value of cooperation develops mutual relationsHipthe values offer peaceful co-
existence. People relate to each other, accept ethen through certain common
values. People live together who have differentuces and religion but living
together under the modern rule of law is not enouggople never realised that
although they are different they are one peopleeuritie modern rule of law”
(MOEF). It requires teaching the value of cooperatio unite people of different

cultures and ethnicity.

4.4 The extent to which the Social Studies curridum is

successful in teaching Citizenship Education

Citizenship tradition is part of Social Studiesisltonsidered a component of the
Social Studies curriculum. In essence, what istiaag citizenship fits well with the



values of Social Studies as both disciplines teathes focusing on the physical and
social environment. However, the question of hoacsasfully it is executed and
learnt is what matters here. There are issuedithiathe effective delivery of the
concepts. This theme provides data, based on iateees’ responses, indicating why
the teaching of citizenship is successful or unessful. It includes understanding the
social environment, the values, and the currentfoesd behaviours.

4.4.1 The teaching of Citizenship Education in th&ocial Studies

curriculum

According to respondents, for the following reastims teaching of citizenship and
Citizenship Education concepts are not entirelycessful in the Social Studies

curriculum.

Firstly, citizenship values are taught but not sssfully acquired and practiced
because students use the knowledge for differergoges. One rural teacher stated
emphatically: the problems we see are too obvituss, it is important that we do
something about it. If nothing is done we will faaebigger problem than what is

experienced today.

Secondly, the important concepts of citizenship ehaxot been taught in the
curriculum. One teacher admitted that she has newght citizenship values in her
eight years of teaching Social Studies, sayinga¥dn't taught values that develop
students’ behaviours. | know that contents thdedch relate to the topics of
developing citizens to having understood the imgdrtof social and physical
environment, but | never felt an urging to go fertlthan teaching the content for

examination only” (HUST1).

Another teacher stated, "The teaching of valuescitkzenship does not seem
important to me to spend much time on.... to teadhegthat do not help students in
their quest to gain academic knowledge for formaplyment makes no sense”
(HSRT1).

At the receiving end most students claimed thattwhay have received in the

classroom is important knowledges one urban student stated, “I think teachers have



taught what we need to receive during lessons. \Blsatdo we need? We learn about

families, community, environment, and governmerfoinm three” (HSRS2).

When students were asked about whether they haledphe knowledge or values,
most students said “no”, with one saying, “We leabout Social Studies topic but
have not applied the knowledge outside of the ohass” (HSRS 2). Another said,
“In form one | learn about the topic ‘My family, o.community, our nation™

(HSRS1). Another student said “I learned about ¢ngironment, the effects of
logging on the environment in from two” (HSUS2)illSinother claimed, “I learned
about the government but for me to apply the congepeal situations is what is
lacking” (HSUS5). One blamed teachers for not tearhihem the values stating,
“Maybe the teachers have failed to teach aboutgihed values” (HSRS6). Most

students claimed that the good values they hadirectwere received from home.

The urban principal’s remarks indicated that he tbht the current curriculum
content of Social Studies is not sufficient to pdevstudents with knowledge that
develops them to become good and active citizemsptéferred a change to the
current content of teaching citizenship in Socialdges to include values of morality,
virtue, respect, and identity and relational urfity a healthy living environment
(HSUP).

4.4.2 Challenges to teaching citizenship conceptsthe Social Studies

curriculum

The unsuccessful teaching of values in the Sodiadli&s curriculum is also because
the citizenship knowledge and concepts taught ateeflective of what happens in
the current society. According to respondent ppals, “teaching about social
realities is an important technique. Particularglating the problems encountered in
the society to those that are taught in the cuuiotl (HUSP). That approach might
develop values that shape students to become gdans. Considering the
examination system this principal asserted, “thes one distorting factor that hinders
the teaching of good values from the syllabus.” ®tteer principal stated, "Teaching
about moral values doesn’t seem important for technd students. However, there
is need for teaching on moral values in order teehquality leaders and good
leadership (HSRP).



There are several challenges to teaching the valugtizenship. The first, according
to MOEF, is the challenge to review the curriculuithe current Social Studies
curriculum which contains the teaching of citizapsis already overloaded. The
second challenge concerns teacher training. léveis undertaken in the curriculum
the teacher training curriculum must also be ree@wThird, is the challenge
associated with the national examination systermyM# the respondents regard the

examination system as an obstacle to the effetgimehing of values.

MOEC argued that “values are not covered becawsertiphasis is on examination-
related content only. What is considered importarthe examination”. For example,
“Students learn about family, communities, enviremtal conservation, leadership,
and politics as knowledge for examination and nset gurovision to indulge

understanding of care, unity and character tréditd tevelop students’ behaviour”
(MOEF). According to MOEF, “The covering in detaf what is stated in the

syllabus is lacking, although teaching strategrespaovided in the syllabus”.

HSUP argues that the provisions to teach valudggithaelop students to become good
citizens are included in the school curriculum, btedchers do not fully utilise the
teaching methods provided in the syllabus to teaetconcepts. HSUP suggests

If we have problems with teaching good values ihosts why do we not have awareness
programmes for students in the media, public cagmsi and education for people in our
communities? There is no difficulty in teaching tredevant values. If we can provide useful
advice to our children daily in our families or comnities, why do we not do the same with

values that develop students to become good c#zen

Teachers pointed out that the discipline of stuslanschools has declined because of
human rights philosophies. As one teacher expres3ée rights are contradicting
the values of discipline for children. When we dadop modern strategies of
discipline, problems emerged. Comparative reflectishow that Solomon Islands in
the past was a very safe environment. The reasdredause people practiced the

values of culture which include respect for onethed (HSUTY).

4.4.3 Teaching on moral values
There was unanimous support from all respondentsrémote virtues and moral

values in the communities, schools, and countrghenwhole. Interviewees felt that



the values that once united people, and producsdfe society are disappearing.
People have seen the increase of social probleimisnee, disunity among different
ethnic groups, and disrespect to leaders, familyes cultural values, church rules,
and the rule of law. This caused interviewees twthe promoting of virtue and
moral values as highly desirable. However, intergies wondered where among the
diverse cultures, the values will derive from. OW®E respondent expressed that
values of virtue and morality have to “derive fradhe common values of the local
cultures and the religious values common to pewpthe Solomon Islands” (MOEF)
which include, “respect for one another, their atdtand religion, the environment
and people’'s backgrounds” (MOEF). Alternatively, eorprincipal preferred
developing citizenship on values based on the bpoydlems (HSRP).

The values that respondents considered most impcata the ones that encourage
students to be responsible citizens. This inclddesral values which hold respect,
honesty, and teaching of relationships” (MOEF & MOEThis, he assumes, may
unify people of different ethnicities as in the &aobn Islands which are
geographically, culturally, and religiously diverse This respondent favours
Citizenship Education based on moral values, aggthat it is because this is missing
that the country has experienced many problemsdted, “The value of respect is
drifting away. There is no feeling of care and exdp.... It is very important for
students to have the opportunity to learn aboutig@ues when they are still young
despite the perception that young people nowadagdte teaching of good values as

something primitive or that of the village” (MOEC).

Responding to questions on values covered in tlk@lSstudies curriculum, one
teacher statedNever at any time do | teach values that develogesits to be good
citizens. The approach used as stated is ...teaflangthe content on what | expect
to come in the exam. The content includes ...teacbimgvents such of wars, or
conflicts, their timeline and major historical et ®n(HSUT1).

There are “teaching methods provided to teachitemeés relevant to capture
expected value outcomes but rarely do we use #radh in teaching Social Studies
as stipulated in the syllabus” (HRST2).

According to another teacher,



| teach about families and community relationshifiorm one, environment in form two, role of
leaders and government in form three. However glaws just knowledge to learn in preparation
for examination. They are not there to shape stisdien their future. It is also evident that the
national examinations often determine the topies Will be covered from the Social Studies
syllabus (HSUT1)

With regards to the significance of teaching ciii@p, this respondent pointed out
that it is fundamental for social stability and tones to stress Citizenship Education
as the foundation of a stable society. It is noéa concept for Solomon Islands. It
has been practised as a source of social andgabktiability to communities. As
another teacher expressed, “Our traditional s@sdtave been teaching and
educating our younger folks about community strreguleadership roles,
relationships, and moral values from custom fopeesfor one another ever since.
Such knowledge-based value in education is reféoed Citizenship Education
(HSRT3).

Another teacher pointed out that Solomon Islandesdaot need “quick fix’
alternatives to address its current problems” (HBRTThere needs to be proper
policies put in place to direct the initiative f@itizenship Education. However,
promoting the concept in the formal education syss@ould be the priority. It is not
too late to engage in constructing a curriculunt ttwasiders the teaching of values
from our culture and religion” (HSRT3). This is ioqant knowledge to Solomon
Islands compared to others such as rights and dreedhich are also part of
Citizenship Education, but requires careful consitien before it can be
incorporated.

What is viewed as important values according tachen respondents are moral
values, cultural and religious virtues, valuinge#) and relationships. Other values
are also recognised as important; however, theye havbe carefully considered
before being approved for teaching. For examplganging teaching the values of
rights, one teacher claimed, “We have to be venscmus about how we teach about
the international conventions of human rights areedom. Our country has been
plagued with violence in the name of right of ovsiep to land and properties,
freedom to exercising individual’'s power to chafienauthorities. That has turn into
violence” (HSRT2). In a similar argument HSRT1 fawed teaching of values that
are accepted by the society, “The rights comingnfroutside must be selected.
Otherwise it will distort the social structuressoiciety” (HSRT2).



4.4.4 Current social realities

Current behaviour commonly found in the Solomomnrds shows that there is no
holistic development of students. Children are atkat without instilling the
important values needed to sustain their moral growurthermore, current social
behaviours have contradicted what is taught inSbeial Studies curriculum. As one
teacher pointed out, “We claim that we are peopiberided with good values but we
are not. The behaviour we see around does nottefleat we learned in schools, at
home, or in our Christian upbringing” (HSUT1). $opting statements for the above
argument were also provided by a MOE staff membleo Wwelieves that “there is
corruption everywhere, conflicts everywhere, and pmople see themselves as
different from each other” (MOEF).

Student respondents themselves identified reasbgdive values of citizenship need
to be added to the formal school curriculum. Faaneple, “Just look around. We
have seen and experienced a lot of problems ischool. Students burn down school
buildings, vandalise and destroy school propertg. [@¢arn about the environment but
we don’t apply the knowledge in real situations"S@RIS1). Another claimed, “We

learned about people from different places butehame ethnic differences among
students. We students see ourselves as differtidugh we are from one school”
(HSRS2). In similar fashion, another student ckdrithe knowledge | receive from
Social Studies does not inculcate any value, fotonalue othersrhe values | apply

in my every day socialisation were received frormRdrl hus, for me, the teaching of

Social Studies is not so successful” (HSRS4).

In terms of including values of Citizenship Eduoatiin the school curriculum
students expressed the followirigThe behaviours found around our communities
contradict what is taught and learned at schootrdfiore, it is a good idea to promote
good values in schools” (HSUS5). According to aeothtudent, “Teaching about
good values helps stabilise the society” (HSUS2hother acknowledged that
“promotion of good values in the school systemrgjtkeens good relations among
people of the society” (HSUS4). Similar views wenegressed by another student
who stated that “it is important to add values thiamote unity and respect for one
another in the Social Studies curriculum” (HSUS¥)other student asserted, “Values

that teach us to obey school rules, to unify oweseland to promote the value of



respect are needed in our schools” (HSRS1). Ahtracecommended values that
give knowledge about living together with other pleo He argued, “We need to see
us as one people. | think teaching about moralesmlis necessary at this stage,
because the respect once practised in our societeesow vanished (HSRS5).

4.5 Barriers and recommendations for Citizenship

Education in the Social Studies curriculum

This theme provides a description of the findingsreélation to the challenges or
problems considered to be an obstacle to the aféedeaching of citizenship
knowledge, values, and skills. The focus is on wiaatses the challenges as well as
the importance of adequately covering citizenshaues in the Solomon Islands.
Included in the findings are arguments portrayiragidl Studies as outlasting its
usefulness, the practising teachers’ attitudes rdweork, the domination of the
examination system in education, the overloadedireabf the Social Studies
curriculum, the limited teaching resources avadabhd the curriculum pedagogies

currently used and future recommendations

4.5.1 Out of date curriculum

The first barrier to teaching citizenship in thecab Studies curriculum is that it is out
of date in nature when compared to the socialtipalj economic, and environmental
changes that are occurring in Solomon Islands goteelay. According to the MOE
staff respondents, the citizenship topics, theraed,the content in the curriculum are
all out of date. This is evidenced by when it hagrbdeveloped - the late 1980s for
Forms One to Three, and the mid 1990s for Forms &od Five (MOEC). A review
of the Social Studies curriculum found that the Wlealge and values taught were
influenced by the situations and challenges of memttier period (Solomon Islands
Social Studies Syllabus form 1-5, 1988).

According to the respondents, those challenges hidke relevance to today's
situations. For instance, a Principal made thitestant, “I think if we consider our



social environment nowadays, the currently usedab&tudies curriculum has out-
lived its usefulness. Considering what is happeimngpciety, some of the topics and
teaching content no longer relate to nowadays kogadities. Worst still, there is no
proper teaching of relevant values that are nee(t¢8UP).

In education what is transferred as knowledge, esland skills is fundamental to
learning. However, in the case of Solomon Islanelettive teaching and learning
does not occur much because teachers have faiteddb the values that are provided
from the syllabus” (HSUP). From what has been sm®h experienced, “Education
stakeholders are blaming each other for not doingugh to solve behavioural
problems commonly found in schools. Some say iukhbe the addressed by the
government through dictating rights policies. Noaa&l the government is throwing

it back to schools and assuming that the schodlselve the problems” (MOEF).

Stakeholders are blaming each other without consigl¢he effects of Social Studies
which of course has some impact on the problema sdlearound. One student
claimed, “Teaching is dominated by things from @é% (HSUS4). One teacher
suggested that what is important is “teachers nedok aware of the issues in the
topic and how students can solve the issues” (H3RT®/e are so engrossed with
the pedagogy and engrossed in the content in th&bayg, without looking at the

effects of the current issues and devising stratewi solve the problems” (MOEF).

4.5.2 Teachers

In order for values to be covered in Social StydOEF claimed “teachers should
do their part in teaching and performing the rdlparents. School students are no
longer in a village setting whereby grandparents @arents are responsible for child
rearing. The environment has changed, and parelytsery much on schools and in
particular the teachers to teach, care for, antureithe students”. In today’s
environment teachers take the place of parentghdreveryday life of students, for
the 280 days they are in school, they are outdideeir parents’ control” (MOEDF).
One teacher noted, “Our role as teachers is torerkat topics are adequately
covered. However, we often fail to move beyond radrteaching strategies whereby
we can further advance our teaching to cover vahaschange students’ behaviours”
(HSRT3).

One teacher respondent acknowledged, “The goodesalbat are displayed by

students have been developed and acquired from"h@H&JT1). In response to



what teachers said, an MOE respondent noted, “€bponsibility of the school is
more than just teaching for the memorising of fatist rather an obligation for
ensuring that students are embedded with value¢sdmasupport them when they exit
into the world beyond” (MOEF).

Learning is not a one-dimensional process. It imeslthe transfer of knowledge
through many different mediums of instruction. Gmérough observation. “Students
learn from actions seen in the classroom and samoatonment, what their teachers
and others do. The teachers or school leadergidgs can be very influential to
school students” (HSUP). “The behaviours and atétudisplayed by teachers have
significant bearing on students’ behaviours - food@ or for bad. Teachers often
believe in this saying ‘do what | say but not whdb™” (HSRP).

In the Solomon Islands, as expressed by a princigall sometimes cannot
distinguish a teacher from a “masta liu” (unempbbyeuth on the streets)” (HSUP).
That is “devastating to the ideal of developinglsiuts to be role models. Teachers
should be role models. They are not restricted tmtgaching knowledge from the
curriculum, but should set a standard that studeamdollow” (HSUP). Teachers on
the other hand argued, “We have very limited timéetich all the topics in the
curriculum” (HSUT1). In addition, “There is no tinte teach important values beside
those that have already been included in the S8tialies curriculum. If we assign
extra time for additional themes or values in t&aghit will disrupt teachers’
timetables” (HSRT2).

There are lots of complaints from the Solomon Idtapublic about student behaviour
at schools these days and people have blamed tsafdrenot doing enough to
develop and improve students’ behaviours. Accortlingne teacher, “I am sad to say
that although we teachers have done our best,tliteisystem and the situation that
has failed the students, with the implication betimgt many students in the Solomon
Islands believe that academic subjects and knowlealg central to education”
(HSRT3).

4.5.3 Examination system

The examination system involves a system of sekecperiodic advancement,

involving both internal and external assessmersgetdécted students. It is a dominant
factor in “developing countries” where resourceptovide access for all to modern
education is scarce. In the Solomon Islands, thecatn system is based on the

periodic examination system.



One MOE respondent staff said, “It is a distortfagtor that hinders the teaching of
good values from the syllabus” (MOEF). A princigddimed that when it comes to
the teaching of moral values, although they seemportant, teachers deliberately
choose the content required for examination (HSRRjs creates a huge problem,
because the kind of misbehaviours commonly foundcimools certainly indicate a
need to “teach the quality of knowledge and valeeisnprove life and behaviours of
students” (HSUT1). In many ways, the examinatiorstayn undermines the
acquisition of useful knowledge.

As one High School principal puts it, the examioatsystem is seen as a catalyst to
the backdrop of teaching appropriate values. Famgte, the curriculum may seem
attractive and appropriate, however, the examinatgystem determines the
knowledge and values that are transmitted to stsdetSRP). As one teacher pointed
out, it is no wonder “the outcome of what has beemght in classrooms was reaped.
We have corruption everywhere, undemocratic elastiand political instability in
most government institutions” (HSRT 3). Accordirg dnother principal, “Firstly,
there is no proper teaching of good values, alth@aame are included. Secondly, the
teaching of historical wars and conflict only foeason the content, and not inflicting
a kind of knowledge that shows a devastating emdching of topics on issues and
events should show both sides” (HUSP). This wastithted by a MOE staff member,
“Teaching about retaliation as commonly found frbmtorical wars can influence
students to do likewise. If there is any changdh® examination system, a new
monitoring and assessment system has to be pl#ée.pThere needs to be a system
put in place that would assess students’ moralegaAnd behaviour in schools and
should take similar weight as academic assessm®OEF). “the assessment on
students behaviours | hope will encourage teadbesgequately cover values that are
important for good citizenship” (HSUT1). Studentscaneed to know how different
cultures and ethnicities came to live together; WHman we live together and how can
we respect each others’ culture and differencesnwhe see ourselves differently”
(HSRP).

From these responses then, it can be seen thaincesquts place significant blame for
the failure of the education system to effectivielgch values that influence behaviour
positively on the constraints of the examinatiostesn.



4.5.4 Overloading of Social Studies Curriculum

The current Social Studies curriculum is a comlamabf many disciplines, including
history, sociology, geography, anthropology, sos@énces, and citizenship. It seems
the “subject is already overloaded” (MOEF). Accaglito the teachers, “We cannot
adequately cover themes and appropriate valueginéreship in the Social Studies
curriculum because there are too many other tegdipics and themes” (HUST1).
Another claimed, “The teaching of values in citigleip is covered but not so much on
the expected outcome as stated in the syllabusR{2% The problem seems to be
that “We teach about the environment, family relaships and community awareness
but this knowledge is for different purposes. Notevelop students to become good
citizens” (HUST?2).

HSUT1 added, “I have taught the concepts but | ctrfully utilise the teaching
methods to achieve the aims of the topic becausasitvery limited time and there are
too many things to cover”. Furthermore, “What | &éam mind for given topics is
stirred by different objectives. My deliberate gaslfor students to understand the
concepts for examination purposes and not so mnckhat will become of students
in their future. ...we pick only topics that we catesi appropriate from among the
many topics givens” (HSRT3).

Another teacher further expressed; “I know thathé@sy useful knowledge can be
done, but considering the time constraints, andjtrentity of knowledge that has to
be covered, it is unrealistic for students giveeirtlpriority need of preparation for
external assessment§.eaching about social realities is an importanthiégue.
Particularly, relating the problems encounteredhim society by those to whom the
curriculum is taught. But how can we teach aboutiadorealities when the

government doesn’t recognise its value?” (HSRT1).

According to the rural teachers’ discussion grdUjnere has been no indication and
reflection from students that Social Studies teagland the knowledge underpinning
citizenship have been covered. All | know is thabg values demonstrated by

students are learned from home” (HSRT1); “If somedyvalues are demonstrated at



school or outside the school, it is not from wihetytlearn at school. It is from what is
learned from home and the knowledge and valuesvestdrom the teaching of

culture and Christian religion” (HSRT2); “The vatueare covered but not as
adequately as what the aims and goals of the silakpect. Much of the teaching is

done on content only for what is expected to besssed” (HSUT1).

4.5.5 Teaching Resources

Another daunting challenge is that of school resesiras indicated by the following
responses: “Here in rural schools we only haveampy of the student text book and
one copy of a teacher’s guide book. All of the timespent writing notes on the
blackboard for students to copy. In such situatiteschers cannot do much but focus
on content required for internal assessment” (H9R™ften teachers from different
subject areas teach Social Studies because obfaspecialist teachers. That is one
hindrance to teaching values in Social Studies” $HIR); “In terms of ensuring that
the values are adequately covered, a teacher fraiiffement discipline or even an
untrained Social Studies teacher cannot do veryhnfioicthe students (HSRT2); As
argued by one teacher, “The examination systemhwiithe predominant driver for
the assessment and evaluation of student’s word@sneonsideration. There needs to
be a system in place that assesses students’ wabuals and behaviour in schools and
gives a similar weighting to academic assessmeHSUT1). This would then

encourage teachers to adequately cover valueartanportant for good citizenship.

4.5.6 Curriculum pedagogy
According to MOEC, “If proper coverage of citizenskalues is required it has to be
approached in a practical way. Firstly, teachingl dearning has to be done
concretely. It must be transferred concretely dlgfodramatisation, guest speakers,
student excursions and more emphasis on demoostratiHe further argued,
“teaching on real situations is fundamental to @ffe teaching and learning because

what students see and experience is reality to’them

One teacher noted, “Teaching by demonstration isseful method for Solomon
Islands. This is because that is how we are tdaineur cultural context. When we

try to use conventional education approaches iecedf our students’ learning”



(HSRT3). Another teacher asserted, “If we try tarpote useful concepts as
citizenship we have to involve concrete approachkes.the general public, it should
be promoted through the media and public campai¢msschools it should be
transmitted in class through demonstration, drasatitin, fieldwork projects,
excursions and guest speakers” (HSUT1). Anothechiaclaimed that “students
taking note in class, which is the dominant appnoac the Solomon Islands, is
detrimental to students learning...that is the reagloy students are passive in class”
(HSUT2).

4.6 Summary

In reiterating the results and findings providedhrs chapter, it is important to note
that the data provided here represents the viellst®d from respondents of the three
cases studies used to gather the data for thiy.stuty were gathered at different
times and in different geographical locations. Theestions used were similar for
every case and group of interviewees, providing ribk data for this study. The
results and findings in this chapter are based onlyhe raw data gathered from the
interviews. According to the respondents, the cphoé citizenship is difficult when
it is compared with more conventional concepts.efisence, it appears that one
person’s understanding of who they are in relatmitheir environment is different
from that of another person living in another eamment. Having this information is

significant for this study.



CHAPTER FIVE
ANALYSES AND DISCUSSION
PART 1: CITIZENSHIP AND CITIZENSHIP EDUCATION

5.1 Introduction and Overview

In the previous chapter, | have provided descniptibthe findings of the study. This
chapter will present the analysis of the data ctdé from the respondents and
discusses the findings. The data was analysed @imglethemes and each is presented
in this chapter. The first is the analysis neagtto the theme of citizenship status.
The second is moral and social virtues of citizgmstne third is active Citizenship
Education model and the fourth are stakeholdergepéions on curriculum policies
and pedagogies recommended for Citizenship Educatiohe formal curriculum of
Solomon Islands. This chapter ends with a briecl@mion, summarising the analysis

and discussion.

In this analysis, the data is discussed under bvoad themes. These themes are
intended to create meanings that show evidence hait wthis study is exploring.

Theme one, focuses specifically on stakeholdpesteptions of whether or not



Citizenship Education is included or can be inctude the formal Social Studies
curriculum of high schools in the Solomon IslanBsrther, the theme identifies the
data on whether or not the concepts on rightpamsibility, national identity and
sense of belonging are possible for inclusionhe €itizenship Education curriculum
for Solomon Islands. The second theme involvesatiaysis and discussions based
on stakeholders’ perceptions of the value of teagimoral values and social virtues
in Citizenship Education for Solomon Islands soe@aVironments. The third theme
focuses on teaching approaches, strategies andlingapedagogies relevant to
teaching concepts of citizenship. The fourth thediscusses views regarding
respondents’ recommendations on the adequate kdgeilesalues, skills approach
and strategies required to teach citizenship cdsdaghe formal education system of
Solomon Islanders. This includes analysis of amsgidisions about models domains

and methods considered to be contextual and reléw&olomon Islands.
5.2 Conceptualising Citizenship as status

The literature regarding citizenship and CitizepsBducation, according to Hebert
and Sears (n.d); Khamsi, Torney-Purta, Schwille€O@0Kerr and Cleaver, (2006),
have linked citizenship with status. Status is sameés legal standing with the state
and community. As discussed in the literatureaevin Chapter Two, the concept of
status includes the rights of individuals and gsyupeir responsibilities as well as
their identity and sense of belonging. Howevers thnderstanding of citizenship

varies from country to country and from culturectdture.

According to the findings described in this studyspondents have related citizenship
status to land ownership, geographical and ethmapyaffiliation and affiliation to a
kin group and genealogy. Three important typestatus have emerged. The first, is
entittement (right) through land ownership, the os®t is the demonstrated
responsibility and leadership roles, which invobkemonstrated behaviour and the
disposition of character. The third is the citizemécognition of personal identity
implanted by birth, parents and next of kin or ériAn obvious question to ask is,
what relevance do these types of status have ore#ohing of Citizenship Education
in the Solomon Islands formal Social Studies cutdm? Do we have to formulate
citizenship policies based on peoples’ interpretatn rights? These themes sought

to analyse data and discuss findings that ansvesetfuestions.



5.2.1 Citizenship Education on rights

The concept of citizenship has been defined iditbature and by the respondents in
this study. This leads us to now consider how tleiscept may be practically taught
to future generations of Solomon Islanders throGglzenship Education and which
aspect of the various definitions of citizenshippwd be incorporated into such

Citizenship Education.

As stated, citizenship is closely related to tsaching of individual rights and the
freedom of participation. This can be justifiedaiagh the frameworks adopted for the
building of democratic states. According to theerlitture, citizens are those who
understand their rights and legal status in a state amongst people. These rights
include the right to association and participationlocal and state institutions,
freedom of election and free elections, and thétrip peaceful protest (Gilbert,
2004). Those rights and other similar descriptiomsights has become the subject of
much debates among citizens as societies have Wegifully engage in the
development and practice of Citizenship Educatiothe formal education system.

5.2.1.1. Solomon Islands Education stakeholders’ opon on incorporating
teaching of rights in Citizenship Education.

According to the findings of this study, rights aefined by Solomon Islanders as the
entitlements that are held by individuals due tdage attachment to the culture or
customs of a group of people, including land arsdwece ownership. Having such
entitlements is not a deliberate choice as expddsgdMOEC but a position one has
acquired through birth. It is about who a perscanmng fellow tribesmen and others
around them. That right requires a person tgelitly carry out his/her duties and
responsibilities as expected by society. Theseedunivolve the obligations that serve
the interest of everyone in the community, ensutivag others are not negatively
affected.

People in such contexts have to be consideratetnchl in dealing with people they
influence, in order to create respect among eduwbr ptinity and stability among
people of different backgrounds. In this interptieta people may have rights or
entitlements but they also have a greater respidihstb perform for the collective
good. It is an obligatory and participatory rightiah does not involve individualism
but reflects sound communal underpinnings. Acewdo teachers’ views, it is not
interpreted as a right conferred for legal recagniby the state, but a right conferred
along hereditary lines which carry with it cultudddligations. Rightful status is
handed down by ancestors from generation to geaerérough birth, for the



purpose of establishing and maintaining good mutlations between people.
However, this specific cultural view of citizenshights as accompanied by
responsibilities does not always match the de@initn the literature.

Based on this indigenous understanding of righes guestion remains as to whether
rights should taught as part of the Citizenshipdadion curriculum. The respondents
in the study expressed that rights should not bghtiain the teaching of citizenship
concepts. However, if it is to be incorporated &sazhing theme, it must not be done
randomly. Rather, the values on rights have toetected according to concepts that
does not discriminate against other peoples’ caltur

5.2.1.2. Opposing views

However, the specific cultural view of citizenshights as being accompanied by
responsibilities does not always match the de@nitn the literature. To compare the
above definitions with that of the literature, araild see some obvious mismatch.
For example, according to Herberts and Sears (@itdzenship Education concerns
the teaching of rights including freedom of speaxt expression, to private interest
groups and association, to freely seek politicatef and the right to social security.
Such interpretation contradicts Solomon Islandeesspective on rights. The rights
and freedom of individuals in the Solomon Islarglbased on entitlements and the
restricted association of people to cultural ongtlgroups. Such a narrow conception
by Solomon Islanders on rights has caused seriogsalved consequences for the
citizens of the country. These consequences ieatudhinal and illegal activities
such as illegal settlement in the form of the righfreedom to live and participate in
economic activities, forced eviction of people frtime lands and properties they
acquired through legal means and ethnic conflietsabse of strong ethnic affiliation.

According to one Principal respondent “teachingrights need to be considered
seriously, as there are several protest, in then fof rights that appears violent,
resulting in mass distraction to the social, ecoigpm physical and political
environment” (HSUP). Similar thoughts were expeelsby one MOE staff member
who caution that:

If the teaching of rights are to be included in fbemal curriculum, it should be selected or leave
it for a later stage in children’s learning, whémy are mature enough to analyses the knowledge
on rights to fit his/her context (MOEF).

Referring to indigenous interpretation on rightcading Solomon Islanders, the
individual’'s power and authority, to freely exedwvger is restricted. The practicing of

individual rights can only occur through certaimgmomise between the individual



and the family, tribe and culture on which norms &alues are constructed to guide

and harmonise people.

According to Western liberal thinkers the righteldreedom of participation in the
affairs of the state include activities such asingyt the right and freedom of
membership and association to institutions andviddals among the state (Heater
1999). In contrast, the concept of the rights ofratividual in the Solomon Islands is
founded on the idea of personal and group accollityato each other and their
community. This concept extends to the areas ofl lawnership, cultural group

membership, leadership and relationships.

Consequently, it is importance to reveal such @sttin perspective to firstly, to find
areas in the teaching of rights that are adeqoaB®mlomon Islands. Secondly, to give
education stake holders a variety of opinion toellgy Citizenship Education that

reflects the social reality.

5.2.1.3. The rationale for the teaching of rights
The respondents of this study made imperative claithat serious critical
consideration might be given to the conceptuabsanf rights from the Western
liberal ideological perspective. For instance, &nmcipal expressed that the drastic
decline in moral behaviour from students in schaolthe Solomon Islands was the
resulting effect of the promotion of individual higg by civil society groups. The
assumption was based on current student disrespestthool authorities. Students
claimed that they have the rights to exert thell freely despite the school rules and
regulations (HSUP). This is becoming problemati¢ aoly to schools but to the
local community as the vertical and horizontal bifg of respect once shared at all
levels of society has diminished. Most student seslents and in particular in the
rural area responded that they have limited kndgéeof the concepts of rights. As

claimed by two rural students,

I don't know what is right and freedom. All | know the right | have over the land and properties
own by my family and tribe (HSRS 3). | can onlywbat my parents tells me to do. | can not go
beyond their advise (HSRS 1)



Similar claims by respondent Principals have exq@dsthat rights have differing
meanings to different people. Therefore, the teaghof rights requires proper
planning and guidance. This planning and guidaneestmeflect the contextual
understanding of people. One Principal arguedrifgits to be taught but with

guidance. He expressed that:

The teaching of rights without the teaching of extpshould not be encouraged in schools. Both
has to go together or if rights and freedom aréveoincluded it should be done with clear
guidance. Rights should be considered than prom&igiht have to be taught with responsibility.

Every thing that are recommended and promotedgitsrineed to be selected (HSRP).

Claims expressed by one MOE staff member have gubiotit why the teaching of

rights is complicated and difficult. As he explaine

In human right based education, children haveittg to education. If the government fail to put
the child in school, should we take the governntentourt? In situations like the Solomon
Islands whereby children are victimised by the goxeent’s inability to provide education for all

children that question cannot be answered (MOEF).

Consequently, the teaching of rights to citizens twabe approached with cautions,

especially with regards to the teaching of rightthie school system to young people.

Further, there are revelations that the teachihgights needs to be carefully
considered and should not be left to those outfideSolomon Islands to carry out.
According to one teacher respondent, “in a coumthere more than 80 cultural
groupings exist, initiating values on rights i ttormal school system needs careful
consideration as people might misinterpret the ephdHSRT 3) . For example,
findings in this study have revealed that peopleravdy interpret rights as the
freedom to choose or decide, to act, to partakg@etéorm in activities and to own
without interference from any person or authori§uch understandings contradicts
cultural perspectives held by previous generatiansl directly challenges the
understanding that children are supposed to resipeic parents, teachers, or elderly
people without question. Another teacher exprebgeadoncern about teaching rights

in the formal curriculum, stating that:



We should be very careful about the teaching ditsidoecause it will conflict with cultural and
religious values. (HSRT2).

Respondents have shown obvious case scenarios whaeeats have challenged
school authorities because the school sent thddreh home for failing to comply
with children’s school fee payments. Parents cldintiee right of the child to
education even if they fail to meet the school gdtion. One teacher respondent
further blamed responsible authorities for failiogpave the way in educating people
about the values and principles of rights and foe®é@h a democracy (HSUT 1). The
conflicting issues at the heart of this are, on baed are “rights” and on the other
hand are cultural values of parent relationship r@atprocity. The fact as noted was,
conventions on rights have emphasised individualishereas in the traditional
Solomon Islands society individualism is not pesphay of life. Children are part of
the family from birth until death and remain a me&mbf the family from generation
to generation. In similar arguments, MOEF pointed i his opinion that Western
parents did not know how to handle their childred éhey thought that the law will
correct the child. He claimed that this is noetand it is the family’s responsibility

to correct and teach the child. He suggested that:

We are not ready for the teaching of Citizenshipi¢ation based on rights because there are a lot
of misunderstanding on rights. Therefore we havebéovery careful when we develop a

curriculum for citizenship (MOEF).

Another attributing factor noted from respondents teaching about rights in the
formal high school curriculum of Solomon Islands iis invaluable knowledge

necessary for children to learn in order to chastgklren’s perception and correct the
currently held perceptions of rights. The truthcemed by respondents is that CE
and the idea of rights has not been introducedhenférmal curriculum. People have
only heard of the concepts of rights from civilcely movements and other
institutions who are involved in the promotion ahdividual rights. In this case,

people lack the proper knowledge and understandihghe values of rights.

According to respondents it is important to teablousa democratic rights and the
freedom of participation. However, it requiresefal consideration and judgements,
particularly, on concepts relevant to peoples wtdeding. As noted by one MOE

staff member, for any attempt to promote rightseddasducation, the knowledge,



values and skills need to be carefully selected BA The assumption was based on
the differences between the understanding of rigbdsiventionally and the

understanding of rights in the local culture.

Attempting to offer appropriate and contextual feamorks for the inculcation of

values of rights and freedom in conservative tradél situations such as that of this
study context will create unprecedented challengesce, there is a need for careful
effort to construct the Citizenship Education cquic&nowledge, skills and values
regarding rights for this curriculum. It must bderant to the local and global

context. Respondents acknowledged by that teachAbayt rights needs careful
consideration and is important and worthwhile fae Solomon Islands.

Having Citizenship Education based on rights areedom as advocated by the
liberals may be conflicting to the local culturaiderstanding of rights. In order for
the interpretation of rights to be meaningful amgegple of the Solomon Islands, it
has to incorporated for teaching in the formal icutum. Importantly, the content
based on rights that is to be incorporated in thizé€hship Education for Solomon

Islands has to be selected to match the peopleratanding of rights.

5.2.2 Citizenship Education on Duties and Responsiities
This theme now leads to an analysis of the datadismlisses the findings on the
teaching of citizenship based on the status undeimg people’s duties and

responsibilities.

In democratic states, citizenship is both a rightl aesponsibility that cannot go
unfulfilled. A person becomes a member of the dbgtbirth or by being naturalised
which carries a set of rights and responsibilitieat is expected by the state on
subjects (Gilbert, 2004). The fundamentals of dutdd responsibilities focus on
participating in the affairs of the state to protand safe guard the national wealth
which includes, human, economic and natural ressyrto respect the law and
constitution of the country, to respect the riglmsl freedom of others. It also includes
mutual cooperation in the interest of solidarityddn support and raise children by
giving them a true meaning of good citizenship.



5.2.2.1 Respondents’ view on the concept of respdsibty in the Solomon Islands
The respondents in this study have stated thatittzen’s responsibility is based on
mutual relationships. This mutual obligation isanmon bond shared among family
(nuclear & extended), community and the largeretgajroupings. Such relationships
are based on a mutual understanding of common vadne a respect based on
cultural and religious rules. For example, indiatiureciprocate their loyalty to local
institutions because the same volume is reciprdceteghem. One of the principal

said:

Responsibility is a mutual relationship that isdzh®n peaceful co-existence among community
members. People relate well to each other and aeeep other because of careful observation of

common values. This include display of good chamaespect for others and the environment,

upholding the cultural and religious values (HSUP)

In such a status, what is required from individualgo perform their responsibilities
by demonstrating the value of care for one anothieejr neighbours and the
environment. Fulfilling such obligations demonstsad mark of good citizenship. The
status of responsibility on the other hand accaydinwestern interpretations includes
people’s participation in local and national adtes such as elections in the form of
voting and participating in election campaigns.sTalso includes active participation
in state and community activities and faithfullyrrggng out obligations that are

expected by the state for its members.

For this study, Solomon Islanders interpreted resimility in a more complex form.
According to them, responsibility meant more thast jparticipating in state or local
community obligations. It implied an absolute foohengagement or commitment
that each person has which should not be left filhdal. This included local
communal works, responding promptly to family otbér obligations, as equal
distribution of wealth or resources and reciprqdiyilding mutual relationships and

trust among people and demonstrating moral behes/digcreetly.

Consequently, such an interpretation not only @uhtts the interpretation
approached conventionally, but has created anatber behaviour. The duty and



responsibility that people have for each other ommunity now have to be

compensated in cash money. This behaviour haseimfled the informal and formal

structures of the society causing people to ofdour only when cash payment is
promised to be received at the end of the activity.

The challenge is that people see the state asgbeice of protection and have the
assumption that the state will provide for all theeeds in response to the full
allegiance they offer to the state. This is obviouthe Solomon Islands where people
are often seen and heard pressurising the govetnrieough their elected

representative for school fees, church feastinglebprice, funeral obligations and
other family and community obligation. However, whéhe Solomon Islands

government support was not forthcoming, people inecdiscouraged and resorted to

violence to show their grievances to the government

Some advocates of Citizenship Education have arthadhe teaching of duties and
responsibility that promote the giving of allegianar showing respect to people and
the state is minimal in teaching citizenship. (Alah) 2008). However, for this
study, findings have shown that the teaching ofiedutand responsibilities is
necessary for Solomon Islanders, particularly, thucate students about their
responsibility to the family, school, local commiynand the nation. One teacher

respondent claimed “ it is the only way forward $tability in our nation” (HSRT 3).

5.2.2.2 Rationale for teaching duties and responsiity
According to the findings, people commonly relaterselves with their place of
birth and ethnic group. Such a relationship deteesisocial security, labour, power,
wealth and stability and have emerge from peopkaahstration of responsibility.
According to one teacher respondent “If someori®rs in a particular geographical
location one has a secured future for such redsadrttiere is land to rear and cultivate
for food, shelter and wealth (HSRT 3). When pedmpwe a mutual relationship
based on trust they are secure, socially, ecoraiyiand politically. The purpose of
such assumptions is that peoples’ live are buduad each other. In such instances,
people are for each other in all circumstance wgas of their status. One MOE

staff member explained this as;



People that share common beliefs and culture relale with each other. The acceptance built

around each other have cause people to live indmaywith each other (MOEF)

This study relates the teaching of citizenship daties and responsibility with the
maximal category because of its value and relevémtiee Solomon Islands context.
One MOE staff clarified thafor students to be responsible citizens, they eged be
given education that would foster responsibilitglarare. Citizens that demonstrated
values of care for themselves and their neighboBush important values were
identified as missing. As pointed out by MOEC:

People did not show responsibility to each otherihstitution and the environment. That is why
we have a behaviour problem, which causes our tawhs dirty, damaging and destroying of

properties and no good stewardship to the enviratume

Good and active citizens as expressed by MOEFnsesone who carries out their
duties and responsibilities diligently ensuring tthaeir obligations are one to
another, family, and community is fulfilled. Thisdudes providing support for
relatives or neighbours who are in need and helpommunity works. Building
relationships with people around him/her, attendioeg family and community
obligations and demonstrating active leadershipaesibility are also necessary. This
is aligned to the argument that the values of dilutafor Citizenship have to
consider the values that democratic communitiepted, emphasising “the practise
of democratic decision making in which these valaes given practical effects”
(Gilbert, 2004, p.142)

According to the findings of this study, the dutydaresponsibility of a citizen is to

serve the community through showing act of goodabetur towards others, ethical
practice, ability to build relationship among pkEopnd showing leadership values
(HUSP). It is an obligatory and participatory preet which does not involve

individualism but reflects sound communal underpiga (MOEF). According to the

respondents the idea is to include the citizensbigcept in the formal curriculum of

Solomon Islands is a positive step forward foraovadi stability.



5.2.3 Citizenship Education on Kanal identity

Identity in the Solomon Islands context means “ogdstential foundation” (Gegeo,

2001 p. 2). This identity is conferred through indual’s geographical and physical
location. Such identification denotes the powerowmership of land, wealth and

authority a citizen holds as recognised by peapteong people and the society from
where one is originated. It is an unquestioneditipm based on genealogy and
marriage, from which one may speak on importani@sswithout being challenged

about identity (Gegeo, 2001)

5.2.3.1 People’s understanding of Identity

According to this study, people consider land dradrtplace of birth as their identity.
Their conceptualisation of citizenship cannot bplaxed further than their personal
relationship and attachment to land and family. iEesr, such recognition is only
attributed to people affiliating with a particulartribe or those who share the same
dialect, or specific ethnicity. This means that gdlecsee themselves differently from
each other and only attach themselves to theie tnidt to the nation or to the state.
This is in fact a critical challenge for stability the country. For example, one
Principal explained a citizen as “someone who istlement to live in the land
through recognition by birth and by custom” (HSPA)similar, judgment on identity
is also expressed by a teacher, who pointed out“¢haitizen is a person who is
connected to local customs or culture includingepts and relatives who also are part
of that original setting (HSUT 1). One teachetpressed a citizen as a person who
has full entittement of ownership of traditional @sltural propertiesThat includes,

land, historical sites and natural resources (HRA2other teacher expressed it as,

The acceptance of a person to live among peopdegiven society, by law. Custom or culture is
granted in recognition of an individual for land mavship and active participation in development
activities (HSRT3)

This is problematic in modern democratic societigsere people of different
backgrounds and cultures come to live together amedrecognised by the state to
have share one common identity. In countries like Solomon Islands where

stability has been destroyed by ethnic conflictsruptions in the form of nepotism



and discrimination among different ethnic groupim@verwhelming and the teaching

of values to unite people is eminent.

According to one MOE staff member who claimed “Reapf the Solomon Islands

have failed to recognise individual or group idignalong national consciousness
because people do not feel any effect of being glag nation” (MOEC). People’s

wealth and survival, their attachment and affibatto land, family, tribe and religion

have sustained their livelihood. Therefore, tidentity of citizens is based on the
bonds of kinship with the tribe which relate to daownership and wealth. In this
case, shared language and ties to ancestral |l with Christianity as argued by
Dinnen, (2008) constitute the basis for individudéntities and allegiance over
abstract notions of citizenship or membership efrtiodern state.

5.2.3.2 Issues of diversity
The lack of national consciousness among peophdifferent ethnicity has created
division among people. Such an issue has causdaeprs to shared national
identity which should set the base for nationaltyniThere is no feeling of
nationalism among people, although politically, pleoclaim that they are Solomon
Islanders. One principal have pointed out, “thdifgeof oneness can only be seen
during national events and regional sport eventiefiVthe flag is raised and the

national anthem is played in a different countif'SUP).

Sanga and Walker (2005) state the relationship gstomsland groups, ethnic
communities, and economic groups are clearly seghrdNational sovereignty as a
united nation is at stake. It is obvious that “#memosities are likely to compound and
may take another form including the formation ofren@utonomous political and
economic entities, breakaway movements and furdeamal unrest (Sanga and
Walker, 2005. p. 18). If that happens it will bg@blem. The Solomon Islands is
heading towards an inevitable separation of peofhés could be easily solved if
there were better policies and educational progreamempower and enlighten people
to recognize the existence of values among pedptally, nationally, and

internationally.



5.2.3.3 Why is teaching for National Identity impotant?
Issues and challenges in national identity hawese@a respondents to give their
support for themes concerning national identitpe@anclude in Citizenship Education
in the Solomon Islands curriculum. As one studeated, “I think teaching on values
that develop us to honour our country is impoitdfSRS 2). Another student
expressed, “ we don't respect any thing that bedaiogthe government because the
government fails to support us (HSUS, 1). Simdiims are supported by teacher
respondents who stated that the teaching of tdpmisdevelop students to be good

citizens recognizing themselves as people of thenan Islands is important”.

5.2.4 Citizenship Education on Sense of belonging social cohesion
The sense of belonging to a state is a uniquderigd for Solomon Islands. The
assessment reported by the United Nation on Sololslands have identified the
scattered sense of national unity as one threajdartor to Solomon Islands social
and physical environment (Pollard, 2005). Soliyais the key to bringing social
cohesion. It is found that “the wider the scopealidarity (extent to different things)
the more cohesion-forming it will be” (Matrai, 200.89)

5.3.4.1. The rational for Sense of Belonging
Solidarity has been lacking in the Solomon Islarfsisch weakness of relationships
have cause major social problems. One obvious rfacés expressed by one rural

teacher who stated,

Young people today careless about who they argepties of the state, communities and

other people. Just look around, they burn schoilings, vandalised properties and distract

school programs(HSRT 3). This was stem from the lack teaching students about

relationship and solidarity as people of one na(idlSRT 3)

Such challenges have caused the people of the Soldslands to see building
mutual relationship as an enabling factor for sthasense of national unity and

identity, a factor which is missing among studeraw/adays (HSUP).

The Solomon Islands is divided politically, econoaily, culturally, religiously, and
geographically. Therefore, “mechanisms that wiltbypde some understanding that



Solomon Islands as a nation that made up of thaissahislands, more than eighty

cultural groupings and languages is critically impot” HSUP.

5.3.4.2 Values Calumniating sense of belonging
According to respondents, both MOE staff suppagttéaching of moral values such
as respect and tolerance in the formal educatiaomcalum system. This could lead to

having strong shared sense of belonging. As on& gi@ff member have claimed,

Teaching about respect and care is an enablingrfétat can influence younger people to love
and respect their country and its people. Havirgracern to the state and its institution does not

necessarily mean singing the national anthem,ngifiegs only but more on having the moral

values that unite people for national solidarftyQEF).

5.3.4.3 The importance of teaching sense of belongi
The sense of belonging is a moral decision peaple society have chosen to have
and to practice. It may be viewed as not a delieerhoice but what the society needs
for its people. Young people are taught to respect take pride in themselves, their
community and their tribe. This strengthens, shag®l sustains the society. It is a
tool that provides safety, prosperity, guidanceyisal and empowerment. However,
in today’s reality, as Sanga and Walker, (2005edpsuch values are drifting away
from the expectations of the society. People amimoously confronted with new
conflicts over land, sea, business, women, stafus veith one another. In such
circumstances, where conflict is dominant, cousthiave initiated strategies that they
hoped would assimilate the focus of people torses®f belonging to their society or
nation. In the Solomon Islands, respondents suegdsr schools to take a major
role in the education of younger generations invhkies of unity, tolerance and

building relationships with one another and théesta

The underlying limitation as one teacher pointetli®that there is no effective
means to develop a strong link with people andsthte in order that people may
have a sense of belonging to Solomon Islands (HSU®) State and non
Government Organisations have initiated programimatsaimed at drawing peoples
attention to value where they belong but thosainies seems meaningless to
people. Overall, respondents expressed valuesizdénship, based on sense of
belonging as and enabling factor for stability anéity among people and their
communities, particularly, among youths. SucHlehges have caused people of the
Solomon Islands to see building mutual relationstsi@an enabling factor for shared



sense of national unity and identity, a factor viHi@ave been missing among
students nowadays HSUP.

5. 3. Citizenship as moral imperatives

Having analysed and discussed values of citizersthtus, as perceived by
respondents of this study, this section now analgsel discusses moral and social
virtues. The focus is on why the teaching of marad social virtues is important in
Citizenship Education.

5. 3. 1. The rationale - moral values and socialnues

Citizenship Education on moral values and socidligs is part of the whole concept
of citizenship. The concepts are promoted in thecation system to imbed certain
kinds of knowledge and values that develop childoelbecome good citizens. One
central purpose is to develop student’s awarenketbe walue of moral behaviour.
This study’s definition of moral values and soasigtues is that moral value refers to
the code of conduct put forward by society anctepted by individuals. For social
virtues, they are values deriving from local cudsiand Christian religion. This
includes the teaching of good manners, politer@ssiesy, good habits and
behaviours. This section provides the discussiongspondents' perspective of the
value of including both themes in the formal curhiocn system.

One respondent Principal argued that, “moral behavs an imperative substance for
a stable society” (HSRP). Similar view was exprddsganother Principal who
claimed that education could be meaningless if [ge@po acquire the new
knowledge in education lack moral behaviours tdasnsgyood practice of knowledge.
As he questioned,

How can one build relationship with one another eustitution when the values demonstrated
come in conflict with the values we trying to ihsti student? Without moral values we
cannot unite people. Through respect people cateralell with others (HSUP).

However, considering other advocators of Citizem&ducation the concept on moral
values by far has often being contested. In Nealad®l as claimed by Barker,
(2008) what might constitute the values such asahtypis still argued. Such values
maybe identified as, “honesty, reliability, respimtothers, respect for the law,
tolerance, fairness, caring or compassion non-seaisd non-racism (p.52).”
Competing conceptions find these knowledge-baskaksan Citizenship Education
to be inadequate to the challenges of educataenaocratic citizen (Westheimer &
Kahne, 2004).

Conversely, what is adequate for Solomon islandsrding to respondents
developing a framework on moral values and sagrales common to people is an
imperative step forward. Considering, the socialitical, economic upheavals in the
country, a review of the formal curriculum to indeimoral values is a significant



step that the Solomon Islands should seriouslyidens For example, in the period
of 1998 to 2003, Solomon Islands have gone thr@ugériod of turmoil. An outsider
researcher expressed this turmoil as being:

...gripped by a progressively debilitating internatises that manifest itself in series
lawlessness... the breakdown of essential governreemntices, closer of major commercial
enterprises... due to armed conflicts between armiéitlanfrom two ethnic groupings and in its

later stages, into a process of instrumentalisatfosisorder whereby criminality become a key

political instrument (Demnen, 2008).

Hence, it is through such circumstances, whereak@tructures are affected that
respondents see it necessary to reform the stasctaf the society. Therefore,
respondents claimed that teaching of social virtaed moral values is assumed
adequate if integrated in the social studiesiaulrm. The significance for such
reform is purposely to solve shortcomings whichatisthe unity of people and the

country.

5.3.2 Citizenship Education on moral values
Moral values are components of Citizenship EdocatiFor Solomon Islands,
developing a framework on moral values for CitizepsEducation is essential.
According to MOEF, in order for Solomon Islandsréwitalize its chaotic situation,
learning themes that target behaviours of younglgers necessary; the teaching of
moral values is believed to be an avenue for empogeand reforming youth’s
behaviours and attitudes. He argued that moralegafinould take a central position
in the formal education of Solomon islands. Thisalgned to what the former

Director of the curriculum Centre stated in the rmed

| believe teaching positive behaviours, attituded galues can help to prevent these negative
outcomes. As a country, we can only take one fippard to address some of the pressing
problems, it is vital that we correct some of thistakes. We must not let down our young

people, particularly the school children who seenbé¢ vulnerable. We must ensure that our
children succeed, to have knowledge, the skills,attitudes and the values to lead a happy and
successful life. We certainly want our school dtéh to get on well with others and have

friends; to do well at school and achieve to tipeitential and to contribute positively to society

both for their own benefit and for the good of sbgi (Rodi, 2008).



Similarly, assertive comparison made by MOEF, intldhat no value is more
significant non other than the values derivingrfrthe common values of the local
culture and religious values. A framework consititg respect for one another from
differing cultures, understanding each other onlihsis of difference and building
relationship is vital for rebuilding Solomon IslaandMOEC see the teaching of such
values as enabling paradigms to instii moral eslthat engage students to be

responsible citizens. As he expressed:

Values that | considered important is that whickeliep respect among people those values
have to derive from cultural and church values. peeted which | mean here is critical

conscious about cultural values and church valvE3HC)

According to Abdullar (2008) moral values in Citihip Education is about valuing
others as person in fuller terms (p.32). In hisneavork on moral and Citizenship
Education, he argued that moral and Citizenshipcktion is not about a good
citizens but about a shared understanding of whiastd¢uted a person and the innate
values of a person. Shared understanding amonglgped the Solomon Islands is
lacking. People do not easily agree with peopletbér ethnic groups when it comes
to decision making. This problem may have stemmmech findividual’'s attachment

and ethnic affiliation an influence for supremacy.

There is wide support from the Solomon Islandstxkh moral values in Citizenship
Education to attain share understanding. Accordinteachers focus group, “Moral
values should be a central component for citizgnsthiSolomon Islands if people
wants to relate well with each other” (HSUT 1). §hiould pave the way for unifying
people. Moral values such as respect is fundamemtatity resulting in a safer living
environment for people among the diverse populatibhe teaching of moral values

is lacking in our schools that is why we have aolofproblem” (HUSP2).

Again according to HSRP, moral values among schimlents are acquired from the
family unit and not from the formal teaching in sdaoom or from the Social Studies
which is expected to teach about moral values. Trdgcate a lack of concern to
teaching moral values. A diverse country like 8womon Islands requires teaching

on moral values reflective on the framework of ‘igthinterpretation”.



The provision of the formal education in the Solomslands is clear. It is aimed at
providing knowledge, values and understanding ttestelop students to take up
active responsibilities in the government sectorférmal sector. This is obvious
from how the education system of the country, pupleases more on academic
subjects for higher expected academic qualificatiosustain its functions on day to
day basis. The principle objective of this procsst® educate people to have jobs in
order to solve the ills of the society.

It is obvious how students referred to educatiorih@sonly way for success. Their
worldview on education is limited only to havingrieal white-collar jobs, having
college or university qualification. As stated b$RIP:

The mindset of students see teaching of moral sahg something belonging to the home,

traditional in nature and as primitive and not &gille to modern standards. What is viewed as
significant in learning is the contents for exantima. In this case | assume awareness is quite
important to change people’s mindset.

The present system of education in the Solomamds inculcates false hope to
thousands of young people and parents. The opgraystem as observed by
Dorovolomo, (2005) does not aptly address the nedddhe society. Instead, it
created violent youths and new found behaviorablgrm. As Sanga and Walker
(2005), discovered,

Youths tend to disregard important values, pro®calles that were regulated by the
communities, churches and the national institutiomtey choose to be arrogant and

disrespectful in their approaches against theiakde and worthwhile norms of the society.

The choices that people make have threatened theement, family, communities,
and the nation. An appropriate example to explais ts found from why youth
choose to consume alcohol and drugs rather thaicipating in sports, church and
cultural activities. They choose to disregard thustemary ways, clan protocols,
church rules and values. In addition, in the aalsere teenagers have turned to drug
and alcohol abuse, aggressive behaviours anddsst are of great concern. There

are media reports of adolescents and the youndviedon quite serious crimes. It is



indeed puzzling to note the self-destructive pdidt some of our young Solomon
Island people head down. It is obvious to thaséhgouth lack hope (Rodi, 2008)

Such challenges, as noted by respondents and $tih@mon Islands academics have
occurred because of the irrelevant and uncontexsirals and objective of the
education system. These has resulted in the cumawlequate employment and
income opportunities, restricted by dysfunctiorrastructure (Pollard, 2005). More
so, the fragmentation of traditional structures aedhocratic systems has failed to
deliver good governance, which led to poor leadpréh all levels of the society.
Such challenges has become the subject of muchted®yapoliticians, churches,

academics, teachers and civil society agencies.

5.3.3 Citizenship Education on Social Virtues

Gilbert, (2004). argued that “any curriculum is elestion from our culture, and
values of our culture are central to the understanend participation in it” (p.93).
Based on such arguments, the teaching of Citizeristhucation on values such as
character traits, respect for law abiding citizans essential knowledge and values.
Respondents have expressed that Solomon Islaedspeeple with values of respect
for people, for the environment, for local cultuaed to respect of other people’s
religious beliefs, and on values that unify peoptensideration of building of
relationship as one purpose of education in thegu

Therefore, education for respondents is importanpeople will have the ability to
demonstrate competently the cultural norms andegalmoral and ethical values,
leadership and responsibilities. Despite the ingme of education, in today’s
Solomon Islands education system, the aims ancciblgeof teaching and learning
does not demonstrate the expected outcomes. Themguments from respondents
that the current education system and in partidhl@rcurriculum have create violent
youths whom does not consider societal values psritant” MOEC What is missing
from the current curriculum are the values thatppsise to unite people, establish
stability among people and instil values of respécnour and care MOEC. One

urban teacher respondent have stated that:



cultural values makes people to live in harmonthwiach other with respect HSUT1 a person
that display acceptable attitudes and behaviouls@spect the cultural and religious values and
the law of the land have received good and progaestting. HSUT1,

There are certain consequences that are assouidkedolation of societal values. A
person who violates or dishonours the norms otthire or custom also dishonours
the teaching and learning of cultural values. Saigerson is assumed to have failed
the cultural test standard, therefore, cannot beergiresponsible roles in the
community. Teaching about good values is a livinopg that becomes the social

force that cuts a path on which one walks in @&¢eo, 1998).

Essentially, teaching of good values are assumedbet significant for Solomon

Islands for a number of reasons |,

First, the teaching social virtues will unite peomf different cultures and dialects. Second,
inculcating values of respect is related to cultbest practices that people have lived with ever
since. Third, in comparison to academic knowledgmidant in our education systems it does
not change people’s behaviour? The country has ffonebad to worse in terms of stability to

the social environment (HSRT3).

However, there are arguments that the teachingici salues does not address the
situation of democratic societies. Despite thatatie cited in Gilbert, (2004),
claimed, “Citizenship is more than a label... thereise of citizenship is crucial for

the development of the individuals maturity (p.140)

Basing on the data collected, in alignment with aheve note, one school principal

stressed that,

Cultural values and church values are importane Phinciple of cultural values and church
values are the teaching about honesty, respeaaétlund truthful practices, acting with clearer

conscience and faithfulness (HSUP).

This was supported by another principal who poit that “building relationship,
showing moral behaviours and leaving accordinghto frinciples of church values

and cultural values is crucial for Solomon Islan(l$SRP).



In the Solomon Islands, the values of the society ahifting. As observed by one
former Director of the Solomon Islands formal cocutum. Schools in the country

were affected with unprecedented behaviours:

the media has been reporting bad images of ouestsidn Honiara (but this could also be true

in other parts of our nation) who have turned taijuana, alcohol, betel nut chewing and
premature sex. What concerns me most is the témelaf aggressive behaviours and attitudes
of some school children by principals and headheez The general self-centeredness and lack
of concern for others shown in some school chilgr@nicularly after the social unrest is

something that concerns me most (Rodi, 2008).

This was supported by the students claimed that the not receive teaching of
knowledge, values and skills that developed thetrettome good and active citizens.
One student claimed that “the teaching of valogbe Social Studies curriculum is
not good enough to develop students behaviourUsld. Teachers concentrate on
information that is expected in exams. Anothedstu claimed that the dominant
themes were about wars and events that occurrdteipast (HSUS1). Similarly, as
another student expressed, such teaching on coistéot examinations only and
does not help in developing students to be goodecis (HSRS4). In terms of
application of the values learned, another studtited, that values he applied in

real situation were acquired from his family andneo(HSUS 2).

PART 2: CITIZENSHIP EDUCATION CURRICULUM
APPROACH, MODEL AND PEDAGOGIES

The second part of the chapter will analyse asdudis the findings of the models,
approach and pedagogies useful for Citizenship &wlurt curriculum for the

Solomon Islands. The analysis and discussion waili$§ on citizenship as an active
model of learning. This includes activities thatnfoactive engagement for people. In
this case for students, the teaching of conceptgtin€nship in a formal setting. It

also includes the curriculum approach and pedagoggidered by respondents. This
includes the cross-curriculum, extra curricugregated curricula approach, and the
Social Studies curriculum approach. For curricupgdagogy, the analyses and
discussion involves comparative assessment onivpassaching and learning and
active learning strategies.

5.4 Citizenship model of active learning/community
participation



Citizenship is a model of active learning. It imadel of learning that occurs through
active engagement in public affairs and obligationsocieties. An explanation of
the word “active” in this sense could be interpdets for people to be “prepared to
see beyond their own interest and commitments akd & wider, more impartial
view” (Miller, cited in Pearce and Hallgarten, 198828). Active citizenship is
described as active involvement in the affairshef tcommunity, responding promptly
to needs and requiring strategic actions to im@rertain areas in the society. This
statement means that for people to have knowlefgehow the government
functions and skills in organising activities artdking leadership roles in

communities. In the literature, the term is knowsraative participatory citizens.

5.4.1 Active Learning in citizenship
In the Solomon Islands, active participation isrfdio be common amongst people. It
is part of peoples’ way of life and as membera abmmunity. Considering what is
active for Solomon Islands, a citizen or membea gfoup is accompanied by certain
kin obligations and responsibilities that cannotugdulfilled and is freed only from
death. Such responsibility include contributing lboide price or bride wealth
payments in marriage (Gegeo, 2001). The pradiespecially obvious in traditional
societies where the communal model is common. hi ttaditional setting, any
person who does not actively participate in thaiegfof the community is subjected
to public condemnation. It is seen as a disgreate to the person only but also to
their entire family. Members of the family receithe blame for the actions that their
subjects display, assuming that the child had eenlproperly taught and nurtured by

the family of cultural norms and values.

What is described as active engagement or commpairticipation as conceptualised
by one teacher respondent is:

The values that unite families and communitiggetber through helping each other when some
one is in need. It is a difficult task to mould dnts to become good and active citizens if we try

to do it nowadays because of the changes in belnavand lifestyle. However, we can do it if we

start teaching children about the values at sc{i¢8lUP)



Secondly, in a community, a person who actively destrates values of care for
oneself and others is belief to have practice thportant values of society. The
values of care are interrelated and aligned tdigations and responsibilities. In

addition, to demonstrate obligatory and participat@lues as one Principal claimed,
is an obvious reflection of people’s concern utiuze. People sustain the continuity
of the past, present, and future (HSUP). A supg®dlaim was made by one teacher

who stated that:

Care and respect are values that the society riEeely are the prerequisite for stability,

cooperation and unity in a community of people HSRP

Thirdly, the values of sheer obligation and resjulises have to be demonstrated
openly in order to show clearly that the resultshef teachings are received from the
family. People often showcase their activeness distinct abilities in arranging
ceremonies such as feasting, contributing to bpdee, arranging and actively
engaging with communal works and rendering supgorthelp people with
disabilities. Such active participation is dis@dywith great respect. In the modern
contemporary interpretation, this is an activiizen. From the information that is
analysed from the respondents, they favour the aleasing learning models that
develop students to be active citizens . Accordongne MOE staff member, if we
want to save our way of teaching children to bévactve have to promote the values
at school (MOEC).

5.4.2 Active citizenship — contemporary version
In the modern context active citizenship is thdigttio participate in the affairs of the
community and the state. This includes participatiom national institution
programmes, national events such as electiongnahtsports, and taking an active
role in organising activities for people locallydanationally. Acquiring values to
actively participate in the affairs of the societylerived from the knowledge , values

and skills obtained from the teaching of citizapsh the formal curriculum system.

In a contemporary Solomon Islands context, the rstdeding of rights and
responsibilities which fosters active participatminpeople in the society is missing.

People view the government as an institution watleign ideologies and structures



which is exclusive to people with modern educateoxd knowledge to engage
actively in the deliberation and participation iamportant affairs of the society. The
reasons why such perception occurs is becausesaidp between the educated and
the uneducated. The educated people have acqgiieedknowledge of modern
education, have white collar jobs and have the m@oever to manipulate people and
system. These people constitute a very small ptigmoof the population but they
are influential among the general population. Tlest rof the population view
themselves as inferior, uneducated, uncivilised; key figures. Such implications
have caused people to remain passive and statidemma which has become a

challenge to the Solomon Islands.

In order for students to be responsible peopley theed to be given the training that would
develop them to become responsible beings. Thahét | have found as lacking in our societies.
People did not show responsibility to each otheritistitution and the environment. That is why
we have a behaviour problem which cause our towniset dirty, damaging and destroying of

properties and no good stewardship to the environiidOECCE)

What Solomon Islanders need is an education sytatippromotes active citizenship.
The citizens who take up active roles in the adfaif the communities and the state.
Education should include knowledge and values liegiefit all people and not the
selected few as found in the current educationegsyst Any development of

citizenship concepts have to be taken into accautht how people live and work. It

should include what people consider as active. Mioglel of active learning rests
entirely on common knowledge favoured by all peapid teaching pedagogies that

active in curriculum methods.

5.5 Citizenship Education Curriculum Policy

Globally, Citizenship Education has been approadnhed number of ways in the
formal school curriculum. According to the litereguthe popular traditional approach
is teaching citizenship in the subject of socialdsts. However, many academics,
educationists and teachers have claimed that sstiglies is overloaded. Thus,
teaching of citizenship may no longer be effecbeeause of the limited time to teach
values. Secondly, the content of Citizenship Edanatontains more themes and

topics that can form a separate discipline of Wws.0Some commentators recommend



approaching the discipline as cross-curricular toas an informal subject which

situated within the extra curricula approach.

5.5.1 Citizenship Education Curriculum Models and Aoproaches.

A policy statement on Citizenship Education hasnbewtiated in the Solomon
Islands. However, deliberation on the subject matfepolicy and approach still
exists. Despite that, according to information frélhe curriculum department of
Solomon Island, teaching citizenship across therimium is considered for
development. However, presented in the followincfisa are respondents’ views of

the approaches.

5.5.1.1 Cross- Curriculum Approach
According to the data collected from respondentshaf Ministry of Education level:

It is important for citizenship to be approach agss-curricula. However, the challenges are,
teachers need to be embedded with the curriculuteruall discipline. That's the problem. It will
take long period of time before it can materialisaesithe capacity to finance the undertaking is a
huge task for our government. There should be agshdo the teacher-training curriculum, a
change to the curriculum system as well as corstigi@ monitoring and examination system
(MOEF).

There are several challenges that need to be @edidif citizenship is to be
constructed as a cross — curricula approach. &mndtforemost, is the challenge on
the governments financial capacity and positioartgage in the curriculum overhaul.
According to Pollard, (2005) many school in the oy are in a poor state. How can
the government engage in overhauling the curricuiimssimilate citizenship values
when the current curriculum resources have not beplaced ever since they were
brought into the Solomon Islands? As Pollard natieel governments funding is
simply for recurrent teaching cost complementedsblgool fees. Therefore, it is
impossible to engage in the retraining of all teashto qualify them to teach

citizenship in all school subjects.

One teacher from the rural area suggested thare@Gghip Education should be

approached and included according to differentlgewethe school system. He states:



In primary it should be taught as a cross curacti secondary it should be included in the Social

Studies curriculum. Senior secondary forms, it gthde included with history subject (HSRT 3)

The reason for the suggestion is that in the pyntearel, teachers are trained to teach
all given subjects in a particular class. In rgalit would ease the challenges for
teacher training. He further expressed “teachimitden in an early age would be

more effective than teaching students when theyrateire” (HSRT 3).

Secondly, integrating citizenship values in theiaostudies curriculum would be
easy as teachers of social studies have majortbe@ iteaching of the values. This may
solve the challenge of finances which authorititerobase their blame on. Thirdly,
integrating Citizenship Education in history forettsenior secondary classes is

possible as related topics of citizenship are diyeéacluded.

5.5.1.2 Segregate Curricula Approach

Some educationists and academics support the tgpohCitizenship Education as a
segregated subject. Wilkinson (2003) indicates tinagtabling citizenship discretely
can lead to it becoming someone else’s problemiirwthe school. In comparison,
one urban teacher sees developing Citizenship BEdacas cross curricula or whole
school approach as a difficult task to achieve pHgerred teaching it as a separated

subject because it is a very important subjecsfodents nowadays (HSUT)

Respondents have expressed that, if CitizenshigdEntun is included in the formal
school system as a subject of its own will be tawgtectively as teachers are trained
specifically to teach the subject. Moreover, asregped by respondents it is essential
to having proper training to disseminate the cptedn a more effective and
convincing way. If it is taught as a separate stthjeen those who teach the subject
can concentrate on delivering the knowledge andeglithout confusing other

themes or subjects.

5.5.1.3 Extra Curricula Approach

Another approach is concerned with the extra ricuiar. In the extra curriculum —
approach the knowledge, values and concept afeaiship is delivered outside of

formal subjects that are timed tabled in the schimoh survey conducted in 2002 of



the need to promoted national identity in the Saomislands, surveyors
recommended from their findings that activitieshsas flag raising, singing of the
national anthem, interschool or national sportvétets should be promoted by
schools and facilitated by the government to beeranpulsory (Community High
School Survey Team, 2002).

According to interviews from the school principédsm the two case studies, HSRP,
argued, that in order to promote unity and natiadahtity, the government had to
facilitate activities in schools that promoteatednships and unity. For instance, flag
raising and singing of national anthem daiBngaging in such activities instils a

sense of pride to student of their own country laznde national consciousness.

In the Solomon Islands as claimed by HSUP, childfemot recognise the value of
flag raising and the singing of the national anth@irey do not even know meanings
of symbols on the flag and/or meanings of the wamdke national anthem. This may
have led to problems in the country. Accordingh® teachers view, HSRT1 claimed
that emphasising good values can unite people aadsito be done as extra curricula
activity, such as activities of flag raising, singiof the national anthem and other
activities to promoted national identity and soaahesion. “Maybe involving in

such activities should be time tabled as the thistg to do every mornings at school

before the start of academic activities ” (HSUP).

However, in interviews with MOE officers, MOEF aeglithat promoting activities as
such would not make a differences in school anditles of students in the future.
He claimed:

The teaching about national identity is importaat bot just about raisings flags or singing the
national anthem. It is more to do with having thght values. Values that respect and understand
each other, ourselves, the how the social enviromnige together peacefully. Values of
citizenship have already existed. It is just a eratf improving for use in the school system and
believing that it will work. Initially, how to puit in the curriculum and how to enforce it to

teachers are what responsible authorities shoul@EDF).



5.5.1.4 The Social studies approach

The most dominant approach is teaching citizenshipe social studies curriculum.
Traditionally, citizenship is part of social stuslidt is generally regarded as a subject
that is related to the promotion of CitizenshipuEation in schools. It is part of social
studies education, an approach use in the schootwum to facilitate the goals of
citizenship.

According to the school principals’ level of pertiep, for HSUP, in terms of
curriculum: “Citizenship for now should be includedthe Social Studies curriculum
as much of the concept of Citizenship Educationehalready been included.
However, as he further reiterated, the valuesmegended for social studies are
ones that instil unity amongst people, the respactcultural values, national

consciousness and church values.

From the MOE staff members’ point of view, MOEDiotad that the subject is
already overloaded. It has teaching themes frototyisgeography, sociology,

politics and citizenship. He claimed that currdr@mes in the social studies are hardly
completed by the end of the each academic yearefidre, to included citizenship
concepts in social studies, MOEF recommendedathavision to the social studies
curriculum has to be made to reconsidered someeaiopics that are out of date or
irrelevant to Solomon Islands current society.

According to students’ view, the themes and topatating to citizenship knowledge
and values has a place in the current teachingaélsstudies. However, it makes no
change to the students as the knowledge learrr isx@mination purposes only. As

claimed by one student respondent:

The teaching of Social Studies that | know of does change my behaviour. The behaviours |
display at school are received from home. Teacbingocial Studies is not successful, because it

doesn't reflected from what people demonstratecsmgt (HSRS 2).

The current topics in social studies are: teaghinout family, community, the
environment, government and changes. Accordingddihdings respondents stated
that knowledge and values learnt from Social Ssid@not help to develop students
to recognise the importance of relationship unitgt eespect for the social and
physical environment. That can be justified frora alues displayed in the country
by youths. One teacher asserted, “If we look arawttling is respected. There is



corruptions, everywhere, conflicts, every where padple are not in good term as
seen” (HSUT 1)

5.6 Citizenship Education Curriculum Pedagogies

Pedagogy in the curriculum refers to the methodeathing and learning in formal
and informal contexts. In the curriculum it is famdental for the effective
dissemination of knowledge skills and values. Tdahnique in which one applies in
curriculum teaching to achieve the goals and objestis fundamental for effective
learning. There are two related dimensioas noted byPrint, (2008) on
conceptualisation and the classification pedagbgicavities. These are the passive

learning and the active learning strategy.

5.6.1 The passive learning strategy

The passive learning strategy is referred to ashter-centred strategy where students
are perceived as passive learners. Students irethgsd, Print, (2008) argues are
“sponge-like” where they are “fed” with the infortian provided by the teacher. This
is common to the teaching of social studies inSbmon Islands where some topics
of Citizenship Education are included. Accordingle data, the every day teaching
of social studies in the Solomon Islands is prechamily teacher-centred. The
teachers talk while the students listen and takesnoAs one respondent principal
stated “we are engrossed with the method of tegohhere the teacher talks and
explain and it become part of our every day teagkéchnique” (HSUP).

Any change to the strategy as noted from teaclemss unnecessary as it would not
help students in their examinations. As noted b§H 1) There are reasons why
the pedagogical teaching technique is adoptedt, Firds not time consuming;

secondly, it helps students in national examinatlmough having large amount of

facts to study in preparation for examination

As teachers are aware of the limitations studémte with the teacher — centred
strategy, they said they cannot do much about ¢abee it is a commonly used
strategy. Therefore, varying arguments from teexthave indicated a need for
change. As confirmed by another teacher,



The current traditional teacher talk and students take should be change. There needs to be a
lot of concrete examples and practices. For ingtademonstration, dramatisation, excursion
and guess speakers (HSUT2).

According to the students' view about the sociadiigts curriculum pedagogy:

The teaching and learning where the teacher teagdhwa student write notes is boring and in

effective. We need to have teaching that shovexamples and concrete application (HSUS 2).

However, teachers argued that the reason why tbeyndite the classroom teaching

and learning is because of the time allocatedefaching each topic.

If we use practical techniques in teaching thedsitiwill take all of our teaching times.

As such it hindered our schedule to teach allc®pifore the national examination (HSRT)

5.6.1.1 Examinations

The dominant exam oriented education system leaged the teaching and learning
of contents to be passive for students. Accordingfudents' interviews some of the
concepts of citizenship is taught in the sociatigs curriculum, but is learnt as
theory. When ask about why they responded with:

we have to learn about the events and dates by mgntpfrom reading the notes in
preparation for national examination (HSRS3).

Examinations influence the teaching componentadsal determines teachers status
from the publics' view point. For example in thdddoeon Islands teachers who are
ranked higher amongst other colleges are thosepndduce higher pass rates in
national examinations.

5.6.2 Active models and strategies in teaching amearning.

In teaching citizenship teachers use techniqudshtip students to acquire the
knowledge skills and values effectively. Accordingvhat has been gathered, from
the MOE level, staff member respondents suggehbtddtl mediums of
dissemination of knowledge, values and skills sti@Nolve more concrete
application (MOEF). Concrete presentations havawvolve student’s projects,
demonstrations, dramatising, guess speakers, tsaatiexamples. MOEC suggested
teaching on “real situations” is vital for activecaeffective learning. “real situations”
are methods that are concrete in nature as opposalstract teaching. Not only do
teachers and school leaders have to be role matheglisplay and demonstrate
gualities of leadership. Discussed below are asgsestrategies recommended by
respondents.



5.6.2.1 Teachers as role models

The most influential people in school communitieshie Solomon Islands are
teachers and school leaders. Their actions and/lmelmdhat are demonstrated in
front of students speak louder than what they di¢ehch in the classroom even in
the policies they legislate for the school.

Teachers should first demonstrate character toafisre any transfer of knowledge can be
effectively acquired. They should display good elster. That should be the start of their
teaching on Citizenship Education values (HSRT3)

According to urban teachers, the attitudes of stmaehers have affected the way
students act in schools. The respect that stugebotdd show to teachers and leaders
of the school is missing because teachers infludrestudents attitudes that distract
their behaviours (HSUTZ2). According to one teaalespondent some high school
teachers even take students for drinking alcohaihing students to take drugs and
even, lead them to sexual activities (HSUT2).

5.6.2.2 Demonstration strategy

With regard to teaching, demonstration in the tradal context of Solomon Islanders
is part of their cultures. Learning is transmittebugh listening, watching, imitating,
and doing things. Learning without imitating andgdice is not learning at all. In this
sense, abstract learning found in the Solomondslatassroom is not effective
learning. Therefore, the respondents suggestea dbange to the passive approach in
teaching and learning to include demonstrationctif/gies in the classroom.

Teaching and learning usually involves acting det¢oncepts or topics in
Citizenship Education in the classroom with studeRbr example teaching the “topic
voting in national election” what would happen hesréor the teacher to organise the
class room as a poling station where pilot boxegtace. Students are to take their
pilot papers and drop them in the box they preeich pedagogy is aligned to how
students were taught at home or in their commuitie

5.@ Dramatisation strategy

In Dramatisation in the traditional context invav@ancing out the concepts or
situations that are of important to people. If imtpat messages are to be transmitted
across generations, the knowledge skills, and gdtage to be formed into a dance or
drama.



For example the teacher organises students tov@wolthe role play. If the teacher
wants teach on the relationships amongst diffeztmtic groups they organised
students into groups and those groups come togatitelive as one group of people.

5.6.2.4 Class projects strategy

In traditional context of Solomon Islands, persatiatovery is a significant value of
maturity. If someone wants to be recognition faitteadership in the community,
they have to seek advice from the elderly peophe rEsearch of Gegeo (2001),
referred to this as secret knowledge and is thmrant knowledge and values.

The modern contemporary context, in class projestislients are expected to follow
the same process as well. In such teaching strategstudents are given a topic to
research, for example, what are the charactent@cgood leader in the traditional
and modern societies? The students are requoéckerview the elderly and
discover for themselves the characteristics of@ldeader. This is active learning
and is also regarded as effective learning. lzeitship, learning from active methods
is the appropriate technique to develop activeeits.

5.6.2.5 Guest speakers’ strategy

In the traditional settings knowledge is built autjuired around the family, tribe and
the whole communityTeaching and learning is not a single persons respitity. It

is the obligation of the whole community. Youngeople are expected to be taught
by people of specialised skills and knowledge \ldes, aside from their immediate
family.

The respondents recommend the need to changerigathategies for effective and
active learning for Solomon Islands. The teachalks'and students listen without
application as noted from students is considereuhipo

We see the teaching of Social Studies as one ghtist boring subject in school because
teachers do all the talking while we listen a takée (HSUS 1)

Respondents state that the teachers do all thedgadkd they listened. When they
were asked about the teaching strategies and tegiiméy recommended that
dramatization, demonstration, and inviting expertst speakers.

5.6.2.6 Excursions strategy

Excursions in teaching according to respondentigacare part of people’s
traditional learning. In the Solomon Islands tramhal setting, skills, knowledge and
values that are considered worthwhile, to develmmger people to be come good
and active citizens are transferred through exonssi These excursions involve
hunting trips, fishing trips and for girls' motheestake their daughters to the garden
or to collect shells from the beach or take thewltere they can find ropes to make



baskets or mats. Younger people learn through easen and practice. This is
effective teaching and learning for developing espe for leadership and self
sufficiency.

In modern learning, the absence of active teachmlearning has resulted in
negative implications. Students leave school asipastudents and consequently
have failed to apply what they have learnt in s¢thiobhis is has been devastating to
the social and physical environment of Solomomidta

5.7 Summary

In summary, the analysis and discussions of diigpter, indicated that Citizenship
Education has a variety of perspectives. This estduthe fact that issues affecting
specific nations states are varied and with caméwork, would result differently.
However, the aims, goals and objectives are sirtolaome extent. For the purpose of
education students become informed citizens and treevability to make a difference
in their own society. Citizenship Education whigttroduced in the school system
has the potential to provide knowledge and valbesdre relevant to democratic
societies. Itis clear that the themes releva@dimmon Islands include the teaching
of rights, responsibility, national unity and idéyt The data also shows that teaching
of moral values and social virtues are importambpgonents to Citizenship Education
for Solomon Islands. Finally, the citizenship mioafeactive learning has been
favoured by respondents as an important step ¢atafé teaching citizenship values.



CHAER SIX
RESEARCH CONCLUSION, IMPLICATIONS, CONTRIBUTIONS

AND FUTURE DIRECTIONS

6. 1. Introduction and overview

Chapter five of this study analysed and discussadings obtained from the data
gathered. This chapter provides the main conclgsadrthe research study. First, it
reports on the findings. Second, it presents domions significant to the project.
Third, it provides research implications and recandation for the study. This
chapter ends with a brief description of limitasoencountered during the field work
period, recommendations for future studies and enttsa final thought to conclude

the chapter and the whole of the project.

This summary of findings has been directed by the main research questions. The
main questions are constructed to explore the mgarand understandings of the
terms “citizenship” and “Citizenship Education” Bplomon Islanders, the extent to
which the existing Social Studies curriculum teactiee values of citizenship, how
successful that teaching is in achieving its gaais, recommendations for how to
address dilemma of improving the Social Studiesicuilum to accommodate the
teaching of citizenship values in order to enhaymad and active citizens.

6.2 Summary of Findings

The first question has elicited respondents’ viewsheir conceptualisation of the
term “citizenship”. The second question aimed @hgang data based on the teaching
of corresponding values of citizenship in the Slastadies curriculum, its importance



to Solomon Islands education and the challengesifactransmitting the knowledge.
The third question aimed at generating data otghehing of the values of
citizenship in the Social Studies curriculum - gararly in the area of teaching
strategies and pedagogies used for teaching thhewvaf citizenship. The fourth
guestion focuses on recommendations about howatogehor improve the Social
Studies curriculum in order to include values #ratance good and active
citizenship. This has been examined by focusintherpolicy, pedagogy argkfining
of a citizenship curriculum which will be integrdtanto the Social Studies curriculum
in the Solomon Islands.

6.2.1 How Solomon Islanders conceptualise citizenphand
Citizenship Education

Citizenship is a “catch-all” term. The common aBea in literature is that the term
has no definite definition. People conceptualisee@nship based on their own
interpretation influenced by their social, politicand economic environment.
According to this study’s findings, citizenshipdefined by Education stakeholders’
respondents of the Solomon Islands in terms oflentent and obligation.

The entitlements of citizenship as depicted byréspondents, referred to the rightful
ownership of land, resources, culture, and cusfunch recognition is attained

through birth. According to the findings, citizemisthe country are people who have
certain connections or affiliation with the landdigenous cultures, and customs. That
connection provides acceptance for people to Ingegarticipate freely among people
in the affairs of culture and custom which havendkd with modern law. As such,

the conceptualisation of citizenship would meanfthiewing:

First, according to peoples’ belief systems, hawtagus as citizens of the country is
not conferred by the state. Their recognitionasmsferred from their ancestors and not
from the legislative construction of the state. Tindings discovered that people have
narrowed their recognition only to their own so@at cultural setting. They only
recognise themselves along with their ethnic graxg have no sense of belonging to
a nation state. Their nation is their ethnic grdsgpch indications shows that people
are recognised only when they are identified withlze or kin group

Second, the entitlements as denoted imply havgigsiover land, culture, and
custom and are not about democratic rights whigitosoted by liberal Western
theories concerning human right and philosophi&tien Solomon Islanders talk
about entitlements, they particularly refer to Imawviights over properties that have
been transferred from generation to generatiormpReself-identified along ethnic or
tribe affiliation lines and not with a national ré&y under national symbols like the
modern constitution. This traditional kinship gystis ultimately related to the
property rights system. As pointed out by Fukuy42@98) kinship systems are
constructed as mechanisms for passing on propést@sscendants; thus, people
would view land ownership as their birthright aratianal entitlement.



Third, the rights in connection to birth are recsgd only through affiliations with
land, indigenous culture, and custom and not schnoacrights by birth itself. For
instance, although there are migrants in the cgumio are citizens of Solomon
Islands, people still see them as different becthesghave no indigenous land rights.
Such a perspective not only affects migrants bdigenous people of the country
who settle on different islands not of their origiithin the Solomon Islands. The
freedom to mobilise, manoeuvre and participatensh@mnong society is limited to
only where one is ethnically situated. Recognitimough formal holding of
passports does not make any sense to people.

Such conceptualisation reflects the complexitiestae diversity of people and the
fragmentation of the state which has caused bghtamost challenges to the building
of the Solomon Islands as a nation state. The olastacle or weakness of such
segmented societies is the inability to achievéectle action at a larger scale for
extended periods of time (Fukuyama, 2008). Thelehgé is to change the people’s
perceptions and their ways of thinking. The usefaps to take are to teach
Citizenship Education in the formal education syss® that younger generation who
determine their own future will play a leading ralesociety.

Another important recognition is regarding citigeresponsibility and obligations
that are entrusted to them by society. A perseadegnised by their moral behaviour
and values and the contribution made to the comtywuhhis includes participation in
cultural ceremonies and family or tribal obligasoeople may be stereotyped as
“different” if they fail to uphold the moral valued the culture and religion. This
includes demonstrating and practicing the valuaesipect responsibility, care,
honesty, and other character traits recognisetidglture of the people. That
difference is articulated in the following judgment

People may be from a different land, culture, stom but if they demonstrate
acceptable behaviours they will be accepted andyhiggarded among local

people. The significant factor is for people topesst and uphold the values of the
culture and customs of the people they live amoridst is the solution for mutual
relationship and unity. In contrast, a person mawlmember of the ethnic group, but
if he/she fails to live up to the standards of wrdtand custom, that person will be
dealt with accordingly or reprimanded. Often in ttaglitional Melanesian cultures,
people who are reprimanded for violation of cultwmaues only reconcile with the
community when they change their behaviour antudgs towards other and the
environment. As such, good values and other charéretits are significant
characteristics for people’s way of life and theg part of the responsibilities and
obligations of a citizen.

These values, according to the data, are missomg fhe modern education system
which is why the country has experienced upheav@dlusrest. These traditional
citizenship values are no longer included in thelemo contemporary and formal
teaching of younger people.



6.2.2 The extent to which Solomon Islands Socialiigties curriculum
teaches the values that promote appropriate qualiés to enhance
good and active citizenship

In the current, Social Studies curriculum of théoBwmn Islands there are values
taught that reflect the values, knowledge, andexantf citizenship which is
promoted in other countries. The teaching of valnekides the teaching about
families and communities, the environment, andhileory of Solomon Islands and
its political system. However, according to theagdlhose values do not provide
appropriate qualities to enhance good and activeeos. Based on interviewees’
responses, the current teaching content is novemaate to meet the challenges and
social changes found in the Solomon Islands sotoelgy. To compare the values of
good citizenship with the current behaviours @fgparent that actions demonstrated
by people have no relevance to the knowledge tanghe current Social Studies
curriculum. According to this study’s findings, tteaching of family and community
has in fact resulted in the opposite occurring.geadents reported that there are
family, community, tribal and ethnic divisions angopeople, a lack of cooperation
and tolerance to one another, and a lack of respgeople, the environment, and to
state institutions.

It has been found that the important values anaveutge that should influence
students to be good and active citizens in CitiagnEducation has not been included
in the Social Studies curriculum. Much of whatdarnt in the Social Studies
curriculum are pure theories relating to historg &arning is only for the

memorising of facts for examination purposes. B¥eitizenship values, knowledge,
and skills are included, the effective learning anderstanding of concepts to change
children’s behaviour would never be achieved besadfishe irrelevance and non-
contextual goals and purpose of the current S&tiadies curriculum. The
respondents have expressed their concern overdghkening content, goals, and
purpose of the curriculum in conjunction with therent changes of within society.

6.2.3 The extent to which the Social Studies curnitum is successful
in teaching values for good and active citizenship

According to findings of this study, the teachinfgtioe values of citizenship in the
Social Studies curriculum has not been succedsidgtly, the values and knowledge
of Citizenship Education which should develop stid¢o be good and active citizens
is not included. Secondly, although some valuesitidenship are included in the
syllabus, how these are disseminated by teacheafsreneived by students is the
barrier. It seems that citizenship had never beemght according to the teaching
methods provided in the syllabus. The fact istetgies, approaches, and curriculum
pedagogies used in the teaching of the valueseptsicand content were inadequate

for the purpose of teaching knowledge, values, skilis necessary to be a good



citizen. That has failed to produce concrete resadt portrayed by students. This is
particularly clear when the teaching of contentstiom knowledge and values are
compared with the current behaviours and actiogsglayed by students. In order for
the citizenship concept to be successfully promoti@ following has to be

considered:

Firstly, the examination system must be reviewdw $olomon Islands has adopted a
system which is based on periodic assessment.athésfprogressive advancement of
students is determined by national and regionaméxations. Such a system would
always be confronted with an environment of disamation among students.
Labelling students with the word “pass” is ofters@sated with academic success
while those who were identified as dropouts aresllad as “failures”. In such an
environment teachers have very limited choice toid#e on what to teach. Their
choice is to teach content that they predict wellléter examined. What is provided in
the syllabus is not so important because teachierfudged and credited not on the
teaching of what is prescribed in the syllabus,dsuthe number of students who pass
the examination. Again, any teaching on knowledgdiies, and skills that may help

students when they leave school is secondary todh&ent taught for examination.

The second barrier to the successful teachingtizeaship values is the inadequate,
irrelevant, and out of date knowledge and values tominate the teaching themes
from the Social Studies curriculum. The dominamtent is of wars and conflicts

occurring outside of Solomon Islands, which peapley see as irrelevant to their
student’s needs. Much of the knowledge is alreadybdate and has no relevance to

today’s societies.

Thirdly, teachers themselves do not feel comfoeablteach values concerning moral
and social virtues because they themselves coultiveoup to such moral standards.
In other words, teachers themselves fail to dematesthose moral values in front of
students and teachers and also they are not comgeteugh to teach what they have

not been trained to teach.

Fourthly, there is the barrier of a lack of teachmesources. Teaching resources are

not sufficient for efficient teaching and learnin@.his means teachers spend much



time writing work on the board for students to copkis is time consuming and thus,
teachers have no choice but to select what theynmesss necessary for students’

immediate needs.

Thus, because of these and many other barriehetteaching of values, the extent to
which the Social Studies curriculum can be succéssiteaching the values for good

citizenship is very limited.

6.2.4 How might changes or improvements to the SatiStudies
curriculum be made to include values that better enance good and
active citizenship?

According to the findings, the improvement of thectal Studies curriculum would
occur only if the following are addressed:

Firstly, a review to the examination system is sgaey. There are strong arguments
for a change or review to the examination systeantiqularly to cater for a system
that would also consider and accommodate the nmimgtaf behaviours at school.
What is needed is a system that not only monittwdesnts’ academic progress but is
also concerned with the behaviours of studentsottaptly, both teachers and parents
would have the opportunity to monitor the childiegress. That would certainly keep
track of students’ progress academically and behaally.

Secondly, changes should also involve curriculundef® that offer active learning.
That may involve changes to curriculum pedagogi€surrently in the Solomon
Islands the most commonly used curriculum teachedagogies are teacher—centred,;
primarily the teacher talks and writes notes on liteekboard while students listen
and copy the notes in their exercise books. Thedratio learning in this regard is
students’ passive involvement in the learning adls. However, if active learning
pedagogies were employed by students the valuaghttanay have real positive

implications in students’ lives.

The third preferred change involves policy changescerning the Social Studies
curriculum to accommodate teaching and learningetinthemes, and topics that are

relevant and contextual to the Solomon Islands etiver words, the knowledge and



values that reflect the social, political, cultyrahd religious ethos of the society. This
includes moral values and societal virtues suateggect, relationship and unity, care
and responsibility, and honesty and integrity. Tindusion of these contextual and
cultural values in the Social Studies curriculumuldodevelop students to be more
respectful and have greater unity; they will acguihe moral values to be good

citizens and the desire to be active citizens too.

6.3 Research Contribution

This section will highlight the significant conttibon of this study to the integration
of Citizenship Education into the formal curriculusgstem and the wider field of
research in education in the Solomon Islands. ifcisides the general perceptions of
school stakeholder respondents on suitable andameurriculum themes, content,
models and pedagogies, and the epistemological amdlogical continuum in

Citizenship Education curriculum research. As ddtem academic research, such
studies undertaken have to find solutions to thp gkentified. This study has

identified the following important contributions n&by the research project.

Firstly, since this study is a new undertaking atiz€nship Education in the Solomon
Islands, stakeholders’ perceptions provide valualdgghts for the development of
policy frameworks for the new concept and curricaluThe policy frameworks

would, in turn, provide guidance to education attles on how to develop a new
Citizenship Education curriculum based on currioulcontent, themes, models, and
pedagogies contextually and culturally relevanbtdomon Islands; to replace the un-
contextual and irrelevant content of the currentded Social Studies curriculum. To
be fully effective, such a new framework must imlguteaching and learning insights

derived from the local culture and religions.

This paradigm shift in Social Studies teaching itikenship concepts would replace
the current academically-oriented teaching therkeswledge, and values that fail to
provide the most relevant knowledge, values, anlisdior life after school in the

Solomon Islands. The themes and topics have featknewledge, and values on the
rights and freedoms, duties and responsibilitieS@bmon Islands citizenship with

moral values and societal virtues also taught. @lwesicepts are new to the education



curriculum in the Solomon Islands. It is evidenattlall levels of respondents very

strongly support embarking on such changes to dleeaBStudies curriculum.

Second, the study also provides new direction fariculum development in the
Solomon Islands, particularly, in the area of @utum pedagogies. It has been found
that Solomon Islands formal education, since iteion, has continued to use the
dominant passive-learning, teacher-centred metHotkaching. Respondents who
were quite reluctant to discuss the limitations tbis model of teaching have
supported the idea of changing the methods of dlissding useful knowledge. This
would improve the current passive behaviours focmehmonly in schools and local
communities. As citizenship concepts are widelypsufed by an active curriculum
pedagogy, they have to take over the traditionaspa teaching. Respondents in this
study have suggested a variety of teaching methodselect from. These include
curriculum pedagogies that are active in nature pralide a concrete learning
environment for students. It is predicted that sstimulating learning environments
would provide for more effective and worthwhilerdeiag for students.

Thirdly, the study also highlighted the worth oktkeaching of citizenship values
based on moral values and social virtues. From whatbeen found in this study,
worthwhile learning is related to the teaching afues that unite people of differing
ethnicities, languages, and geographical locatiblasvever, this is missing from the
values currently taught in the formal educationSaiiomon Islands. The literature
states that students learn better in an environmdmtre there is no hatred,
discrimination, or bullying. Having moral valuesdasocial virtues in the Social

Studies curriculum would be conducive to a betaring environment.

In this case, the important factor to considethis socio-moral environment where
learning is conducted. It is significant for values morality and virtues to be
integrated with the teaching of rights and respguhtes, national identity, and social
cohesion. This study has provided an opporturatyefducation authorities and the
curriculum development centre of the Solomon Istamol look beyond teaching
merely for academic achievement to that which dgeethe behaviours of students to

become good and active citizens of the country.



6.4 Research Implications and recommendations

Having identified the gaps based on the studieslittrature and with the findings of
my own study, | now present the general implicatioh and recommendations from

this study.

First, most respondents stressed the urgent neaeditipenship programmes both
formally and informally. The reason this is of peutar interest is to find ways to
permanently solve events such as the recent etmflict. It is evident from the
findings of this study that the absence of Citimgm€Education may result in a repeat
of what was experienced in the country from 1992063. The fear is that Solomon
Islands could once again erupt into violence. Tioeeethere is an urgent need for
education authorities to initiate policy statemetitst support the inclusion of
Citizenship Education concepts in the formal cwitien. The process | would
recommend is to review the curriculum to identifrts which may need amendments
to cater for any approved formulated policy stateim#hat includes Citizenship
Education. Without such a process, Citizenship Btiac may never be developed.
If a policy statement is formulated by the governim® include citizenship values
and concepts, the question arises about which appris most suitable for effective

teaching and learning.

Several approaches that respondents believe t@Jmuriable for selection by the
government or concerned authorities are highligimeatiis study. Of these, according
to the data, two approaches are most favoured.eTéwesthe Social Studies approach
which is traditionally used to teach citizenshipncepts and the cross-curricular
approach which requires citizenship to be taughgviary subject. Most respondents
recommended that citizenship be promoted in theab&tudies curriculum in the

Solomon Islands.

There needs to be a review of the Social Studiescalum to eliminate content that
is irrelevant and un-contextual to the current 8wla Islands situation. This would

provide room for the teaching of Citizenship Ediwat With regard to approaching



citizenship as a cross-curriculum topic, althougkresnely important, establishing
this approach would involve very large financialightions and is therefore best left
until the education development of Solomon Islaisdsealthy enough financially to
sustain its development. Considering the teachesgurces, changes to curriculum in
the Teachers Colleges and a review of the genaratalum content and pedagogies

would also be necessary.

Another approach which is also important is theaxturricula approach. The need
here is to promote national identity and sense albriging through ex-curricula

programmes such as flag raising, singing of theénat anthem, and national sports
activities. This could also include such eventy@mg parliamentarians and national

quiz programmes.

Secondly, in terms of useful themes that inclugekimowledge, values, and skills that
are relevant to Solomon Islands society, or thdsd have been portrayed by
respondents as valuable, the following have beeamtiied; any program of

citizenship has to include knowledge, values, d&iléson rights and freedom. These
concepts in the Solomon Islands have often beemtmipreted. This indicates the
limited knowledge that Solomon Islanders have conng understanding the values

of rights and freedom as promoted by democratietes.

According to the respondents in this study the mtom of rights was implied to

have contradicted the cultural and religious valudsthe society. Moreover,

misconception of rights which created conflicts de¢o be addressed formally in
order that students may correctly understand iisevavhen they are still young. Such
action would change societies in the future. Bgualportant are concepts relating
to duties and responsibilities, national identggpcial cohesion, and the themes of
moral values and social virtues. As a country vdiverse cultures, language, and
ethnicities teaching on themes that comprise suwwledge, values, and skills is

significant for the stability of the nation as aald

Thirdly, the findings imply a need to change thamaination system, to avoid the
overtly, abstract transmitting of important knowged values and skills.  This will

provide an avenue for teachers to teach not comtelyt but also to systematically



cover important knowledge, values, and skills neagsfor life after school. There is
also a need to formulate new assessment and maogi®ystems to improve not only
students’ academic performance but also to mosttadents’ behaviours. Lastly, it is
recommended that new policies on curriculum ped&gobe initiated for teaching
and learning. What the teaching of citizenshipcemts needs is methods that are
active. These include teaching methods and stestegich as, dramatisation, student

projects, demonstration and other concrete examples

Overall, the Social Studies curriculum may inclucidizenship concepts and be
effective only if themes/topics and goals of citigkip include values that are relevant
and contextual to Solomon Islands. This includesranand social values, rights
taught with responsibility, national identity, asdcial cohesion. Moreover, Social
Studies curriculum pedagogies need to be active rwoid passive as currently

practiced.

6.5 Research Limitation

The research limitations are factors that may draffiect the study, but are not under
the control of the researcher (Mauch & Birch, 1998)r this study, there are several

limitations that hampered the progress of the rebea

The first of these factors, which hindered progrés#lved the personal loss of my
own home (house) and its entire contents. This g immediately prior to my

arrival in Solomon Islands for the field work fdrig project. While such a limitation

is clearly beyond my control as a researcher, dusg professional and ethical

judgement to make decisions to ensure the studgepded and was successfully
completed. The ethical decisions prompted me to thatissue behind me and
focussed on my research fieldwork despite the psggical impacts of the loss and
time limitation resulting from dealing with the exte

The second limitation relates to the initial negttin for entry into the study site.
Generally, some schools are very reluctant to piwissistance to research that does
not benefit the school directly. Schools’ perspasdion research tend to be related to

financial assistance that the school will benebnf after the project. This perception



arises from experience of previous research p®jectlertaken by (external) donor
aid assistance to schools. With this knowledgas lan “insider,” used the reciprocity
tactic: the give-and-take approach. That approachaligned with the traditional
culture of the people in the Solomon Islands. Idigoh, | managed to gain

respondents’ favour through thorough explanatidrit@wider value of the research.

The third limitation stems from the area of theesgbn of samples. Two awkward
situations were encountered in the sample selextiorurban schools, the question of
who to choose from among the diverse student papaoléor fair representation was
complex. | managed to select students not by @tamicity but by their provinces of
origin. There is a similar diversity of studentsthe rural school as it is a boarding
school and enrols students from around the provirtdewever, | managed to select

samples based on regions in the particular province

The fourth limitation involves the time required the interviews. Many respondents
held the view that interviews were unimportant caneg with their own teaching and
learning obligations or administrative schedulesak aware that the time of the year
(July & August) were the busiest months for teastserd students as this period was
the preparation time before National examinationsctv fell in the months of
September and October. To overcome this limitatiomsed the patience tactic,

waiting until respondents were free to participatéhe interview process.

6.6 Future Studies

Citizenship Education is a new teaching disciplmesubject in the formal education
system of the Solomon Islands. Therefore, thidysia regarded as a new initiative
for the country. Consequently, in order to enhatide area of study to reach

potential benefit, the following issues are recomdes for future studies:

Firstly, as reform of the national curriculum iscaaing, it is vitally important to
explore the relationship of Citizenship Educatiamriculum with the Outcomes-
Based Education (OBE) currently initiated in theldgmon Islands. In fact OBE
Curriculum Approach is currently being developedhe formal education curriculum
system of Solomon Islands to replace the contedtabjectives-based curriculum



approach. The question which needs to be explar@dhether Citizenship Education
models of teaching domains and curriculum apprdaleimd well with OBE. The
importance of such future study is to provide sugt findings that would guide the
successful integration of Citizenship Educationricutum into the OBE curriculum

approach.

Secondly, future studies on Citizenship Educatioougd focus on its integration into
the cross-curricula approach which is currentlytiabed for Solomon Islands
curriculum. The main factors to consider are howgadin consensus on how such an
approach can be effectively implemented and howarit be successfully sustained in
the dominant examination system. Those are leadumgstions that would direct

future studies in this area.

Thirdly, future studies on citizenship should focas adequate monitoring and
assessment systems for Citizenship Education. qliestions to explore are: how can
students’ progress be monitored in terms of knogdedalues, and skills? How can
assessments be undertaken in teaching moral valWes® impact will Citizenship
Education have on students’ education and theiras@nvironments? Those are
important questions that need to be explored fduréu studies in Citizenship
Education in the Solomon Islands.

6.7 Final Thoughts

The country of study for this research, Solomomndk, is faced with numerous
complexities and challenges. The purpose of thidystvas to find ways in which

education may contribute to solving these challengeom what has been found from
respondents, Solomon Islanders have a simple ctralesation of citizenship and

they do not demand much for a good life. All thegume is a simple basic lifestyle
that is safe and fair. Thus, Citizenship Educatisnpresumed to be a better
alternative for this perspective in order to prevsubstance for the assumption. In
this argument, what Solomon Islands needs is &goitiat bases its development on
values that are significant to peoples’ ways oé.liThese include moral values,
custom values and religious values. These valuesimportant for the effective

development of the country. In order for the dasisafety and fairness, Citizenship



Education which teaches those values has to beqgteohand practiced in the school
system. However, the key to the overall effectigsnef any Citizenship Education
initiatives will be the extent to which what is tgu in class translates to how students

live their daily lives.

Citizenship Education has always been equatedtivittiknowledge, values, and skills
that families, communities and nation states uggdmote the standard of behaviour
that is acceptable in democratic societies and tsmerge people with differing
backgrounds. The knowledge, values, and skillpeweoted in the formal education
system in response to the social and political lehges that distort the effective
practice of democratic systems. The principal foofishe Citizenship Education
concept is to eliminate the injustice commonly fduamong people because of
differences in ethnicity, status, and ownershipesiources. In addition, it links to the
knowledge, values, and skills that empower peopleplay a part actively and

ethically in the process of nation-building, deyeteent and harmonious living.

Finally, it is important to understand that the Wedge, values and skills implied by
“citizenship” vary from state to state, communibydommunity and family to family.
The fact is that each state, according to its agraent goals, has its own priorities
about which aspects its citizenship programs haxgeted. Therefore, it is imperative
to note that much of what is promoted in CitizepsBducation across nation-states
varies according to time and space. The most fa@ggni aim of such Citizenship
Education is the promotion of solidarity amongsbgde within the state, in the local

community and in their own family.
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Appendix A. Information Sheet and Request for Pernssion
Letters.

Information sheet
(For the Ministry of Education and two case study shools)

Citizenship Education and the Social Study cuculum of Solomon Islands

My name is Billy Fitoo and | am a Master of EduoatStudent at Victoria University
of Wellington, New Zealand. For this project, itistudent research study which tries
to explore the perception of education stakehold®M®OE staffs, students, social
study teachers, Principals of case study schoaisjhe values and knowledge of
citizenship education in the social study currioulof Solomon Islands.

Citizenship Education is new to Solomon Islandspite the fact that, it is a widely
explored global educational phenomenon. The knaydeahd values of citizenship
are widely practised and highly acknowledged byipient countries. Particularly,
countries that have included and trialled the cphaetheir formal education system.
In the case of Solomon Islands, much is yet to Xi@loeed about the value and
significance of citizenship education. Importantlye relevant values and knowledge
that might empower and transform the social envivent through the formal
education system. In essence, to gain understamdhiogt the values, knowledge and
skills of citizenship education, it is important wadertake research as such, to bring
out varieties of perspectives that will help to stoact citizenship education that is
relevant and contextual for Solomon Islands.

This project is informed by the interpretative/coustivist paradigm and use

gualitative procedures in research, whereby, fagosip and one-on-one interviews
are the methods for gathering data. The studyimubhlve two case study schools and
the Ministry of Education and resorts to purposafuinpling methods for participant
sampling. Students and teacher participants witiagga in the group discussions. The
one-on-one interview will be used for the Princgpahd the Ministry of Education

officers. The researcher will chair the proceedimgshe discussions and interviews
through systematically posing semi structured goestand respondents will be
encouraged to response accordingly based on teesopal conceptualization and
interpretation. A tape recorder will be use toorecthe discussions and the
interviews.

The discussion and interview processes will lastvben 45-90 minutes, depending
on the nature of the interview and discussion. irermation collected from the
discussions and interviews will be collated andm@ged according to themes, which
will then be verified and analysed to generate fatéhe study.

This research project is done under the auspicafuthe Victoria University of
Wellington, New Zealand and an ethical approval ltessn obtained from the Human
Ethics Committee, VUW to collect data. For thisdstuin order to meet ethical



standards, first, transcribed materials will batd®yed in due course, but properly
stored until completed. Second, data gatheretdbeilkept locked and electronic
copies wiped out as soon as analysis is complétbad, the final report when
appeared as thesis, the names of participants ledorganizations will not be
identified. This is to meet the required understagaf ethical issues that need to be
properly and carefully handled.

Participants will not be forced to participate hetstudy. Therefore, those who are
selected are free to withdraw from the study withguestion should he/she feel to do
so. However, participants are encouraged to ppdieias all information collected
and transcribed will be kept confidential. It camyobe access by the researcher and
the supervisor, Dr. Kabini Sanga as, it is an acac@aper whereby, the supervisor
under his role has the prerogative to check derichents.

This study is deemed worthwhile for a number ofoges. First, the documentation of
its findings will be pivotal for further policy, crculum, teaching and research
development for Solomon Islands. Second, the tlvaisesh completed will be shelved
on the Victoria University of Wellington Library dna copy will shelved at the
University of the South Pacific Solomon Islands @eror students and for future
references.

| will come in person to the Ministry of Educatisnhools before the commencement
of the interviews and if you have any question rémgy the project, please feel free
to ask me.

My supervisor, Associate Professor Kabini Sanga,beacontacted for further
information, if necessar¥Kabini.sanga@vuw.ac.nz

Thank you

Billy Fitoo
Researcher



Citizenship Education and the Social Study Curricubm of Solomon
Islands

Parents/guardians information sheet

My name is Billy Fitoo, and | am conducting a studypartial fulfilment of Masters
of Education Studies Programme. This process @ daltection has been approved
by the Victoria University of Wellington Human Etisi Committee. The study wishes
to explore Education stake holder’s perception alnes of citizenship Education that
is relevant and contextual to the Solomon Islandgd how it can be effectively
promoted in the formal secondary school curriculimparticular the social study
curriculum. In order to do so, this study wishesnweolve students who apparently,
are stake holders and are direct recipients of kinewledge and values of the
curriculum. This research will involve studentsiotigh focus group discussions. In
other words, a cohort group consisting of form ¢h¢8) students will be selected in
consultation with the principal. The researcheolg iis to facilitate the proceedings of
the discussions, through systematically posing sgractured questions and
respondents will respond based on their own unaledgtg and interpretation. A tape
recorder will be use to record the discussion attithe recorded information will be
transcribed for analysis to informed the research.

How will your child be affected?

- The researcher will chair all the proceedings &f ficus group discussions. His
role is to pose semi-structured questions and thdests will respond to the
guestions.

- All responses will be regard as essential for tbdys The researcher role is not to
hinder the discussion but guide the progressiwe @bthe process.

« Your child’s name will not be used in the write @md confidentiality is assured.

- All the students’ participants will be asked torsign agreement form before the
commencement of the discussion.

- At any one point if you child disagrees with hove ttesearch is chaired he/she
can leave the venue without question.

The researcher is a student of Victoria Universityof Wellington and this
research is a student academic research.



Request for Permission Letter

To Ms. M. Kuve

Permanent Secretary

Ministry of Education Human Resource Development
P.O Box G 28

Honiara,

Solomon Islands

Dear Madam

REQUEST FOR PERMISSION

| am a Solomon Islander, studying at Victoria Umsiy of Wellington. | am
conducting a research project on citizenship edutan the Solomon Islands in
partial fulfilment of the requirements of Master Bflucation Studies Programme.
This research project is done under the auspicafuthe Victoria University of
Wellington, New Zealand and an ethical approval lteen obtained from the Human
Ethics Committee, VUW to collect data. The projgrbcedure involves group
discussions and one-on-one interviews. Some of genior staffs will assist in this
study through one-on-one interview with the researc

The attached Information sheet provides furtheaitebf the project. However, if for
some reasons that this research should not prodeddt me know or else, | will give
you a call as a follow up to this request and rinssion is granted, | will proceed in
making arrangements to meet with the respondentsamther formalities (signing
of consent forms) can be arranged before the at#ine field work proceedings.

My supervisor, Associate Professor Kabini Sanga,bsacontacted for further
information, if necessarKabini.sanga@vuw.ac.nz

Thank you.

Yours faithfully,



Appendix B. Consent Forms

CONSENT TO PARTICIPATE IN THE RESEARCH

One-on-one interview
Citizenship Education in the Social Studies Curriclum of Solomon Islands.

| have been given and do understand the explanafidhis research project. | also
understand from the explanation and to my satisfa¢hat any information | provide

will be kept confidential to the researcher andgbpervisor. | understood that | may
withdraw myself from this project without having give reasons or without being
penalized of any sort.

| also understand that the tape recording of im@rs will be destroyed or
electronically wiped out after the transcribed irihave been documented and
submitted as a thesis for marking. | also undedsthat the data | provide will only
be use for the project until such time when thggmtos completed that it can be use
for other referencing purposes.

agree to takempdris research.

Sign (participant)Date:

Sign (Researcher) Date




Citizenship Education and the Social Studies Curriglum of the Solomon Islands
Focus Group Consent Form

Consent to Participate in the research

| have been given adequate information and haverstwbd the nature and

objectives of the research project and been givendpportunity to seek
further clarifications and explanations.

| understand that | choose not to participate iidially or as a group from
this project before the Y4of August, 2008. | understand that | may do so

without providing reasons, and that any data ajreadllected will be
destroyed by the researcher.

| understand that any information or opinions loypde will be confidential.
Only the researcher and the supervisor will haveesg to the information
provided.

| give my permission for our discussion to be tegorded.

| understand that the tape recording of discussioth$e electronically wiped
one (1) year after the research project completidfisdata obtained will be
destroyed by the researcher.

| agree to participate in this research project.

| agree and promise to keep the proceedings of gitmeip discussion
confidential

| would like to receive a copy of the findings

In duly agreeing to the terms above, | individuahgrewith place my
signatures

Name
Sign
Date




CONSENT TO PARENTS/GUADIANS FOR STUDENT
PATICIPANTS

Citizenship Education and the Social Studies Curriglum of Solomon Islands.

| have been given and do understand the explanafidhis research project. | also
understand from the explanation and to my satigfa¢hat any information provided
by my child will be kept confidential by the reselaer and the supervisor. |
understood that | may withdraw my child from thisject without having to give
reasons and without being penalized of any sort.

| also understand that the information providedniy child during the research will
be destroyed or if electronically stored will beped out after the scripts have been
documented for its intended purpose. | also undedsthat the data my child may
provide will only be use for the project only.

I parent/guardian givesiggion for my child to
participate in the research.

Sign (parent/guardianPate:

Sign (Researcher) Date




Appendix C. Agreement Forms

JOINT AGREEMENT BETWEEN THE CASE STUDY SCHOOL AND B ILLY
FITO'O

Citizenship Education and the Social Study Curricubm of Solomon Islands

I Principal of

make the following statements

do

| have approved on behalf of the School Board fily Bitoo to conduct research

in school from to July, 2008

That permission is given to Mr. Billy Fitoo to carat research in the school
through interviews with the principal and focusgpaliscussion with students
and teachers.

That | the Principal, Social Study teachers andestts selected to participate in

the study will fully co-operate with Mr. Fitoo

That having fully co-operated, | expect respondémi{zrovide ranging views and

opinions to the satisfaction of the research.
As an academic work the data may be viewed by Mwols Supervisor.

| Billy Fitoo, researcher and student of VUW make following statements:

1. | agree to conduct research at Secondary School,
Solomon Islands

2. These at all times, | will maintain a high standafethical behaviour during

the course of my research.
3. That I will respect the right and privacy of alspondents.

4. That the Principal is my point of contact beforataating other respondents
5. That all soft and hard copies of the documentshdélreturned to the schools

or electronically destroyed.
6. That copy of the thesis will be provided to intéeelsparties.

We hereby agree

Mr/MiS ----=-=-mnmmmmmmmme- Mr. Billy Fitoo
Principal Researcher

Date D7 1< R —




JOINT AGREEMENT BETWEEN THE MINISTRY OF EDUCATION A ND
BILLY FITO'O
Citizenship Education and the Social Study Curricubm of Solomon Islands

I the Permanent Secténg Ministry of Education
do make the following statements.

1. I have approved on behalf of the Ministry of Edimafor Billy Fitoo to
conduct research with some staff on July, 2008

2. That permission is given to Mr. Billy Fitoo to camat research in the Ministry
of Education through a one-on-one interview

3. That the selected Minister of Education Officerpéoticipate in the study will
fully co-operate with Mr. Fitoo

4. That having fully co-operated, | expect respondém{srovide ranging views
and opinions to the satisfaction of the research.

5. As an academic work the data may be viewed by Mwvols Supervisor

| Billy Fitoo, researcher and student of VUW make following statements:

1. | agree to conduct research at the Ministry of Etioa, Solomon Islands

2. That at all time, | will maintain a high standarfdethical behaviour during the
course of my research.

3. That I will respect the right and privacy of alspondents.

4. That the Permanent Secretary will be my pointarftact before contacting
other respondents

5. That all soft and hard copies of the documentslélreturned to the Ministry
of Education or electronically destroyed.

6. That copy of the thesis will be providedhe Government.

We hereby agreed

Mrs Kuve Mr. Billy Fitoo
Permanent Secretary Researcher
Date Date




Appendix D. Field Work Questions

Citizenship Education in the Social study curriculun of Solomon
Islands

Interview Guide for students

Warm-up questions; 5-10 minutes
Prompts

* What do you like about your school?
* What subject is your favourite?
* What values do you receive from the subjeath at school?

1. As young people of “place” how do you conceptuakt citizenship?
Prompts

* What is your understanding of the word citizemshi
* How do you relate it to the Solomon Islands caif?e
* What do you think citizenship education is about?

2. What does it mean to be a good and active citizén your community context?
Prompts

* What are some of the values that indicate a goatiactive citizen?
* How do you know? Why are they important?
* How do you tell from good and active and not sod and active values?

3. Is your conceptualization of citizenship refleied in the social study
curriculum?
Prompts

* In what ways is citizenship reflected in the sddtudy curriculum?

* How do you identify the values of citizenship?

* If none is reflected in the social study currieod, why?

*Can we add values of citizenship in the sociatigtaurriculum? how?

4. If in the social study curriculum, how well doeghe curriculum teaches the
values?
Prompts

* What are the values taught in the social studyiculum?
*How do you apply the values?
* How do you know that these values affect otheosiad you?

5. Why is the social study curriculum teaching cizenship well? Not so well?

Prompts



* How do you know that the social study teachege@itship well? Can you identify
examples?

* How do you know that the social study teachingcitizenship is not so well? Can
you give some reason?

* What do you expect to learn from the teachingibzenship? Why?

6. What examples can you give as successful teag?riNot so successful
teaching?
Prompts

* Why do you think the teaching of citizenship ig&sessful?

* What causes the teaching of citizenship not tadsuccessful?

* What values of citizenship can we include in soeial study curriculum to make it
more meaningful to Solomon Islanders?



Citizenship Education in the Social study curriculun of Solomon
Islands

Interview Guide for Social Study Teachers

Warm-up questions; 5-10 minutes
Prompts

* What do you like about your school?
* Do you enjoy teaching social study?
* What are the things that make you enjoy teagkocial study?

1. As a Solomon Islander, how do you conceptualizbe concept of citizenship?
(In the Solomon Islands context)
Prompts

* What is your understanding of the word citizemshi
* How do you relate it to the Solomon Islands catize
* What do you think citizenship education is about?

2. What values are considered as important for youconceptualization? Why?
Prompts

* What values do you think are relevant to the Sala Islands context?
* Can you give some of the most important ones? Why

* How effective will the values influence the sdagavironment?

* Whose values are these? How are they sustained?

3. To what extend are the values covered in the ®ohon Islands social study
curriculum?
Prompts

* How do you know that they are covered in the absiudy curriculum?

* Can you give some examples?

* |If not covered, why?

*Are the teaching of citizenship Knowledge and eslwseful for Solomon Islands for
context? Why? Why not?

4. What method and strategy does the curriculum adse you to teach the values
for citizenship?
Prompts

* Are you satisfied with the methods and strategiesd?

* If not, what method and strategies of teachingehgou recommended?
*Why do you recommend that method and strategy?

* How effective will it help to teach the values fatizenship?

5. How adequate are the values covered in the socsudy curriculum?

Prompts



* Do you believe, the values of citizenship edumatare adequately covered?
* How can you tell that the values are adequatelyeced?
*What can you do to ensure that the values areustety covered?

6. For the values covered, how successful is theathing of these values in the
social study curriculum?
Prompts

* How successful are the values taught in the $atimy curriculum? Why?

* What other values do you believe can be succhgdfught in your social study
lessons? How do you measure success?

* How do students apply the values?

7. What improvement might you suggest?

a. as values for inclusion in the social studyiculam?

b. for teaching of citizenship education in theddobn Islands schools?
c. for policy, curriculum, pedagogy relating citiehip education?

d. for teacher and teaching?

e. for student learning?



Citizenship Education in the Social study curriculun of Solomon

Islands

Interview Guide for Principals

Warm-up questions; 5-10 minutes
Prompts

* How do you like you job as the Principal of tlsishool?
* What is you role as the principal of the school?
* What challenges do you encounter daily?

1. As a Solomon Islander, how do you conceptualizbe concept of citizenship?
(In the Solomon Islands context)
Prompts

* What is your understanding of the word citizeqshi
* How do you relate it to the Solomon Islands catize
* What do you think citizenship education is about?
* Can it be promoted effectively for people in thelomon Islands?

2. What values are considered as important for youconceptualization? Why?

Prompts

* What are some of the values that you considemasrtant for citizenship?

* Why are they important?

* What values do you think should be included ariclv should not be included?
* Were these important values shared by your eldgseration? Why? Why not?

3. To what extend are the values of citizenship cexed in the Solomon Islands
social study curriculum?
Prompts

* What are the values that are covered in socialysturriculum?

* How well are the values covered reflective of ttadues you considered important??
*How well can we promote those values that you mered important?

4. How adequate are the values covered in the sacsaudy curriculum?

Prompts

* Do you believe the values of citizenship educaioe adequately covered?
* How can you tell that the values are adequatelyeced?
* What measure can be taken to ensure that thesvae adequately covered?

5. For the values covered, how successful is the teawd of these values in the
social study curriculum?
Prompts

* Who and how? And how well are the values taught?

* How well are students applying the values?



* What are some of the values you witness from gtodents?

* Do you believe values are achieved from the tewghbf social study?
* How do you monitor the teaching of values?

6. What improvement might you suggest?

a. as values for inclusion in the social studyiculam?

b. for teaching of citizenship education in théo®wn Islands schools?
c. for policy, curriculum, pedagogy relating toio#nship education?

d. for learning of values by students?



Citizenship Education in the Social study curriculun of Solomon
Islands

Interview Guide for Education/Curriculum Officers

Warm-up questions; 5-10 minutes

Prompts

* What is you role as an Education/Curriculum Céfie
*what do you enjoy in your role?
* What challenges do you encounter daily?

1. As a Solomon Islander, how do you conceptualiséide concept of citizenship?
(in the Solomon Islands context)

* What is your understanding of the word citizemshi
* How do you relate it to the Solomon Islands catize
* What do you think citizenship education is about?
* Why is it important to promote citizenship eduoatin schools?

2. What values are considered as important for youconceptualization? Why?
Prompts

* What are some of the values that are importacitinenship?

* Why are they important?

* What values do you think should be included arnliclw values should not be
included?

* Can you list the values that should be inclugrethe social study curriculum?

3. To what extend are the values covered in the Sohon Islands social study
curriculum?
Prompts

* What values are actually covered in the Sociad$tcurriculum?
* Who decide on what values to cover?
* When doe the values covered? Why doe the valuer€o

4. How adequate are the values covered in the salcstudy curriculum?
Prompts

* Do you believe, the values are adequately covered
* What indicates that the values are adequatelicm?
*How can you ensure that the values are adequeteigred?

5. Who is responsible for ensuring that the curriclum adequately covers
citizenship education?
Prompts



* Whose role is to ensure that values are adequeteiered?
* Who is responsible for ensuring that good valaestaught well in school?
* What processes are in place to monitor adequatemrship education?

6. How well is citizenship education “taught” in your schools? Why? Why not?
Prompt

* How do you ensure that citizenship educatioraigyht well at Schools?
* Who monitors the teaching of values?
* What roles do parents play? Or should play?

7. What improvements might you suggest for improvig citizenship education in
schools?

a. as relating to policy?
b. as relating to curriculum?
c. as relating to pedagogy?

d. as related to teachers and teaching?
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